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Grade 8 English I English II

Introduction

§110.17. Implementation of Texas Essential Knowledge

and Skills for English Language Arts and Reading, Middle

School, Beginning with School Year 2009-2010.

Source: The provisions of this §110.17 adopted to be

effective September 4, 2008, 33 TexReg 7162; amended

to be effective February 22, 2010, 35 TexReg 1462.

§110.20. English Language Arts and Reading, Grade 8,

Beginning with School Year 2009-2010.

§110.30. Implementation of Texas Essential Knowledge

and Skills for English Language Arts and Reading, High

School, Beginning with School Year 2009-2010.

Source: The provisions of this §110.30 adopted to be

effective September 4, 2008, 33 TexReg 7162; amended

to be effective February 22, 2010, 35 TexReg 1462.

§110.31. English Language Arts and Reading, English I

(One Credit), Beginning with School Year 2009-2010.

§110.30. Implementation of Texas Essential Knowledge

and Skills for English Language Arts and Reading, High

School, Beginning with School Year 2009-2010.

Source: The provisions of this §110.30 adopted to be

effective September 4, 2008, 33 TexReg 7162; amended

to be effective February 22, 2010, 35 TexReg 1462.

§110.32. English Language Arts and Reading, English II

(One Credit), Beginning with School Year 2009-2010.

The English Language Arts and Reading Texas

Essential Knowledge and Skills (TEKS) are organized

into the following strands: Reading, where students

read and understand a wide variety of literary and

informational texts; Writing, where students compose

a variety of written texts with a clear controlling idea,

coherent organization, and sufficient detail; Research,

where students are expected to know how to locate a

range of relevant sources and evaluate, synthesize,

and present ideas and information; Listening and

Speaking, where students listen and respond to the

ideas of others while contributing their own ideas in

conversations and in groups; and Oral and Written

Conventions, where students learn how to use the oral

and written conventions of the English language in

speaking and writing. The standards are cumulative--

students will continue to address earlier standards as

needed while they attend to standards for their grade.

In eighth grade, students will engage in activities that

build on their prior knowledge and skills in order to

strengthen their reading, writing, and oral language

The English Language Arts and Reading Texas

Essential Knowledge and Skills (TEKS) are organized

into the following strands: Reading, where students

read and understand a wide variety of literary and

informational texts; Writing, where students compose

a variety of written texts with a clear controlling idea,

coherent organization, and sufficient detail; Research,

where students are expected to know how to locate a

range of relevant sources and evaluate, synthesize,

and present ideas and information; Listening and

Speaking, where students listen and respond to the

ideas of others while contributing their own ideas in

conversations and in groups; and Oral and Written

Conventions, where students learn how to use the oral

and written conventions of the English language in

speaking and writing. The standards are cumulative--

students will continue to address earlier standards as

needed while they attend to standards for their grade.

In English I, students will engage in activities that build

on their prior knowledge and skills in order to

strengthen their reading, writing, and oral language

The English Language Arts and Reading Texas

Essential Knowledge and Skills (TEKS) are organized

into the following strands: Reading, where students

read and understand a wide variety of literary and

informational texts; Writing, where students compose

a variety of written texts with a clear controlling idea,

coherent organization, and sufficient detail; Research,

where students are expected to know how to locate a

range of relevant sources and evaluate, synthesize,

and present ideas and information; Listening and

Speaking, where students listen and respond to the

ideas of others while contributing their own ideas in

conversations and in groups; and Oral and Written

Conventions, where students learn how to use the oral

and written conventions of the English language in

speaking and writing. The standards are cumulative--

students will continue to address earlier standards as

needed while they attend to standards for their grade.

In English II, students will engage in activities that

build on their prior knowledge and skills in order to

strengthen their reading, writing, and oral language
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Grade 8 English I English II

skills. Students should read and write on a daily basis. skills. Students should read and write on a daily basis. skills. Students should read and write on a daily basis.

For students whose first language is not English, the

students' native language serves as a foundation for

English language acquisition.

For students whose first language is not English, the

students' native language serves as a foundation for

English language acquisition.

For students whose first language is not English, the

students' native language serves as a foundation for

English language acquisition.

English language learners (ELLs) are acquiring

English, learning content in English, and learning to

read simultaneously. For this reason, it is imperative

that reading instruction should be comprehensive and

that students receive instruction in phonemic

awareness, phonics, decoding, and word attack skills

while simultaneously being taught academic

vocabulary and comprehension skills and strategies.

Reading instruction that enhances ELL's ability to

decode unfamiliar words and to make sense of those

words in context will expedite their ability to make

sense of what they read and learn from reading.

Additionally, developing fluency, spelling, and

grammatical conventions of academic language must

be done in meaningful contexts and not in isolation.

English language learners (ELLs) are acquiring

English, learning content in English, and learning to

read simultaneously. For this reason, it is imperative

that reading instruction should be comprehensive and

that students receive instruction in phonemic

awareness, phonics, decoding, and word attack skills

while simultaneously being taught academic

vocabulary and comprehension skills and strategies.

Reading instruction that enhances ELL's ability to

decode unfamiliar words and to make sense of those

words in context will expedite their ability to make

sense of what they read and learn from reading.

Additionally, developing fluency, spelling, and

grammatical conventions of academic language must

be done in meaningful contexts and not in isolation.

English language learners (ELLs) are acquiring

English, learning content in English, and learning to

read simultaneously. For this reason, it is imperative

that reading instruction should be comprehensive and

that students receive instruction in phonemic

awareness, phonics, decoding, and word attack skills

while simultaneously being taught academic

vocabulary and comprehension skills and strategies.

Reading instruction that enhances ELL's ability to

decode unfamiliar words and to make sense of those

words in context will expedite their ability to make

sense of what they read and learn from reading.

Additionally, developing fluency, spelling, and

grammatical conventions of academic language must

be done in meaningful contexts and not in isolation.

For ELLs, comprehension of texts requires additional

scaffolds to support comprehensible input. ELL

students should use the knowledge of their first

language (e.g., cognates) to further vocabulary

development. Vocabulary needs to be taught in the

context of connected discourse so that language is

meaningful. ELLs must learn how rhetorical devices in

English differ from those in their native language. At

the same time English learners are learning in English,

the focus is on academic English, concepts, and the

language structures specific to the content.

For ELLs, comprehension of texts requires additional

scaffolds to support comprehensible input. ELL

students should use the knowledge of their first

language (e.g., cognates) to further vocabulary

development. Vocabulary needs to be taught in the

context of connected discourse so that language is

meaningful. ELLs must learn how rhetorical devices in

English differ from those in their native language. At

the same time English learners are learning in English,

the focus is on academic English, concepts, and the

language structures specific to the content.

For ELLs, comprehension of texts requires additional

scaffolds to support comprehensible input. ELL

students should use the knowledge of their first

language (e.g., cognates) to further vocabulary

development. Vocabulary needs to be taught in the

context of connected discourse so that language is

meaningful. ELLs must learn how rhetorical devices in

English differ from those in their native language. At

the same time English learners are learning in English,

the focus is on academic English, concepts, and the

language structures specific to the content.

During initial stages of English development, ELLs are During initial stages of English development, ELLs are During initial stages of English development, ELLs are
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Grade 8 English I English II

expected to meet standards in a second language that

many monolingual English speakers find difficult to

meet in their native language. However, English

language learners' abilities to meet these standards

will be influenced by their proficiency in English. While

English language learners can analyze, synthesize,

and evaluate, their level of English proficiency may

impede their ability to demonstrate this knowledge

during the initial stages of English language

acquisition. It is also critical to understand that ELLs

with no previous or with interrupted schooling will

require explicit and strategic support as they acquire

English and learn to learn in English simultaneously.

expected to meet standards in a second language that

many monolingual English speakers find difficult to

meet in their native language. However, English

language learners' abilities to meet these standards

will be influenced by their proficiency in English. While

English language learners can analyze, synthesize,

and evaluate, their level of English proficiency may

impede their ability to demonstrate this knowledge

during the initial stages of English language

acquisition. It is also critical to understand that ELLs

with no previous or with interrupted schooling will

require explicit and strategic support as they acquire

English and learn to learn in English simultaneously.

expected to meet standards in a second language that

many monolingual English speakers find difficult to

meet in their native language. However, English

language learners' abilities to meet these standards

will be influenced by their proficiency in English. While

English language learners can analyze, synthesize,

and evaluate, their level of English proficiency may

impede their ability to demonstrate this knowledge

during the initial stages of English language

acquisition. It is also critical to understand that ELLs

with no previous or with interrupted schooling will

require explicit and strategic support as they acquire

English and learn to learn in English simultaneously.

To meet Public Education Goal 1 of the Texas

Education Code, §4.002, which states, "The students
in the public education system will demonstrate

exemplary performance in the reading and writing of

the English language," students will accomplish the

essential knowledge, skills, and student expectations

at Grade 8 as described in subsection (b) of this

section.

To meet Public Education Goal 1 of the Texas

Education Code, §4.002, which states, "The students
in the public education system will demonstrate

exemplary performance in the reading and writing of

the English language," students will accomplish the

essential knowledge, skills, and student expectations

in English I as described in subsection (b) of this

section.

To meet Public Education Goal 1 of the Texas

Education Code, §4.002, which states, "The students
in the public education system will demonstrate

exemplary performance in the reading and writing of

the English language," students will accomplish the

essential knowledge, skills, and student expectations

in English II as described in subsection (b) of this

section.

To meet Texas Education Code, §28.002(h), which
states, "... each school district shall foster the

continuation of the tradition of teaching United States

and Texas history and the free enterprise system in

regular subject matter and in reading courses and in

the adoption of textbooks," students will be provided

oral and written narratives as well as other

informational texts that can help them to become

thoughtful, active citizens who appreciate the basic

democratic values of our state and nation.

To meet Texas Education Code, §28.002(h), which
states, "... each school district shall foster the

continuation of the tradition of teaching United States

and Texas history and the free enterprise system in

regular subject matter and in reading courses and in

the adoption of textbooks," students will be provided

oral and written narratives as well as other

informational texts that can help them to become

thoughtful, active citizens who appreciate the basic

democratic values of our state and nation.

To meet Texas Education Code, §28.002(h), which
states, "... each school district shall foster the

continuation of the tradition of teaching United States

and Texas history and the free enterprise system in

regular subject matter and in reading courses and in

the adoption of textbooks," students will be provided

oral and written narratives as well as other

informational texts that can help them to become

thoughtful, active citizens who appreciate the basic

democratic values of our state and nation.

Oral and Written Conventions/Conventions.
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Grade 8 English I English II

8.19

Oral and Written Conventions/Conventions.

Students understand the function of and use the

conventions of academic language when speaking

and writing. Students will continue to apply earlier

standards with greater complexity. Students are

expected to:

E1.17

Oral and Written Conventions/Conventions.

Students understand the function of and use the

conventions of academic language when speaking

and writing. Students will continue to apply earlier

standards with greater complexity. Students are

expected to:

E2.17

Oral and Written Conventions/Conventions.

Students understand the function of and use the

conventions of academic language when speaking

and writing. Students will continue to apply earlier

standards with greater complexity. Students are

expected to:

TxCCRS

B.Writing across the curriculum

B1

Write clearly and coherently using standard writing

conventions.

B1

Write clearly and coherently using standard writing

conventions.

A5

Edit writing for proper voice, tense, and syntax,

assuring that it conforms to standard English,

when appropriate.

A5

Edit writing for proper voice, tense, and syntax,

assuring that it conforms to standard English,

when appropriate.

A5

Edit writing for proper voice, tense, and syntax,

assuring that it conforms to standard English,

when appropriate.

B1

Write clearly and coherently using standard writing

conventions.

8.19A

Use and understand the function of the following

parts of speech in the context of reading, writing,

and speaking:

Use, Understand

THE FUNCTION OF THE FOLLOWING PARTS OF

SPEECH IN THE CONTEXT OF READING,

WRITING, AND SPEAKING:

E1.17A

Use and understand the function of the following

parts of speech in the context of reading, writing,

and speaking:

Readiness Standard

Use, Understand

THE FUNCTION OF THE FOLLOWING PARTS OF

SPEECH IN THE CONTEXT OF READING,

WRITING, AND SPEAKING:

STAAR Note:

Questions related to parts of speech may include

the following:

E2.17A

Use and understand the function of the following

parts of speech in the context of reading, writing,

and speaking:

Readiness Standard

Use, Understand

THE FUNCTION OF THE FOLLOWING PARTS OF

SPEECH IN THE CONTEXT OF READING,

WRITING, AND SPEAKING:

STAAR Note:

Questions related to parts of speech may include

the following:
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Grade 8 English I English II

Subject/verb agreement

Consistent verb tense 

Subject/verb agreement

Consistent verb tense 

(i) verbs (perfect and progressive tenses) and

participles

Perfect tense – verb forms that indicate an act

that has been completed. In the present perfect

tense, the auxiliary verb has or have is used (e.g.,

has taken). In the past perfect tense, the auxiliary

verb had is used (e.g., had taken). In the future

perfect tense, the auxiliary verb shall have or will

have is used (e.g., shall have taken).

Present perfect – action that is
completed (e.g., They have walked.)  

Past perfect – action that was completed
(e.g., They had walked.)    

Future perfect – action that will be
completed (e.g., They will have walked.)

Progressive tense – a verb tense that indicates an

action is ongoing (e.g., is taking). The progressive

tense may also be combined with the perfect

tense (e.g., has been taking or will have been

taking).

Present progressive (e.g., He is standing

by the door.)

Past progressive (e.g., He was standing

by the door.)   

Future progressive (e.g., He will be

standing by the door.)     

Participle – a verb form incorporating the use of

-ed or -ing for regular verbs and using the third

(i) more complex active and passive tenses and

verbals (gerunds, infinitives, participles)

Supporting Standard

Active verb tense – a verb is active if the subject of

the sentence is doing the action (e.g., Birds flew

out of the nest.)  

Passive verb tense – a verb is passive if the

subject of the sentence is not doing the action (e.g.,

The nest was made by birds.) 

Verbal – a phrase using verbs as nonverbs; there

are three types of verbals:

Gerund – a word derived from a verb

ending in -ing that is used as a noun

(e.g., reading is fun)

Infinitive – the uninflected or base form

of the verb, usually preceded by to

(e.g., to go)

Participle – a verb form incorporating

the use of -ed or -ing for regular verbs

and using the third principle part of

the verb for irregular verbs. These

verb forms are used to form the

progressive tenses (e.g., speaking in

Jim was speaking) or to serve as

modifiers (e.g., writing in the writing

assignment).

Present participle – verbs ending in ing (e.g., The

crying baby was hungry.)

(i) more complex active and passive tenses and

verbals (gerunds, infinitives, participles)

Supporting Standard

Active verb tense – a verb is active if the subject of

the sentence is doing the action (e.g., Birds flew

out of the nest.)  

Passive verb tense – a verb is passive if the

subject of the sentence is not doing the action (e.g.,

The nest was made by birds.) 

Verbal – a phrase using verbs as nonverbs; there

are three types of verbals:

Gerund – a word derived from a verb

ending in -ing that is used as a noun

(e.g., reading is fun)

Infinitive – the uninflected or base form

of the verb, usually preceded by to

(e.g., to go)

Participle – a verb form incorporating

the use of -ed or -ing for regular verbs

and using the third principle part of

the verb for irregular verbs. These

verb forms are used to form the

progressive tenses (e.g., speaking in

Jim was speaking) or to serve as

modifiers (e.g., writing in the writing

assignment).

Present participle – verbs ending in ing (e.g., The

crying baby was hungry.)
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Grade 8 English I English II

principle part of the verb for irregular verbs.

These verb forms are used to form the

progressive tenses (e.g., speaking in Jim was

speaking) or to serve as modifiers (e.g., writing in

the writing assignment).

Present participle – verb that ends in ing
(e.g., The crying baby was hungry.)  

Past participle – regular or irregular verbs
written in past tense form (e.g., a chained

prisoner; a written letter; a sunken ship)

Past participle – regular or irregular verbs written in

past tense form (e.g., a chained prisoner, a written

letter, a sunken ship)

Past Participle – regular or irregular verbs written in

past tense form (e.g., a chained prisoner, a written

letter, a sunken ship)

(iv) relative pronouns (e.g., whose, that, which)

Relative pronoun – a pronoun that refers to an

antecedent (e.g., whom in the man whom you

were talking to). Relative pronouns link a

dependent clause to a main clause in a sentence.

Examples of relative pronouns:

whose

that

which

who/whom

whoever/whomever

Dependent clause – a group of words with a

subject and a verb that modifies a main or

independent clause to which it is joined (e.g., until

you leave in I will wait until you leave); also called

a subordinate clause

(ii) restrictive and nonrestrictive relative clauses

Supporting Standard

Restrictive relative clause – a phrase or clause

that limits the essential meaning of the noun or

noun phrase it modifies (e.g., who had a camera

in the man who had a camera took our picture)

Nonrestrictive relative clause – a phrase or clause

that adds descriptive detail to a noun without

limiting its meaning (e.g., who likes ice cream in

the sentence Claire, who likes ice cream, is from

Ohio). In English, a nonrestrictive clause is

usually set off by commas.

(ii) restrictive and nonrestrictive relative clauses

Supporting Standard

Restrictive relative clause – a phrase or clause

that limits the essential meaning of the noun or

noun phrase it modifies (e.g., who had a camera

in the man who had a camera took our picture)

Nonrestrictive relative clause – a phrase or clause

that adds descriptive detail to a noun without

limiting its meaning (e.g., who likes ice cream in

the sentence Claire, who likes ice cream, is from

Ohio). In English, a nonrestrictive clause is

usually set off by commas.
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Grade 8 English I English II

(iii) reciprocal pronouns (e.g., each other, one

another)

Supporting Standard

Reciprocal pronoun – a pronoun expressing a

mutual relationship (e.g., each other and one

another)

“Each other” is used when the group consists of

just two people, animals, or things. (e.g., The man

and the woman gave each other a gift.)

“One another” is used when the group consists of

more than two people, animals, or things. (e.g.,

The students work with one another in the

classroom.)

(iii) reciprocal pronouns (e.g., each other, one

another)

Supporting Standard

Reciprocal pronoun – a pronoun expressing a

mutual relationship (e.g., each other and one

another)

“Each other” is used when the group consists of

just two people, animals, or things. (e.g., The man

and the woman gave each other a gift.)

“One another” is used when the group consists of

more than two people, animals, or things. (e.g.,

The students work with one another in the

classroom.)

(v) subordinating conjunctions (e.g., because,

since)

Subordinating conjunction – introduces a

dependent clause and connects it to an

independent clause (e.g., because, when, unless)

Examples of subordinating conjunctions:

while

because

although

if

when

unless

since

whereas

Example of usage:
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Grade 8 English I English II

Both students and teachers were at the

assembly because of a special guest.

Independent clause – a group of words containing

a subject and a verb that can stand alone as a

complete sentence; also called a main clause

Dependent clause – a group of words with a

subject and a verb that modifies a main or

independent clause to which it is joined (e.g., until

you leave in I will wait until you leave); also called

a subordinate clause

(ii) appositive phrases

Appositive phrase – a phrase that appears

directly after a noun or pronoun to describe or

rename the noun or pronoun (e.g., Mr. Jones, the

Nobel prize winner for literature, is teaching the

class.)

(iii) adverbial and adjectival phrases and clauses

Phrase – a sentence fragment that does not

include a subject and a verb

Clause – a sentence fragment that contains a

subject and a verb

Adjectival phrase – a prepositional or participle

phrase that acts like an adjective and modifies a

noun or a pronoun (e.g., The dog, showing off, is

mine.)

Adjectival clause – a group of words with a
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Grade 8 English I English II

subject and a verb that acts as an adjective by

describing a noun or pronoun (e.g., The young

man who is sitting near the door is my son.).

Relative pronouns (who, whom, whose, which,

that) usually introduce the adjectival clause but

clauses may also begin with relative adverbs

(when, where, why).

Adverbial phrase – a prepositional phrase that

modifies a verb, adjective, or another adverb

(e.g., The tennis courts stay open late into the

evening.)

Adverbial clause – a group of words with a

subject and a verb that acts as an adverb by

modifying a verb, adjective, or another adverb

(e.g., I will go home when the party is over.)

8.19B

Write complex sentences and differentiate

between main versus subordinate clauses.

Write

COMPLEX SENTENCES

Complex sentence – a sentence with an

independent clause and at least one dependent

clause (e.g., I cleaned the room when the guests

left.)

Differentiate

BETWEEN MAIN VERSUS SUBORDINATE

CLAUSES

Independent clause – a group of words containing
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Grade 8 English I English II

a subject and a verb that can stand alone as a

complete sentence; also called a main clause

Subordinate clause – a clause containing a

subject and a verb that modifies a main or

independent clause but cannot stand alone; also

called a dependent clause (e.g., until he goes in I

will wait until he goes)

E1.17B

Identify and use the subjunctive mood to express

doubts, wishes, and possibilities.

Subjunctive mood – a verb mood expressing a

wish or command, or a hypothetical or

anticipated condition (e.g., If I were finished

eating, I would go to the party.)

E2.17B

Identify and use the subjunctive mood to express

doubts, wishes, and possibilities.

Subjunctive mood – a verb mood expressing a

wish or command, or a hypothetical or

anticipated condition (e.g., If I were finished

eating, I would go to the party.)

8.19C

Use a variety of complete sentences (e.g., simple,

compound, complex) that include properly

placed modifiers, correctly identified

antecedents, parallel structures, and consistent

tenses.

Use

A VARIETY OF COMPLETE SENTENCES THAT

INCLUDE PROPERLY PLACED MODIFIERS,

CORRECTLY IDENTIFIED ANTECEDENTS,

PARALLEL STRUCTURES, AND CONSISTENT

TENSES

Including, but not limited to:

E1.17C

Use a variety of correctly structured sentences

(e.g., compound, complex, compound-complex).

Readiness Standard

Use

A VARIETY OF CORRECTLY STRUCTURED

SENTENCES

Including, but not limited to:

Compound sentence – a sentence

composed of at least two independent

clauses linked with a conjunction or

semicolon (e.g., Sam talked, and Emma

listened.)

E2.17C

Use a variety of correctly structured sentences

(e.g., compound, complex, compound-complex).

Readiness Standard

Use

A VARIETY OF CORRECTLY STRUCTURED

SENTENCES

Including, but not limited to:

Compound sentence – a sentence

composed of at least two independent

clauses linked with a conjunction or

semicolon (e.g., Sam talked, and Emma

listened.)
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Grade 8 English I English II

Use simple sentences

Use compound sentences

Use complex sentences

Use sentences that do not shift in tense,

number, or person

Consider modifiers, antecedents, and parallel

structures

Simple sentence – a sentence with one clause

(e.g., The chicken crossed the road.)

Compound sentence – a sentence composed of

at least two independent clauses linked with a

conjunction (e.g., Sam talked, and Emma

listened.)

Complex sentence – a sentence with an

independent clause and at least one dependent

clause (e.g., I cleaned the room when the guests

left.)

Modifier – words that modify or make more specific

the meanings of other words; includes words or

phrases that act as adjectives and adverbs (e.g.,

The tired child fell off the swing.). The modifying

phrase is next to or in clear relation to the intended

word.                                                            

Antecedent – a noun that a pronoun refers to (e.g.,

Iris is the antecedent of she in Iris tried, but she

couldn't find the book)

Parallel structure – the use of the same

grammatical structure (i.e., noun phrases, verb

phrases) within a sentence or in a bulleted list.

Example of parallel structure: I like to swim, to

dance, and to camp. Example of non-parallel

structure: I like to swim, to dance, and go camping.

Complex sentence – a sentence with an

independent clause and at least one

dependent clause (e.g., I cleaned the

room when the guests left.)

Compoundcomplex sentence – a
compound sentence with at least one

dependent clause (e.g., Dogs bark and

birds sing when they are happy.)

STAAR Note:

Questions that address a variety of sentence

structure may include the following types of

distractors:

Run-on

Fragment

Comma splice

Misplaced modifier

Complex sentence – a sentence with an

independent clause and at least one

dependent clause (e.g., I cleaned the

room when the guests left.)

Compoundcomplex sentence – a
compound sentence with at least one

dependent clause (e.g., Dogs bark and

birds sing when they are happy.)

STAAR Note:

Questions that address a variety of sentence

structure may include the following types of

distractors:

Run-on

Fragment

Comma splice

Misplaced modifier
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Grade 8 English I English II

Consistent tense – using the same verb tense

throughout a sentence, paragraph, or essay.

Shifting from one verb tense to another should be

done only when demonstrating a shift in time.

Oral and Written Conventions/Handwriting, Capitalization, and Punctuation.

8.20

Oral and Written Conventions/Conventions of

Language/Handwriting. Students write legibly and

use appropriate capitalization and punctuation

conventions in their compositions. Students will

continue to apply earlier standards with greater

complexity. Students are expected to:

E1.18

Oral and Written Conventions/Handwriting,

Capitalization, and Punctuation. Students write

legibly and use appropriate capitalization and

punctuation conventions in their compositions.

Students are expected to:

E2.18

Oral and Written Conventions/Handwriting,

Capitalization, and Punctuation. Students write

legibly and use appropriate capitalization and

punctuation conventions in their compositions.

Students are expected to:

A5

Edit writing for proper voice, tense, and syntax,

assuring that it conforms to standard English,

when appropriate.

A5

Edit writing for proper voice, tense, and syntax,

assuring that it conforms to standard English,

when appropriate.

B1

Write clearly and coherently using standard writing

conventions.

B1

Write clearly and coherently using standard writing

conventions.

8.20A

Use conventions of capitalization.

Use

CONVENTIONS OF CAPITALIZATION

Including, but not limited to:

Apply previously learned standards for

E1.18A

Use conventions of capitalization.

Readiness Standard

Use

CONVENTIONS OF CAPITALIZATION

Including, but not limited to:

E2.18A

Use conventions of capitalization.

Readiness Standard

Use

CONVENTIONS OF CAPITALIZATION

Including, but not limited to:
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Grade 8 English I English II

capitalization Apply previously learned standards for

capitalization

Apply previously learned standards for

capitalization

8.20B

Use correct punctuation marks, including:

Use

CORRECT PUNCTUATION MARKS INCLUDING:

E1.18B

Use correct punctuation marks including:

Readiness Standard

Use

CORRECT PUNCTUATION MARKS, INCLUDING:

STAAR Note:

Questions related to punctuation may include

Semicolons

Apostrophes in possessives

Quotation marks

Commas (e.g., in quotations, after

introductory phrases, in compound

sentences, etc.) 

E2.18B

Use correct punctuation marks including:

Readiness Standard

Use

CORRECT PUNCTUATION MARKS, INCLUDING:

STAAR Note:

Questions related to punctuation may include

Semicolons

Apostrophes in possessives

Quotation marks

Commas (e.g., in quotations, after

introductory phrases, in compound

sentences, etc.) 

(i) commas after introductory structures and

dependent adverbial clauses, and correct

punctuation of complex sentences

Including, but not limited to:

Use a comma after introductory words,

phrases, and clauses

Use correct punctuation of complex

sentences

Complex sentence – a sentence with an

independent clause and at least one dependent

clause (e.g., I cleaned the room when the guests

left.)

(ii) comma placement in nonrestrictive phrases,

clauses, and contrasting expressions

Supporting Standard

Nonrestrictive relative clause – a phrase or clause

that adds descriptive detail to a noun without

limiting its meaning (e.g., who likes ice cream in

the sentence Claire, who likes ice cream, is from

Ohio). In English, a nonrestrictive clause is

usually set off by commas.

Including, but not limited to:

Set off words, phrases, and clauses that

would otherwise be unclear

(i) comma placement in nonrestrictive phrases,

clauses, and contrasting expressions

Supporting Standard

Nonrestrictive relative clause – a phrase or clause

that adds descriptive detail to a noun without

limiting its meaning (e.g., who likes ice cream in

the sentence Claire, who likes ice cream, is from

Ohio). In English, a nonrestrictive clause is

usually set off by commas.

Including, but not limited to:

Set off words, phrases, and clauses that

would otherwise be unclear
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Grade 8 English I English II

(i) quotation marks to indicate sarcasm or irony

Supporting Standard

(ii) quotation marks to indicate sarcasm or irony

Supporting Standard

(ii) semicolons, colons, hyphens, parentheses,

brackets, and ellipses

Possible uses of semicolons:

Between independent clauses in a

compound sentence without coordinating

conjunction

Example: We bought a house on

the west side of town; they bought

theirs on the east side.

Before a conjunctive adverb (e.g.,

however, otherwise, therefore, also,

consequently, etc.) used to connect

independent clauses. A comma goes

after the conjunctive adverb.

Example:  It is late; otherwise, I

would go to the movies.

To separate a series of phrases or

clauses that have punctuation, like

commas, in them

Example: The winning team

included three boys from the

same school: Joe Smith, the

catcher; Jose Martinez, the short

stop; and Dave Larsen, the right

fielder.

Conjunctive adverb – an adverb (e.g., however,

nonetheless, therefore) that introduces or

connects independent clauses and that shows

cause and effect, comparison, contrast, or some

other relationship between the clauses

(iii) dashes to emphasize parenthetical

information

Including, but not limited to:

Abrupt changes in a sentence (e.g., I

wish you could—oh, never mind.)
Set off interjected explanations (e.g., The

students—all 32 of them—participated in
the fundraiser.)

Note:

Use dashes sparingly in formal writing. In informal

writing, dashes may replace commas, semicolons,

colons, and parentheses to indicate added

emphasis, an interruption, or an abrupt change of

thought.

(iii) dashes to emphasize parenthetical

information

Including, but not limited to:

Abrupt changes in a sentence (e.g., I

wish you could—oh, never mind.)
Set off interjected explanations (e.g., The

students—all 32 of them—participated in
the fundraiser.)

Note:

Use dashes sparingly in formal writing. In informal

writing, dashes may replace commas, semicolons,

colons, and parentheses to indicate added

emphasis, an interruption, or an abrupt change of

thought.
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Grade 8 English I English II

Possible uses of colons:

After an independent clause that

introduces a list that follows

Example: On vacation, we traveled

through three states: Texas, New

Mexico, and Arizona.

After the salutation in a business letter

Example: To whom it may

concern:

Possible uses of hyphens:

In a compound adjective (two adjectives

joined together to describe the same

noun)

Example: Gary Paulsen is a well-

known author.

In compound numbers

Example: The president must be

thirty-five years old.

With prefix ex- (meaning former), self-,

and all- (e.g., ex-husband, self-righteous,

all-inclusive); with the suffix -elect (e.g.,

president-elect)

Example: The mayor-elect was

self-confident he would do a good

job for the city.

To divide words at the end of line when

space is limited (make the breaks at

syllable junctures)

Example: The intelligent boy was

re-warded for his courage.

Possible uses of parentheses:

To indicate additional information within a
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Grade 8 English I English II

sentence

Example: The teacher (who always

has a smile) greeted the students.

To surround numbers or letters in a list

Example: Before you go to bed,

(1) do your homework, (2) clean

your room, and (3) brush your

teeth.

To enclose a date

Example: George Washington

(1732-1799) was our first

president.

Possible uses of brackets:

To insert something that is already

enclosed in parentheses

Example: The book (which was

very long [968 pages]) was difficult

to finish.

To insert words or phrases giving further

explanation to direct quotations

Example: The student said, “It
[the baked macaroni] was my

favorite dish.”

Possible uses of ellipses:

To show an omission in a quotation

Example: “Congress shall make
no law prohibiting the free exercise

… of freedom of speech.”
To demonstrate a pause in narrative text

Example: “I don’t know where to
turn…,” she cried.
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Grade 8 English I English II

Oral and Written Conventions/Spelling.

8.21

Oral and Written Conventions/Spelling. Students

spell correctly. Students are expected to:

E1.19

Oral and Written Conventions/Spelling. Students

spell correctly. Students are expected to:

E2.19

Oral and Written Conventions/Spelling. Students

spell correctly. Students are expected to:

A5

Edit writing for proper voice, tense, and syntax,

assuring that it conforms to standard English,

when appropriate.

A5

Edit writing for proper voice, tense, and syntax,

assuring that it conforms to standard English,

when appropriate.

B1

Write clearly and coherently using standard writing

conventions.

B1

Write clearly and coherently using standard writing

conventions.
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Grade 8 English I English II

8.21A

Spell correctly, including using various resources

to determine and check correct spellings.

Spell

CORRECTLY, INCLUDING USING VARIOUS

RESOURCES TO DETERMINE AND CHECK

CORRECT SPELLINGS

Possible examples of resources:

Word wall

Personal dictionary

Printed or electronic dictionary

Printed or electronic thesaurus

Glossary

E1.19A

Spell correctly, including using various resources

to determine and check correct spellings.

Readiness Standard

Spell

CORRECTLY USING VARIOUS RESOURCES TO

DETERMINE AND CHECK CORRECT SPELLINGS

Possible examples of resources:

Printed or electronic dictionary

Printed or electronic thesaurus

E2.19A

Spell correctly, including using various resources

to determine and check correct spellings.

Readiness Standard

Spell

CORRECTLY USING VARIOUS RESOURCES TO

DETERMINE AND CHECK CORRECT SPELLINGS

Possible examples of resources:

Printed or electronic dictionary

Printed or electronic thesaurus

Bold black text in italics: Knowledge and Skills Statement (TEKS) and Texas College and Career Readiness Standard (TxCCRS)

Bold black text: Student Expectation (TEKS)

Bold red text in italics: Student Expectation identified by TEA as a Readiness Standard for STAAR

Bold green text in italics: Student Expectation identified by TEA as a Supporting Standard for STAAR

Blue text: Supporting information / Clarifications from TCMPC (Specificity)

Bold blue text: Standards for Ensuring Success from Kindergarten to College and Career Spring 2012 Update, 2012 Texas Education Agency/University of Texas System

Black text: Texas Education Agency (TEA)
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