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Introduction

§110.30. Implementation of Texas Essential Knowledge

and Skills for English Language Arts and Reading, High

School, Beginning with School Year 2009-2010.

Source: The provisions of this §110.30 adopted to be

effective September 4, 2008, 33 TexReg 7162; amended

to be effective February 22, 2010, 35 TexReg 1462.

§110.32. English Language Arts and Reading, English II

(One Credit), Beginning with School Year 2009-2010.

§110.30. Implementation of Texas Essential Knowledge

and Skills for English Language Arts and Reading, High

School, Beginning with School Year 2009-2010.

Source: The provisions of this §110.30 adopted to be

effective September 4, 2008, 33 TexReg 7162; amended

to be effective February 22, 2010, 35 TexReg 1462.

§110.33. English Language Arts and Reading, English III

(One Credit), Beginning with School Year 2009-2010.

§110.30. Implementation of Texas Essential Knowledge

and Skills for English Language Arts and Reading, High

School, Beginning with School Year 2009-2010.

Source: The provisions of this §110.30 adopted to be

effective September 4, 2008, 33 TexReg 7162; amended

to be effective February 22, 2010, 35 TexReg 1462.

§110.34. English Language Arts and Reading, English IV

(One Credit), Beginning with School Year 2009-2010.

The English Language Arts and Reading Texas

Essential Knowledge and Skills (TEKS) are organized

into the following strands: Reading, where students

read and understand a wide variety of literary and

informational texts; Writing, where students compose

a variety of written texts with a clear controlling idea,

coherent organization, and sufficient detail; Research,

where students are expected to know how to locate a

range of relevant sources and evaluate, synthesize,

and present ideas and information; Listening and

Speaking, where students listen and respond to the

ideas of others while contributing their own ideas in

conversations and in groups; and Oral and Written

Conventions, where students learn how to use the oral

and written conventions of the English language in

speaking and writing. The standards are cumulative--

students will continue to address earlier standards as

needed while they attend to standards for their grade.

In English II, students will engage in activities that

build on their prior knowledge and skills in order to

strengthen their reading, writing, and oral language

The English Language Arts and Reading Texas

Essential Knowledge and Skills (TEKS) are organized

into the following strands: Reading, where students

read and understand a wide variety of literary and

informational texts; Writing, where students compose

a variety of written texts with a clear controlling idea,

coherent organization, and sufficient detail; Research,

where students are expected to know how to locate a

range of relevant sources and evaluate, synthesize,

and present ideas and information; Listening and

Speaking, where students listen and respond to the

ideas of others while contributing their own ideas in

conversations and in groups; and Oral and Written

Conventions, where students learn how to use the oral

and written conventions of the English language in

speaking and writing. The standards are cumulative--

students will continue to address earlier standards as

needed while they attend to standards for their grade.

In English III, students will engage in activities that

build on their prior knowledge and skills in order to

strengthen their reading, writing, and oral language

The English Language Arts and Reading Texas

Essential Knowledge and Skills (TEKS) are organized

into the following strands: Reading, where students

read and understand a wide variety of literary and

informational texts; Writing, where students compose

a variety of written texts with a clear controlling idea,

coherent organization, and sufficient detail; Research,

where students are expected to know how to locate a

range of relevant sources and evaluate, synthesize,

and present ideas and information; Listening and

Speaking, where students listen and respond to the

ideas of others while contributing their own ideas in

conversations and in groups; and Oral and Written

Conventions, where students learn how to use the oral

and written conventions of the English language in

speaking and writing. The standards are cumulative--

students will continue to address earlier standards as

needed while they attend to standards for their grade.

In English IV, students will engage in activities that

build on their prior knowledge and skills in order to

strengthen their reading, writing, and oral language
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skills. Students should read and write on a daily basis. skills. Students should read and write on a daily basis. skills. Students should read and write on a daily basis.

For students whose first language is not English, the

students' native language serves as a foundation for

English language acquisition.

For students whose first language is not English, the

students' native language serves as a foundation for

English language acquisition.

For students whose first language is not English, the

students' native language serves as a foundation for

English language acquisition.

English language learners (ELLs) are acquiring

English, learning content in English, and learning to

read simultaneously. For this reason, it is imperative

that reading instruction should be comprehensive and

that students receive instruction in phonemic

awareness, phonics, decoding, and word attack skills

while simultaneously being taught academic

vocabulary and comprehension skills and strategies.

Reading instruction that enhances ELL's ability to

decode unfamiliar words and to make sense of those

words in context will expedite their ability to make

sense of what they read and learn from reading.

Additionally, developing fluency, spelling, and

grammatical conventions of academic language must

be done in meaningful contexts and not in isolation.

English language learners (ELLs) are acquiring

English, learning content in English, and learning to

read simultaneously. For this reason, it is imperative

that reading instruction should be comprehensive and

that students receive instruction in phonemic

awareness, phonics, decoding, and word attack skills

while simultaneously being taught academic

vocabulary and comprehension skills and strategies.

Reading instruction that enhances ELL's ability to

decode unfamiliar words and to make sense of those

words in context will expedite their ability to make

sense of what they read and learn from reading.

Additionally, developing fluency, spelling, and

grammatical conventions of academic language must

be done in meaningful contexts and not in isolation.

English language learners (ELLs) are acquiring

English, learning content in English, and learning to

read simultaneously. For this reason, it is imperative

that reading instruction should be comprehensive and

that students receive instruction in phonemic

awareness, phonics, decoding, and word attack skills

while simultaneously being taught academic

vocabulary and comprehension skills and strategies.

Reading instruction that enhances ELL's ability to

decode unfamiliar words and to make sense of those

words in context will expedite their ability to make

sense of what they read and learn from reading.

Additionally, developing fluency, spelling, and

grammatical conventions of academic language must

be done in meaningful contexts and not in isolation.

For ELLs, comprehension of texts requires additional

scaffolds to support comprehensible input. ELL

students should use the knowledge of their first

language (e.g., cognates) to further vocabulary

development. Vocabulary needs to be taught in the

context of connected discourse so that language is

meaningful. ELLs must learn how rhetorical devices in

English differ from those in their native language. At

the same time English learners are learning in English,

the focus is on academic English, concepts, and the

language structures specific to the content.

For ELLs, comprehension of texts requires additional

scaffolds to support comprehensible input. ELL

students should use the knowledge of their first

language (e.g., cognates) to further vocabulary

development. Vocabulary needs to be taught in the

context of connected discourse so that language is

meaningful. ELLs must learn how rhetorical devices in

English differ from those in their native language. At

the same time English learners are learning in English,

the focus is on academic English, concepts, and the

language structures specific to the content.

For ELLs, comprehension of texts requires additional

scaffolds to support comprehensible input. ELL

students should use the knowledge of their first

language (e.g., cognates) to further vocabulary

development. Vocabulary needs to be taught in the

context of connected discourse so that language is

meaningful. ELLs must learn how rhetorical devices in

English differ from those in their native language. At

the same time English learners are learning in English,

the focus is on academic English, concepts, and the

language structures specific to the content.

During initial stages of English development, ELLs are During initial stages of English development, ELLs are During initial stages of English development, ELLs are
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expected to meet standards in a second language that

many monolingual English speakers find difficult to

meet in their native language. However, English

language learners' abilities to meet these standards

will be influenced by their proficiency in English. While

English language learners can analyze, synthesize,

and evaluate, their level of English proficiency may

impede their ability to demonstrate this knowledge

during the initial stages of English language

acquisition. It is also critical to understand that ELLs

with no previous or with interrupted schooling will

require explicit and strategic support as they acquire

English and learn to learn in English simultaneously.

expected to meet standards in a second language that

many monolingual English speakers find difficult to

meet in their native language. However, English

language learners' abilities to meet these standards

will be influenced by their proficiency in English. While

English language learners can analyze, synthesize,

and evaluate, their level of English proficiency may

impede their ability to demonstrate this knowledge

during the initial stages of English language

acquisition. It is also critical to understand that ELLs

with no previous or with interrupted schooling will

require explicit and strategic support as they acquire

English and learn to learn in English simultaneously.

expected to meet standards in a second language that

many monolingual English speakers find difficult to

meet in their native language. However, English

language learners' abilities to meet these standards

will be influenced by their proficiency in English. While

English language learners can analyze, synthesize,

and evaluate, their level of English proficiency may

impede their ability to demonstrate this knowledge

during the initial stages of English language

acquisition. It is also critical to understand that ELLs

with no previous or with interrupted schooling will

require explicit and strategic support as they acquire

English and learn to learn in English simultaneously.

To meet Public Education Goal 1 of the Texas

Education Code, §4.002, which states, "The students
in the public education system will demonstrate

exemplary performance in the reading and writing of

the English language," students will accomplish the

essential knowledge, skills, and student expectations

in English II as described in subsection (b) of this

section.

To meet Public Education Goal 1 of the Texas

Education Code, §4.002, which states, "The students
in the public education system will demonstrate

exemplary performance in the reading and writing of

the English language," students will accomplish the

essential knowledge, skills, and student expectations

in English III as described in subsection (b) of this

section.

To meet Public Education Goal 1 of the Texas

Education Code, §4.002, which states, "The students
in the public education system will demonstrate

exemplary performance in the reading and writing of

the English language," students will accomplish the

essential knowledge, skills, and student expectations

in English IV as described in subsection (b) of this

section.

To meet Texas Education Code, §28.002(h), which
states, "... each school district shall foster the

continuation of the tradition of teaching United States

and Texas history and the free enterprise system in

regular subject matter and in reading courses and in

the adoption of textbooks," students will be provided

oral and written narratives as well as other

informational texts that can help them to become

thoughtful, active citizens who appreciate the basic

democratic values of our state and nation.

To meet Texas Education Code, §28.002(h), which
states, "... each school district shall foster the

continuation of the tradition of teaching United States

and Texas history and the free enterprise system in

regular subject matter and in reading courses and in

the adoption of textbooks," students will be provided

oral and written narratives as well as other

informational texts that can help them to become

thoughtful, active citizens who appreciate the basic

democratic values of our state and nation.

To meet Texas Education Code, §28.002(h), which
states, "... each school district shall foster the

continuation of the tradition of teaching United States

and Texas history and the free enterprise system in

regular subject matter and in reading courses and in

the adoption of textbooks," students will be provided

oral and written narratives as well as other

informational texts that can help them to become

thoughtful, active citizens who appreciate the basic

democratic values of our state and nation.

Listening and Speaking/Listening.
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E2.24

Listening and Speaking/Listening. Students will

use comprehension skills to listen attentively to

others in formal and informal settings. Students

will continue to apply earlier standards with

greater complexity. Students are expected to:

E3.24

Listening and Speaking/Listening. Students will

use comprehension skills to listen attentively to

others in formal and informal settings. Students

will continue to apply earlier standards with

greater complexity. Students are expected to:

E4.24

Listening and Speaking/Listening. Students will

use comprehension skills to listen attentively to

others in formal and informal settings. Students

will continue to apply earlier standards with greater

complexity. Students are expected to:

TxCCRS

B.Listen effectively in informal and formal

situations.

TxCCRS

B.Listen effectively in informal and formal

situations.

TxCCRS

B.Listen effectively in informal and formal

situations.

E2.24A

Listen responsively to a speaker by taking notes

that summarize, synthesize, or highlight the

speaker's ideas for critical reflection and by

asking questions related to the content for

clarification and elaboration.

Listen

RESPONSIVELY TO A SPEAKER

Including, but not limited to:

In whole group, small group, and one-on-one

situations

Demonstrate proficiency in critical, empathic,

appreciative, and reflective listening

By taking notes

THAT SUMMARIZE, SYNTHESIZE, OR HIGHLIGHT

THE SPEAKER’S IDEAS FOR CRITICAL

REFLECTION

Synthesize – to combine elements and parts to

form a coherent whole

E3.24A

Listen responsively to a speaker by framing

inquiries that reflect an understanding of the

content and by identifying the positions taken and

the evidence in support of those positions.

Listen

RESPONSIVELY TO A SPEAKER

Including, but not limited to:

In whole group, small group, and one-on-one

situations

By framing

INQUIRIES THAT REFLECT AN UNDERSTANDING

OF THE CONTENT

Inquiry – process that argues knowledge,

resolves doubt, or solves a problem

Including, but not limited to:

Ask clear appropriate questions to probe,

extend, and clarify issues raised in oral

E4.24A

Listen responsively to a speaker by framing

inquiries that reflect an understanding of the

content and by identifying the positions taken and

the evidence in support of those positions.

Listen

RESPONSIVELY TO A SPEAKER

Including, but not limited to:

In whole group, small group, and one-on-one

situations

By framing

INQUIRIES THAT REFLECT AN UNDERSTANDING

OF THE CONTENT

Inquiry – process that argues knowledge,

resolves doubt, or solves a problem

Including, but not limited to:

Ask clear appropriate questions to probe,

extend, and clarify issues raised in oral
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By asking

QUESTIONS RELATED TO THE CONTENT FOR

CLARIFICATION AND ELABORATION

Including, but not limited to:

Ask clear appropriate questions to probe,

extend, and clarify issues raised in the oral

presentation

presentations

By identifying

THE POSITIONS TAKEN AND THE EVIDENCE IN

SUPPORT OF THOSE POSITIONS

presentations

By identifying

THE POSITIONS TAKEN AND THE EVIDENCE IN

SUPPORT OF THOSE POSITIONS

E2.24B

Follow and give complex oral instructions to

perform specific tasks, answer questions, solve

problems, and complete processes.

Follow, Give

COMPLEX ORAL INSTRUCTIONS TO

PERFORM TASKS

ANSWER QUESTIONS

SOLVE PROBLEMS

COMPLETE PROCESSES

Complex instructions – instructions with a number

of intricate parts

E3.24B

Evaluate the clarity and coherence of a speaker's

message and critique the impact of a speaker's

diction and syntax on an audience.

Evaluate

THE CLARITY AND COHERENCE OF A

SPEAKER’S MESSAGE

Critique

THE IMPACT OF A SPEAKER’S DICTION AND

SYNTAX ON THE AUDIENCE

Diction – 1) Choice of words in speaking or

writing for clear and effective expression. 2)

Clarity of speech; enunciation.

Syntax – the arrangement and sequence of words

in sentences, clauses, and phrases

Including, but not limited to:

Use teacher–developed and student–
developed criteria

E4.24B

Assess the persuasiveness of a presentation

based on content, diction, rhetorical strategies,

and delivery.

Assess

THE PERSUASIVENESS OF A PRESENTATION

BASED ON CONTENT, DICTION, RHETORICAL

STRATEGIES, AND DELIVERY

Diction – 1) Choice of words in speaking or

writing for clear and effective expression. 2)

Clarity of speech; enunciation.

Syntax – the arrangement and sequence of words

in sentences, clauses, and phrases

Including, but not limited to:

Diction

Content

Rhetorical strategies

Delivery (eye contact, speaking rate, volume,

enunciation, gestures)

Style

Conventions (syntax, grammar usages,
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English II English III English IV

pronunciations)

Style – the way something is written, in contrast

to its content. (e.g., Hemingway’s writing style is

terse, blunt, and conversational.) Style is more

about how you say it than what you said. (See

English 1.10B for examples)

Rhetorical device – a technique that an author or

speaker uses to influence or persuade an

audience – a technique used to evoke an

emotional response (refer to E1.10B for examples)

E2.24C

Evaluate how the style and structure of a speech

support or undermine its purpose or meaning.

Evaluate

HOW THE STYLE AND STRUCTURE OF A

SPEECH SUPPORT OR UNDERMINE ITS

PURPOSE OR MEANING

Style – the way something is written, in contrast

to its content. (e.g., Hemingway’s writing style is

terse, blunt, and conversational.) Style is more

about how you say it than what you said.

Structure – the organization and order (e.g.,

elements of speeches)

Including, but not limited to:

Use teacher-developed and student-developed

criteria

Possible examples of elements of speeches:
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Introduction

First and second transitions

Body

Conclusion

Listening and Speaking/Speaking.

E2.25

Listening and Speaking/Speaking. Students speak

clearly and to the point, using the conventions of

language. Students will continue to apply earlier

standards with greater complexity. Students are

expected to:

E3.25

Listening and Speaking/Speaking. Students speak

clearly and to the point, using the conventions of

language. Students will continue to apply earlier

standards with greater complexity. Students are

expected to:

E4.25

Listening and Speaking/Speaking. Students speak

clearly and to the point, using the conventions of

language. Students will continue to apply earlier

standards with greater complexity. Students are

expected to:

TxCCRS

B.Develop effective speaking styles for both group

and one-on-one situations.

TxCCRS

B.Develop effective speaking styles for both group

and one-on-one situations.

TxCCRS

B.Develop effective speaking styles for both group

and one-on-one situations.

E2.25A

Advance a coherent argument that incorporates a

clear thesis and a logical progression of valid

evidence from reliable sources and that employs

eye contact, speaking rate (e.g., pauses for

effect), volume, enunciation, purposeful gestures,

and conventions of language to communicate

ideas effectively.

Advance

A COHERENT ARGUMENT

That incorporates

A CLEAR THESIS AND A LOGICAL PROGRESSION

OF VALID EVIDENCE FROM RELIABLE SOURCES

E3.25A

Give a formal presentation that exhibits a logical

structure, smooth transitions, accurate evidence,

well-chosen details, and rhetorical devices, and

that employs eye contact, speaking rate (e.g.,

pauses for effect), volume, enunciation,

purposeful gestures, and conventions of language

to communicate ideas effectively.

Give

A FORMAL PRESENTATION

That exhibits

A LOGICAL STRUCTURE

SMOOTH TRANSITIONS

E4.25A

Formulate sound arguments by using elements of

classical speeches (e.g., introduction, first and

second transitions, body, and conclusion), the art

of persuasion, rhetorical devices, eye contact,

speaking rate (e.g., pauses for effect), volume,

enunciation, purposeful gestures, and

conventions of language to communicate ideas

effectively.

Formulate

SOUND ARGUMENTS

By using

ELEMENTS OF CLASSICAL SPEECHES
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Thesis – 1) a statement or premise supported by

arguments 2) the subject or theme of a speech or

composition

That employs

EYE CONTACT

SPEAKING RATE (e.g. pauses for effect)

VOLUME

ENUNCIATION (e.g., speaking clearly and

concisely)

PURPOSEFUL GESTURES

CONVENTIONS OF LANGUAGE

TO COMMUNICATE IDEAS EFFECTIVELY

Including, but not limited to:

In whole group, small group, and one-on-one

situations as appropriate for the message

ACCURATE EVIDENCE

WELL-CHOSEN DETAILS

RHETORICAL DEVICES

Rhetorical device – a technique that an author or

speaker uses to influence or persuade an

audience (refer to E3.6A for examples)

That employs

EYE CONTACT

SPEAKING RATE (e.g. pauses for effect)

VOLUME

ENUNCIATION (e.g., speaking clearly and

concisely)

PURPOSEFUL GESTURES

CONVENTIONS OF LANGUAGE

TO COMMUNICATE IDEAS EFFECTIVELY

Including, but not limited to:

In whole group, small group, and one-on-one

situations as appropriate for the message

(e.g., introduction, first and second

transitions, body, and conclusion)

THE ART OF PERSUASION

RHETORICAL DEVICES

EYE CONTACT

SPEAKING RATE (e.g., pauses for effect)

VOLUME

ENUNCIATION (e.g., speaking clearly and

concisely)

PURPOSEFUL GESTURES

CONVENTIONS OF LANGUAGE

Rhetorical device – a technique that an author or

speaker uses to influence or persuade an

audience (refer to E4.6A for examples)

TO COMMUNICATE IDEAS EFFECTIVELY

Including, but not limited to:

In whole group, small group, and one-on-one

situations as appropriate for the message

Listening and Speaking/Teamwork.

E2.26

Listening and Speaking/Teamwork. Students work

productively with others in teams. Students will

continue to apply earlier standards with greater

complexity. Students are expected to:

E3.26

Listening and Speaking/Teamwork. Students work

productively with others in teams. Students will

continue to apply earlier standards with greater

complexity. Students are expected to:

E4.26

Listening and Speaking/Teamwork. Students work

productively with others in teams. Students will

continue to apply earlier standards with greater

complexity. Students are expected to:

TxCCRS

A.Understand the elements of communication both

in informal group discussions and formal

presentations (e.g., accuracy, relevance, rhetorical

TxCCRS

A.Understand the elements of communication both

in informal group discussions and formal

presentations (e.g., accuracy, relevance, rhetorical

TxCCRS

A.Understand the elements of communication both

in informal group discussions and formal

presentations (e.g., accuracy, relevance, rhetorical
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features, and organization of information). features, and organization of information). features, and organization of information).

TxCCRS

A.Apply listening skills as an individual and as a

member of a group in a variety of settings (e.g.,

lectures, discussions, conversations, team projects,

presentations, interviews).

TxCCRS

A.Apply listening skills as an individual and as a

member of a group in a variety of settings (e.g.,

lectures, discussions, conversations, team projects,

presentations, interviews).

TxCCRS

A.Apply listening skills as an individual and as a

member of a group in a variety of settings (e.g.,

lectures, discussions, conversations, team projects,

presentations, interviews).

TxCCRS

E.Work habits

TxCCRS

E.Work habits

TxCCRS

E.Work habits

E2.26A

Participate productively in teams, building on the

ideas of others, contributing relevant information,

developing a plan for consensus-building, and

setting ground rules for decision-making.

Participate

PRODUCTIVELY IN TEAMS

Building on

THE IDEAS OF OTHERS

Contributing

RELEVANT INFORMATION

Developing

A PLAN FOR CONSENSUS–BUILDING

Setting

GROUND RULES FOR DECISION-MAKING

E3.26A

Participate productively in teams, offering ideas

or judgments that are purposeful in moving the

team towards goals, asking relevant and

insightful questions, tolerating a range of

positions and ambiguity in decision-making, and

evaluating the work of the group based on

agreed-upon criteria.

Participate

PRODUCTIVELY IN TEAMS

Offering

IDEAS OR JUDGMENTS THAT ARE PURPOSEFUL

IN MOVING THE TEAM TOWARD GOALS

Asking

RELEVANT AND INSIGHTFUL QUESTIONS

Tolerating

A RANGE OF POSITIONS AND AMBIGUITY IN

DECISION–MAKING

E4.26A

Participate productively in teams, offering ideas

or judgments that are purposeful in moving the

team towards goals, asking relevant and

insightful questions, tolerating a range of

positions and ambiguity in decision-making, and

evaluating the work of the group based on

agreed-upon criteria.

Participate

PRODUCTIVELY IN TEAMS

Offering

IDEAS OR JUDGMENTS THAT ARE PURPOSEFUL

IN MOVING THE TEAM TOWARD GOALS

Asking

RELEVANT AND INSIGHTFUL QUESTIONS

Tolerating

A RANGE OF POSITIONS AND AMBIGUITY IN

DECISION–MAKING
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Evaluating

THE WORK OF THE GROUP BASED ON AGREED-

UPON CRITERIA

Evaluating

THE WORK OF THE GROUP BASED ON AGREED-

UPON CRITERIA

Bold black text in italics: Knowledge and Skills Statement (TEKS) and Texas College and Career Readiness Standard (TxCCRS)

Bold black text: Student Expectation (TEKS)

Bold red text in italics: Student Expectation identified by TEA as a Readiness Standard for STAAR

Bold green text in italics: Student Expectation identified by TEA as a Supporting Standard for STAAR

Blue text: Supporting information / Clarifications from TCMPC (Specificity)

Bold blue text: Standards for Ensuring Success from Kindergarten to College and Career Spring 2012 Update, 2012 Texas Education Agency/University of Texas System

Black text: Texas Education Agency (TEA)
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