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Introduction

§110.10. Implementation of Texas Essential Knowledge

and Skills for English Language Arts and Reading,

Elementary, Beginning with School Year 2009-2010.

Source: The provisions of this §110.10 adopted to be

effective September 4, 2008, 33 TexReg 7162; amended

to be effective February 22, 2010, 35 TexReg 1462.

§110.13. English Language Arts and Reading, Grade 2,

Beginning with School Year 2009-2010.

§110.10. Implementation of Texas Essential Knowledge

and Skills for English Language Arts and Reading,

Elementary, Beginning with School Year 2009-2010.

Source: The provisions of this §110.10 adopted to be

effective September 4, 2008, 33 TexReg 7162; amended

to be effective February 22, 2010, 35 TexReg 1462.

§110.14. English Language Arts and Reading, Grade 3,

Beginning with School Year 2009-2010.

§110.10. Implementation of Texas Essential Knowledge

and Skills for English Language Arts and Reading,

Elementary, Beginning with School Year 2009-2010.

Source: The provisions of this §110.10 adopted to be

effective September 4, 2008, 33 TexReg 7162; amended

to be effective February 22, 2010, 35 TexReg 1462.

§110.15. English Language Arts and Reading, Grade 4,

Beginning with School Year 2009-2010.

The English Language Arts and Reading Texas

Essential Knowledge and Skills (TEKS) are organized

into the following strands: Reading, where students

read and understand a wide variety of literary and

informational texts; Writing, where students compose

a variety of written texts with a clear controlling idea,

coherent organization, and sufficient detail; Research,

where students are expected to know how to locate a

range of relevant sources and evaluate, synthesize,

and present ideas and information; Listening and

Speaking, where students listen and respond to the

ideas of others while contributing their own ideas in

conversations and in groups; and Oral and Written

Conventions, where students learn how to use the oral

and written conventions of the English language in

speaking and writing. The Reading strand is structured

to reflect the major topic areas of the National Reading

Panel Report. In second grade, students will engage in

activities that build on their prior knowledge and skills

in order to strengthen their reading, writing, and oral

language skills. Students should write and read (or be

The English Language Arts and Reading Texas

Essential Knowledge and Skills (TEKS) are organized

into the following strands: Reading, where students

read and understand a wide variety of literary and

informational texts; Writing, where students compose

a variety of written texts with a clear controlling idea,

coherent organization, and sufficient detail; Research,

where students are expected to know how to locate a

range of relevant sources and evaluate, synthesize,

and present ideas and information; Listening and

Speaking, where students listen and respond to the

ideas of others while contributing their own ideas in

conversations and in groups; and Oral and Written

Conventions, where students learn how to use the oral

and written conventions of the English language in

speaking and writing. The standards are cumulative--

students will continue to address earlier standards as

needed while they attend to standards for their grade.

In third grade, students will engage in activities that

build on their prior knowledge and skills in order to

strengthen their reading, writing, and oral language

The English Language Arts and Reading Texas

Essential Knowledge and Skills (TEKS) are organized

into the following strands: Reading, where students

read and understand a wide variety of literary and

informational texts; Writing, where students compose

a variety of written texts with a clear controlling idea,

coherent organization, and sufficient detail; Research,

where students are expected to know how to locate a

range of relevant sources and evaluate, synthesize,

and present ideas and information; Listening and

Speaking, where students listen and respond to the

ideas of others while contributing their own ideas in

conversations and in groups; and Oral and Written

Conventions, where students learn how to use the oral

and written conventions of the English language in

speaking and writing. The standards are cumulative--

students will continue to address earlier standards as

needed while they attend to standards for their grade.

In fourth grade, students will engage in activities that

build on their prior knowledge and skills in order to

strengthen their reading, writing, and oral language
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Grade 2 Grade 3 Grade 4

read to) on a daily basis. skills. Students should read and write on a daily basis. skills. Students should read and write on a daily basis.

For students whose first language is not English, the

students' native language serves as a foundation for

English language acquisition.

For students whose first language is not English, the

students' native language serves as a foundation for

English language acquisition.

For students whose first language is not English, the

students' native language serves as a foundation for

English language acquisition.

English language learners (ELLs) are acquiring

English, learning content in English, and learning to

read simultaneously. For this reason, it is imperative

that reading instruction should be comprehensive and

that students receive instruction in phonemic

awareness, phonics, decoding, and word attack skills

while simultaneously being taught academic

vocabulary and comprehension skills and strategies.

Reading instruction that enhances ELL's ability to

decode unfamiliar words and to make sense of those

words in context will expedite their ability to make

sense of what they read and learn from reading.

Additionally, developing fluency, spelling, and

grammatical conventions of academic language must

be done in meaningful contexts and not in isolation.

English language learners (ELLs) are acquiring

English, learning content in English, and learning to

read simultaneously. For this reason, it is imperative

that reading instruction should be comprehensive and

that students receive instruction in phonemic

awareness, phonics, decoding, and word attack skills

while simultaneously being taught academic

vocabulary and comprehension skills and strategies.

Reading instruction that enhances ELL's ability to

decode unfamiliar words and to make sense of those

words in context will expedite their ability to make

sense of what they read and learn from reading.

Additionally, developing fluency, spelling, and

grammatical conventions of academic language must

be done in meaningful contexts and not in isolation.

English language learners (ELLs) are acquiring

English, learning content in English, and learning to

read simultaneously. For this reason, it is imperative

that reading instruction should be comprehensive and

that students receive instruction in phonemic

awareness, phonics, decoding, and word attack skills

while simultaneously being taught academic

vocabulary and comprehension skills and strategies.

Reading instruction that enhances ELL's ability to

decode unfamiliar words and to make sense of those

words in context will expedite their ability to make

sense of what they read and learn from reading.

Additionally, developing fluency, spelling, and

grammatical conventions of academic language must

be done in meaningful contexts and not in isolation.

For ELLs, comprehension of texts requires additional

scaffolds to support comprehensible input. ELL

students should use the knowledge of their first

language (e.g., cognates) to further vocabulary

development. Vocabulary needs to be taught in the

context of connected discourse so that language is

meaningful. ELLs must learn how rhetorical devices in

English differ from those in their native language. At

the same time English learners are learning in English,

the focus is on academic English, concepts, and the

language structures specific to the content.

For ELLs, comprehension of texts requires additional

scaffolds to support comprehensible input. ELL

students should use the knowledge of their first

language (e.g., cognates) to further vocabulary

development. Vocabulary needs to be taught in the

context of connected discourse so that language is

meaningful. ELLs must learn how rhetorical devices in

English differ from those in their native language. At

the same time English learners are learning in English,

the focus is on academic English, concepts, and the

language structures specific to the content.

For ELLs, comprehension of texts requires additional

scaffolds to support comprehensible input. ELL

students should use the knowledge of their first

language (e.g., cognates) to further vocabulary

development. Vocabulary needs to be taught in the

context of connected discourse so that language is

meaningful. ELLs must learn how rhetorical devices in

English differ from those in their native language. At

the same time English learners are learning in English,

the focus is on academic English, concepts, and the

language structures specific to the content.

During initial stages of English development, ELLs are During initial stages of English development, ELLs are During initial stages of English development, ELLs are
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Grade 2 Grade 3 Grade 4

expected to meet standards in a second language that

many monolingual English speakers find difficult to

meet in their native language. However, English

language learners' abilities to meet these standards

will be influenced by their proficiency in English. While

English language learners can analyze, synthesize,

and evaluate, their level of English proficiency may

impede their ability to demonstrate this knowledge

during the initial stages of English language

acquisition. It is also critical to understand that ELLs

with no previous or with interrupted schooling will

require explicit and strategic support as they acquire

English and learn to learn in English simultaneously.

expected to meet standards in a second language that

many monolingual English speakers find difficult to

meet in their native language. However, English

language learners' abilities to meet these standards

will be influenced by their proficiency in English. While

English language learners can analyze, synthesize,

and evaluate, their level of English proficiency may

impede their ability to demonstrate this knowledge

during the initial stages of English language

acquisition. It is also critical to understand that ELLs

with no previous or with interrupted schooling will

require explicit and strategic support as they acquire

English and learn to learn in English simultaneously.

expected to meet standards in a second language that

many monolingual English speakers find difficult to

meet in their native language. However, English

language learners' abilities to meet these standards

will be influenced by their proficiency in English. While

English language learners can analyze, synthesize,

and evaluate, their level of English proficiency may

impede their ability to demonstrate this knowledge

during the initial stages of English language

acquisition. It is also critical to understand that ELLs

with no previous or with interrupted schooling will

require explicit and strategic support as they acquire

English and learn to learn in English simultaneously.

To meet Public Education Goal 1 of the Texas

Education Code, §4.002, which states, "The students
in the public education system will demonstrate

exemplary performance in the reading and writing of

the English language," students will accomplish the

essential knowledge, skills, and student expectations

at Grade 2 as described in subsection (b) of this

section.

To meet Public Education Goal 1 of the Texas

Education Code, §4.002, which states, "The students
in the public education system will demonstrate

exemplary performance in the reading and writing of

the English language," students will accomplish the

essential knowledge, skills, and student expectations

at Grade 3 as described in subsection (b) of this

section.

To meet Public Education Goal 1 of the Texas

Education Code, §4.002, which states, "The students
in the public education system will demonstrate

exemplary performance in the reading and writing of

the English language," students will accomplish the

essential knowledge, skills, and student expectations

at Grade 4 as described in subsection (b) of this

section.

To meet Texas Education Code, §28.002(h), which
states, "... each school district shall foster the

continuation of the tradition of teaching United States

and Texas history and the free enterprise system in

regular subject matter and in reading courses and in

the adoption of textbooks," students will be provided

oral and written narratives as well as other

informational texts that can help them to become

thoughtful, active citizens who appreciate the basic

democratic values of our state and nation.

To meet Texas Education Code, §28.002(h), which
states, "... each school district shall foster the

continuation of the tradition of teaching United States

and Texas history and the free enterprise system in

regular subject matter and in reading courses and in

the adoption of textbooks," students will be provided

oral and written narratives as well as other

informational texts that can help them to become

thoughtful, active citizens who appreciate the basic

democratic values of our state and nation.

To meet Texas Education Code, §28.002(h), which
states, "... each school district shall foster the

continuation of the tradition of teaching United States

and Texas history and the free enterprise system in

regular subject matter and in reading courses and in

the adoption of textbooks," students will be provided

oral and written narratives as well as other

informational texts that can help them to become

thoughtful, active citizens who appreciate the basic

democratic values of our state and nation.

Research/Research Plan.
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2.24

Research/Research Plan. Students ask open-ended

research questions and develop a plan for

answering them. Students are expected to:

3.25

Research/Research Plan. Students ask open-ended

research questions and develop a plan for

answering them. Students are expected to:

4.23

Research/Research Plan. Students ask open-ended

research questions and develop a plan for

answering them. Students are expected to:

TxCCRS

A.Formulate topic and questions.

TxCCRS

A.Formulate topic and questions.

TxCCRS

A.Formulate topic and questions.

TxCCRS

C.Research across the curriculum

TxCCRS

C.Research across the curriculum

TxCCRS

C.Research across the curriculum

C3

Refine research topic based on preliminary

research and devise a timeline for completing

work.

C3

Refine research topic based on preliminary

research and devise a timeline for completing

work.

C3

Refine research topic based on preliminary

research and devise a timeline for completing

work.

2.24A

Generate a list of topics of class-wide interest and

formulate open-ended questions about one or

two of the topics.

Generate

A LIST OF TOPICS OF CLASS-WIDE INTEREST

Formulate

OPEN-ENDED QUESTIONS ABOUT ONE OR TWO

OF THE TOPICS

Openended research question – a type of

question used to encourage many possible

responses rather than a single directed one (e.g.,

What are the effects of watching TV while

studying?)

3.25A

Generate research topics from personal interests

or by brainstorming with others, narrow to one

topic, and formulate open-ended questions about

the major research topic.

Generate

RESEARCH TOPICS FROM PERSONAL

INTERESTS OR BY BRAINSTORMING WITH

OTHERS

Narrow

TO ONE TOPIC

Formulate

OPEN-ENDED QUESTIONS ABOUT THE MAJOR

RESEARCH TOPIC

4.23A

Generate research topics from personal interests

or by brainstorming with others, narrow to one

topic, and formulate open-ended questions about

the major research topic.

Generate

RESEARCH TOPICS FROM PERSONAL

INTERESTS OR BY BRAINSTORMING WITH

OTHERS

Narrow

TO ONE TOPIC

Formulate

OPEN-ENDED QUESTIONS ABOUT THE MAJOR

RESEARCH TOPIC
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Grade 2 Grade 3 Grade 4

Openended research question – a type of

question used to encourage many possible

responses rather than a single directed one (e.g.,

What are the effects of watching TV while

studying?)

Brainstorming – a technique in which many ideas

are generated quickly and without judgment or

evaluation, usually as part of a problem-solving

process or to inspire creative thinking.

Brainstorming may be done in a classroom, with

a small group, or individually.

Openended research question – a type of

question used to encourage many possible

responses rather than a single directed one (e.g.,

What does the ending of this story suggest to

you?)

Brainstorming – a technique in which many ideas

are generated quickly and without judgment or

evaluation, usually as part of a problem-solving

process or to inspire creative thinking.

Brainstorming may be done in a classroom, with

a small group, or individually.

2.24B

Decide what sources of information might be

relevant to answer these questions.

Decide

WHAT SOURCES OF INFORMATION MIGHT BE

RELEVANT TO ANSWER THESE QUESTIONS

Possible examples of sources:

Books, websites, newspapers, magazines,

librarians, local experts

3.25B

Generate a research plan for gathering relevant

information (e.g., surveys, interviews,

encyclopedias) about the major research

question.

Generate

A RESEARCH PLAN FOR GATHERING RELEVANT

INFORMATION ABOUT THE MAJOR RESEARCH

QUESTION

Including, but not limited to:

Determine what resources will be best for

gathering information about the research

topic/questions (e.g., surveys, interviews,

encyclopedias, web-based articles, books,

newspaper, local experts)

4.23B

Generate a research plan for gathering relevant

information (e.g., surveys, interviews,

encyclopedias) about the major research

question.

Generate

A RESEARCH PLAN FOR GATHERING RELEVANT

INFORMATION ABOUT THE MAJOR RESEARCH

QUESTION

Including, but not limited to:

Determine what resources will be best for

gathering information about the research

topic/questions (e.g., surveys, interviews,

encyclopedias, web-based articles, books,

newspaper, local experts)

Research/Gathering Sources.

2.25 3.26 4.24
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Grade 2 Grade 3 Grade 4

Research/Gathering Sources. Students determine,

locate, and explore the full range of relevant

sources addressing a research question and

systematically record the information they gather.

Students are expected to:

Research/Gathering Sources. Students determine,

locate, and explore the full range of relevant

sources addressing a research question and

systematically record the information they gather.

Students are expected to:

Research/Gathering Sources. Students determine,

locate, and explore the full range of relevant

sources addressing a research question and

systematically record the information they gather.

Students are expected to:

TxCCRS

B.Select information from a variety of sources.

TxCCRS

B.Select information from a variety of sources.

TxCCRS

B.Select information from a variety of sources.

B1

Gather relevant sources.

B1

Gather relevant sources.

B1

Gather relevant sources.

B4

Use source material ethically.

B4

Use source material ethically.

B4

Use source material ethically.

2.25A

Gather evidence from available sources (natural

and personal) as well as from interviews with

local experts.

Gather

EVIDENCE FROM AVAILABLE SOURCES

(NATURAL AND PERSONAL) AS WELL AS FROM

INTERVIEWS WITH LOCAL EXPERTS

Including, but not limited to:

Determine, locate, and explore relevant

sources (e.g., books, websites, newspapers,

magazines, librarians, local experts) that

address the research question

Natural source – artifact created by nature and not

man (e.g., bones, shells, seeds)

Personal source – journal, field journal

3.26A

Follow the research plan to collect information

from multiple sources of information, both oral

and written, including:

Follow

THE RESEARCH PLAN TO COLLECT

INFORMATION FROM MULTIPLE SOURCES OF

INFORMATION, BOTH ORAL AND WRITTEN,

INCLUDING: 

4.24A

Follow the research plan to collect information

from multiple sources of information both oral

and written, including:

Follow

THE RESEARCH PLAN TO COLLECT

INFORMATION FROM MULTIPLE SOURCES OF

INFORMATION, BOTH ORAL AND WRITTEN

INCLUDING:

(i) student-initiated surveys, on-site inspections,

and interviews

(i) student-initiated surveys, on-site inspections,

and interviews

(ii) data from experts, reference texts, and online

searches

(ii) data from experts, reference texts, and online

searches

(iii) visual sources of information (e.g., maps,

timelines, graphs) where appropriate

(iii) visual sources of information (e.g., maps,

timelines, graphs) where appropriate
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2.25B

Use text features (e.g., table of contents,

alphabetized index, headings) in age-appropriate

reference works (e.g., picture dictionaries) to

locate information.

Use

TEXT FEATURES IN AGE- APPROPRIATE

REFERENCE WORKS (e.g., PICTURE

DICTIONARIES) TO LOCATE INFORMATION

Including, but not limited to:

Table of contents

Alphabetized index

Headings

Other possible examples of text features:

Bold and italicized text

Captions

Charts and graphs

Glossary

Illustrations and photographs

Subheading

Possible examples of age-appropriate reference

works:

Encyclopedia, atlas, dictionary

Note:

Refer to 2.14D for related text features skills.

3.26B

Use skimming and scanning techniques to

identify data by looking at text features (e.g., bold

print, captions, key words, italics).

Use

SKIMMING AND SCANNING TECHNIQUES TO

IDENTIFY DATA BY LOOKING AT TEXT FEATURES

Text features include, but are not limited to:

Bold print

Captions

Key words

Italics

Other possible examples of text features:

Titles

Headings

Sub headings

Illustrations

Table of contents

Skimming – quickly reading to identify the main

ideas of a text

Scanning – searching for key words or ideas; the

reader knows what he/she is looking for so

concentration is on finding a particular answer

(e.g., looking up words in a telephone book or

dictionary)

Note:

Refer to 3.13D for related text features skills.

4.24B

Use skimming and scanning techniques to identify

data by looking at text features (e.g., bold print,

italics).

Use

SKIMMING AND SCANNING TECHNIQUES TO

IDENTIFY DATA BY LOOKING AT TEXT FEATURES

Text features include, but are not limited to:

Bold print

Captions

Key words

Italics

Other possible examples of text features:

Titles

Headings

Sub headings

Illustrations

Table of contents

Skimming – quickly reading to identify the main

ideas of a text

Scanning – searching for key words or ideas; the

reader knows what he/she is looking for so

concentration is on finding a particular answer

(e.g., looking up words in a telephone book or

dictionary)

Note:

Refer to 4.11D for related text features skills.
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Grade 2 Grade 3 Grade 4

2.25C

Record basic information in simple visual formats

(e.g., notes, charts, picture graphs, diagrams).

Record

BASIC INFORMATION IN SIMPLE VISUAL FORMAT

Including but not limited to:

Notes

Charts

Picture graphs

Diagrams

Other possible examples of visual formats:

Timelines, webs, concept maps

3.26C

Take simple notes and sort evidence into

provided categories or an organizer.

Take

SIMPLE NOTES

Including, but not limited to:

Paraphrase information into notes without

plagiarizing

Include information that is related to the

question and purpose

Notetaking – the study skill of outlining or

summarizing the ideas of a lecture, a book, or

another source of information to aid in the retention

of ideas

Sort

EVIDENCE INTO PROVIDED CATEGORIES OR AN

ORGANIZER

Including, but not limited to:

Arrange similar information together or in a

logical order (e.g., note cards, concept map,

timeline, etc.)

4.24C

Take simple notes and sort evidence into

provided categories or an organizer.

Take

SIMPLE NOTES

Including, but not limited to:

Paraphrase information into notes without

plagiarizing

Include information that is related to the

question and purpose

Notetaking – the study skill of outlining or

summarizing the ideas of a lecture, a book, or

another source of information to aid in the retention

of ideas

Sort

EVIDENCE INTO PROVIDED CATEGORIES OR AN

ORGANIZER

Including, but not limited to:

Arrange similar information together or in a

logical order (e.g., note cards, concept map,

timeline, etc.)

3.26D

Identify the author, title, publisher, and

publication year of sources.

Identify

THE AUTHOR, TITLE, PUBLISHER, AND

4.24D

Identify the author, title, publisher, and

publication year of sources.

Identify

THE AUTHOR, TITLE, PUBLISHER, AND
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Grade 2 Grade 3 Grade 4

PUBLICATION YEAR OF SOURCES

Including, but not limited to:

Locate bibliographic information (e.g., author,

title, publisher, and publication year) when

prompted

Create a works-cited page for the sources

used

Bibliographic information – the locating

information about a source (e.g., book, journal,

periodical, or website). For example, a book’s

bibliographic information consists of author, title,

place of publication, publisher, and date of

publication.

Note:

Refer to 3.28A for related bibliographic skills.

PUBLICATION YEAR OF SOURCES

Including, but not limited to:

Locate bibliographic information (e.g., author,

title, publisher, and publication year) when

prompted

Create a works-cited page for the sources

used

Bibliographic information – the locating

information about a source (e.g., book, journal,

periodical, or website). For example, a book’s

bibliographic information consists of author, title,

place of publication, publisher, and date of

publication.

Note:

Refer to 4.26A for related bibliographic skills.

3.26E

Differentiate between paraphrasing and

plagiarism and identify the importance of citing

valid and reliable sources.

Differentiate

BETWEEN PARAPHRASING AND PLAGIARISM

Paraphrase – to restate the meaning of

something in different words. Paraphrasing

alters the exact wording of the source and

transmits its ideas or information without

evaluation or interpretation.

Plagiarize – to present the ideas or word of

another as one’s own without crediting the

source

4.24E

Differentiate between paraphrasing and

plagiarism and identify the importance of citing

valid and reliable sources.

Differentiate

BETWEEN PARAPHRASING AND PLAGIARISM

Paraphrase – to restate the meaning of

something in different words. Paraphrasing

alters the exact wording of the source and

transmits its ideas or information without

evaluation or interpretation.

Plagiarize – to present the ideas or word of

another as one’s own without crediting the

source
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Grade 2 Grade 3 Grade 4

Identify

THE IMPORTANCE OF CITING VALID AND

RELIABLE SOURCES

In order to determine the reliability and validity of a

source, the following must be evaluated:

Author’s credentials
Date of the publication (copyright, publication,

created or last updated date)

Sources of information

Citations

Purpose

Bias

Reliable source – a credible or believable source.

Some questions to evaluate credibility might be:

Is the author a respected authority on the

subject? Does the author support opinions with

strong argumentation and reasoning? How

current is the information?

Identify

THE IMPORTANCE OF CITING VALID AND

RELIABLE SOURCES

In order to determine the reliability and validity of a

source, the following must be evaluated:

Author’s credentials
Date of the publication (copyright, publication,

created or last updated date)

Sources of information

Citations

Purpose

Bias

Reliable source – a credible or believable source.

Some questions to evaluate credibility might be:

Is the author a respected authority on the

subject? Does the author support opinions with

strong argumentation and reasoning? How

current is the information?

Research/Synthesizing Information.

2.26

Research/Synthesizing Information. Students

clarify research questions and evaluate and

synthesize collected information. Students are

expected to:

3.27

Research/Synthesizing Information. Students

clarify research questions and evaluate and

synthesize collected information. Students are

expected to:

4.25

Research/Synthesizing Information. Students

clarify research questions and evaluate and

synthesize collected information. Students are

expected to:

B2

Evaluate the validity and reliability of sources.

B2

Evaluate the validity and reliability of sources.

B2

Evaluate the validity and reliability of sources.

B3 B3 B3
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Grade 2 Grade 3 Grade 4

Synthesize and organize information effectively. Synthesize and organize information effectively. Synthesize and organize information effectively.

2.26A

Revise the topic as a result of answers to initial

research questions.

Revise

THE TOPIC AS A RESULT OF ANSWERS TO

INITIAL RESEARCH QUESTIONS

Possible examples of topic revision:

Narrow the topic

Broaden the topic

3.27A

Improve the focus of research as a result of

consulting expert sources (e.g., reference

librarians and local experts on the topic).

Improve

THE FOCUS OF RESEARCH AS A RESULT OF

CONSULTING EXPERT SOURCES

4.25A

Improve the focus of research as a result of

consulting expert sources (e.g., reference

librarians and local experts on the topic).

Improve

THE FOCUS OF RESEARCH AS A RESULT OF

CONSULTING EXPERT SOURCES

Research/Organizing and Presenting Ideas.

2.27

Research/Organizing and Presenting Ideas.

Students organize and present their ideas and

information according to the purpose of the

research and their audience. Students are expected

to:

3.28

Research/Organizing and Presenting Ideas.

Students organize and present their ideas and

information according to the purpose of the

research and their audience. Students are expected

to:

4.26

Research/Organizing and Presenting Ideas.

Students organize and present their ideas and

information according to the purpose of the

research and their audience. Students are expected

to:

TxCCRS

C.Produce and design a document.

TxCCRS

C.Produce and design a document.

TxCCRS

C.Produce and design a document.

2.27A

Create a visual display or dramatization to

convey the results of the research (with adult

3.28A

Draw conclusions through a brief written

explanation and create a works-cited page from

4.26A

Draw conclusions through a brief written

explanation and create a works-cited page from
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Grade 2 Grade 3 Grade 4

assistance).

Create (with adult assistance)

A VISUAL DISPLAY OR DRAMATIZATION TO

CONVEY THE RESULTS OF THE RESEARCH

Including, but not limited to:

Present ideas and information according to

the purpose of the research and the audience

Possible examples of visual displays:

Web 2.0 tools, poster, brochure, diorama

notes, including the author, title, publisher, and

publication year for each source used.

Draw conclusions

THROUGH A BRIEF WRITTEN EXPLANATION

Drawing conclusions – a form of inference in

which the reader gathers information, considers

the general thought or ideas that emerge from

the information, and comes to a decision. The

conclusion is generally based on more than one

piece of information.

Create

A WORKS-CITED PAGE FROM NOTES

Including, but not limited to:

Author

Title

Publisher

Publication year

Workscited page – a reference to a source that is

published or unpublished

Bibliographic information – the locating

information about a source (i.e., book, journal,

periodical, or website). For example, a book’s

bibliographic information consists of author, title,

place of publication, publisher, and date of

publication.

Note:

Refer to 3.26D for related standard.

notes, including the author, title, publisher, and

publication year for each source used.

Draw conclusions

THROUGH A BRIEF WRITTEN EXPLANATION

Drawing conclusions – a form of inference in

which the reader gathers information, considers

the general thought or ideas that emerge from

the information, and comes to a decision. The

conclusion is generally based on more than one

piece of information.

Create

A WORKS-CITED PAGE FROM NOTES

Including, but not limited to:

Author

Title

Publisher

Publication year

Workscited page – a reference to a source that is

published or unpublished

Bibliographic information – the locating

information about a source (i.e., book, journal,

periodical, or website). For example, a book’s

bibliographic information consists of author, title,

place of publication, publisher, and date of

publication.

Note:

Refer to 4.24D for related standard.
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Bold black text in italics: Knowledge and Skills Statement (TEKS) and Texas College and Career Readiness Standard (TxCCRS)

Bold black text: Student Expectation (TEKS)

Bold red text in italics: Student Expectation identified by TEA as a Readiness Standard for STAAR

Bold green text in italics: Student Expectation identified by TEA as a Supporting Standard for STAAR

Blue text: Supporting information / Clarifications from TCMPC (Specificity)

Bold blue text: Standards for Ensuring Success from Kindergarten to College and Career Spring 2012 Update, 2012 Texas Education Agency/University of Texas System

Black text: Texas Education Agency (TEA)
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