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Course Objective: This course will aim to heighten students’ ability to see relationships and distinctions in global political, social, economic, and intellectual history. The study of history goes far beyond the mastery of content. The study of history is about developing critical skills that will serve students in college and as a lifelong learner. Objectively, this course will help students improve on the following skills:

1. time management, organization, and study skills

6. comparative analysis

2. critical reading of primary and secondary sources

7. making historical analogies

3. constructing and evaluating historical interpretations
8. inductive and deductive reasoning

4. essay writing and oral communication

5. cause and effect relationships

I. Course Purpose: Advanced Placement World History is the College Board college-level survey course that introduces students to world civilizations and cultures. It is a part of the cooperative endeavor by high schools, universities, and the College Board to provide highly motivated and talented students the challenge and opportunity to earn college credit during their high school years. This course is more importantly the

first AP course that high school students are likely take since most often it is scheduled sequentially in the sophomore year.
A student’s performance on the AP World History exam (offered in May) determines a student’s eligibility to earn up to six hours of college credit. Course curriculum, materials, and expectations are designed to prepare students for the rigorous three-hour exam.
The purpose of the course, however, extends beyond the possibility of earning college credit by providing students with the opportunity to develop skills and knowledge that will form a useful foundation for college studies. A recent study of this “AP Effect” reported the following results:
· Better prepared academically for college

· More likely to specialize in majors with tougher grading standards

· More likely to complete more college course work

· More likely to take subjects in their AP subject area

· Likely to perform significantly better over four years of college course work

· More likely to be superior in terms of leadership

· More likely to make significant accomplishments in college

· Twice as likely to do graduate level studies
II. Course Description: The purpose of the AP course is to develop greater understanding of global historical processes and contrasts viewed against the interaction of different types of human societies. The course highlights the changes in international framework, their causes and consequences, as well as comparisons among major societies. The course emphasizes relevant factual knowledge used in conjunction with leading interpretive issues, types of historical evidence, and appropriate analytical skills. Focused primarily on the past 1,000 years of the global experience, the course builds on an understanding of cultural, institutional, and technological precedents that, along with geography, set the human stage prior to 1000 CE. Rather than focusing on continents or states, we study cultural regions or civilizations. Periodization or how we structure past eras forms the organizing principal for dealing with change and continuity. Themes provide further organization to the course, along with

constant attention to contacts among societies that form the core of world history.

III. Student Enrollment,  Performance, and Evaluation

Students who take this course should realize that AP courses are taught and graded at the college level; they significantly exceed the demands and expectations for typical high school courses. The class is truly manageable and I am aware that you have six other classes and extracurricular activities. Those who do well with me can succeed with similar AP classes.

IV. Suggestions for Students and Parents

The single most important contributor to student success is whether he/she completes each reading assignment and its accompanying work. There is no substitute. Do the reading faithfully. Reading is assigned for each class period. At first it may seem time consuming and difficult, but practice makes perfect! And you will be reading much more in any future college class than what I assign.

Remember, although we are in high school, this is a college course. We will discuss topics that may be new and different. Please keep an open mind. You do not have to agree with what you read and hear, but you will need to think historically.

Keep an organized comprehensive notebook for both semesters and use it to review.

Proper prior planning prevents poor performance. This is especially true of college courses.

Complete all writing assignments. In that one-half of the AP grade is writing, you must be able to write if you want to pass.

Do not worry about your grade unless it is failing. This is a college course and universities know the difference on transcripts between regulars and Advanced Placement classes. University Admissions will tell you they would rather see a “C” in an AP than an “A” in a regulars’ class. AP classes earn higher grade points. Consequently an 87 in an AP class is worth a 97 in a regular’s class. 

V. The College Board and the “ACORN” book on Advanced Placement World History

I strongly urge you to download and print the College Board’s “Acorn” guide to AP World History. Our class will be following these guidelines and curriculum material.

This information is available on-line at http://www.collegeboard.com/ap Visit the site; there is a great deal of information about the AP philosophy, the program, and materials or hints for students.

VI. The Five Themes of AP World History

The following themes will be used to help guide our study of World History. 

1. Theme 1 – Interaction between humans and the environment
2. Theme 2 – Development and Interaction of Cultures

3. Theme 3 – State-building, expansion and conflict

4. Theme 4 – Creation, expansion and interactions of Economic Systems

5. Theme 5 – Development and transformation of social structures

Students will learn to use the five AP World History themes below as tools to help them analyze history.  The acronym SPICE-T (social, political, interactions, cultural, economic, and technology) will help students focus on one or more of the themes when studying and comparing particular events, people, places, and periods. (CR2)
The Themes in Detail:

1. Interactions Between Humans and the Environment

· Settlement & migration patterns

· Demographics & the spread of diseases

· Use of resources

· Human impact on the environment and vice-versa

· Technology: Mastering or destroying the environment?

2. Culture: Development & Interaction of Cultures

· Development, spread, & impact of religions & belief systems

· Syncretism: “Best of Both Worlds?”

· The arts & architecture: How they reflect & shape culture

· Science & technology and their impact

3. Politics: State-Building, Expansion & Conflict

· From tribes to kings, republics & bureaucrats: Development of political systems

· The rise and fall of empires

· Development of nationalism and the nation-state

· Reform and revolution

· Conflict: Its Causes & Effects

· Growth of Regional & Global Systems

4. Economics: Creation, Expansion & Interaction of Economic Systems

· Farmers vs. Nomads: The Long Relationship Between Two Lifestyles

· Trade and Its Influence on Societies

· Slaves, Peasants, Freemen: Labor Systems & Their Impact

· How Modern Industry Reshaped the World

· Capitalism and Socialism: Competing and sometimes collaborating models

5. Society: Development & Transformation of Social Structures

· Family Ties: The Role of Families and Kin Across Societies

· Gender: Matriarchy, Patriarchy, Changing Roles

· Stratification and Social Mobility

· Race, caste and ethnicity

VIII. Outside Sources Used in This Course
· Document Reader: Andrea, Al and Overfield, James. The

Human Record: Sources of Global History, 4th ed. Vols 1 & 2. Boston:
Houghton Mifflin, 2001.  
· 2002 AP World History Released Exam (College Board)

· 2003–2006 AP World History Essay Questions, Rubrics and Student

Samples (AP Central)

· Archaeology magazine http://www.archaeology.org
· The Columbian Exchange by Crosby (Praeger, 2003)

· *Cracking the AP World History Exam: Student Study Guide (Princeton

Review, 2004).

· Cultures in Motion: Mapping Key Contacts and Their Imprints in World

History by Stearns (Yale Press, 2001)

· Document-Based Assessment Activities for Global History Classes by

Noonan (J., Weston Walch, 1999)  
· DBQ Practice: 10 AP-Style DBQs, Williams, ed., (Social Studies School

Services, 2004) 
· Experiencing World History by Adams, et. al. (NYU Press, 2000)

· Eyewitness to History, Carey, ed. (Avon Press, 1987)

· Guns, Germs and Steel by Diamond (Norton, 1999)  

· King Leopold’s Ghost by Hochschild (Mariner, 1999)

· Norton Anthology of World Masterpieces (1997)

· Old World Encounters by Bentley (Oxford Press, 1993)

· Rand McNally Historical Atlas of the World (2003)  
· Readings in Ancient History: From Gilgamesh to Diocletian by Bailkey

(DC Heath, 1992) 
· Something New Under the Sun: An Environmental History of the 20th

Century World by McNeill (Norton, 2000)  

· Sophie’s World: A Novel About the History of Philosophy (Gaardner,

Berkley Press, 1996)

· Tastes of Paradise: A Social History of Spices, Stimulants and Intoxicants

by Schivelbusch (Vintage books, 1993)  
· Technology in World Civilizations by Pacy (M.I.T. Press, 1998) 

· *Things Fall Apart by Achebe (Anchor, 1994)  

· World History Map Activities by Weston (Walch Pub, 1997)

· The World That Trade Created by Pomeranz and Topik (A.E. Sharpe,

1999)  

Additional Primary & Secondary Sources: Selected documents, including graphs, images, 

maps, & tables, from …(CR1c)

· Reilly, Kevin. 2000 and 2007. Worlds of History: A Comparative Reader, volumes 1 & 2, first and third editions. 

· Historical Political Cartoons from World History in Caricature & Cartoon, MindSparks, Highsmith, 1996.

· Units of Study from the National Center for History in the Schools, UCLA

· Various document-based activities from Social Studies School Service, World History series

· Conquest, Conflict, and Commerce: Colonialism in the Congo.  2000.  Choices for the 21st Century Education Project, Institute for International Studies, Brown University.

· Armstrong, Karen. 2006. The Great Transformation. Knopf/Random House.

· Berghahn, V.R.  1994.  Imperial Germany, 1871-1914: Economy, Society, Culture, and Politics.  Berghahn Books.

· Diamond, Jared.  1997.  Guns, Germs and Steel.  Norton.

· Johnston, Deborah Smith.  1998.  Urban Coffeehouses: Brewers of Controversy.  Self-published.

· Mann, Charles C.  2005.  1491.  Knopf.

· Orwell, George.  1946. Animal Farm.  Harcourt.

· Weathersford, Jack. 2004.  Genghis Khan and the Making of the Modern World. Crown.

· Williamson, Samuel R. 1998. The Origins of the War, in Hew Strachan, ed., The Oxford Illustrated History of the First World War. Oxford University Press.

· Zakaria, Fareed.  1999.  After the Storm Passes (commentary on the “Battle in Seattle” WTO protests).  Newsweek, Dec. 13.

IX. Final Thoughts

I am excited to be teaching this subject. This will be my fourteenth year to teach World History and I’m expecting this one to be the best one yet. I will be making available a six weeks syllabus that has more detailed information regarding test dates, assignments, etc.  If you have any concerns please do not hesitate to e-mail me or set up an appointment to meet in person. 

The Course Outline and Conceptual Framework continues on the following pages…

X. Course Outline

First Six Weeks 

Period 1: Technological and Environmental Transformations (pre-history to 600 B.C.E.)


Key Concept 1.1: Big Geography and the Peopling of the Earth


Key Concept 1.2: The Neolithic Revolution and Early Agricultural Societies


Key Concept 1.3: The Development and Interactions of Early Agricultural, Pastoral, and             

                                           Urban Societies.

Special Focus:

We will use the panorama lesson on the “World History For Us All” website
sdsu.edu/units/two/panorama/02_panorama.pdf] that provides archaeological data compiled from real

archaeological sites in the Czech Republic, the Ukraine, and Russia. Archaeologists date them

to between about 28,000 and 14,000 years. We will use that data to analyze what archeology

can tell us about the effects of the shift to agriculture and pastoralism on economic and

social systems, on environmental and technological changes, and on the development of

patriarchy. These lessons address Themes 1, 4, and 5.

Key Concepts: (CR3)
1.1—Big Geography and the Peopling of the Earth

1.2—The Neolithic Revolution and Early Agricultural Societies

1.3—Development and Interactions of Early Agricultural, Pastoral, and Urban Societies

Core Topics:
Early hominids, Paleolithic society and the “Out of Africa” theory (CR5a)
The Neolithic Revolution: A Whole New Way of Life

Development of earliest known civilizations: The Near East, Africa, South Asia, East Asia, 

Oceania, the Americas 

Case Studies & In-Depth Explorations:
Science v. religion: competing or complementary ways to view the world?

What is “civilization?”

Mesopotamia & Its Neighbors: the Indo-Europeans, language and culture

The Book of Job and wisdom literature
Activities & Skill Development:
· Students will analyze multiple causes and effects of the Neolithic Revolution, including a discussion of why some people chose to settle while others remained nomadic (CR9)
· Students will analyze the impacts of early settlements in the major river valleys and in New Guinea, the Andes and Mesoamerica, including changes to gender roles, social stratification, labor, culture, and the development of governance.  Early migrations including the Bantu, Indo-European and Austronesian will also be examined. (CR5d)
· Students will explore various definitions of civilization and the concept of civilized vs. “uncivilized” for point of view

· Class discussion on the Book of Job as wisdom literature and the impact of Hebrew traditions on Near Eastern and Western culture

Reading
Ch 1-6 of Traditions & Encounters
The Book of Job

I. Pre-History 
A. The Evolution of Homo Sapiens

B. Paleolithic Society
C. The Neolithic Era and the transition to agriculture
Period 2: Organization and Reorganization of Human Societies (600 B.C.E. to c. 600 C.E.)


Key Concept 2.1: The Development and Codification of Religious and Cultural Traditions


Key Concept 2.2: The Development of States and Empires


Key Concept 2.3: Emergence of Trans-regional Networks of Communication and Exchange

Special Focus:

We will conduct a simulation of ancient Greek democracy and study the architectural

achievements of Greek, Roman, Persian, and South Asian societies and the ways they have

endured in design through today. We will spend about one week examining the emergence

of the major belief systems that became more dominant during this era as well as the effects

the spread of those belief systems had on social structures and gender roles. Sample

assignments include: Societal Comparisons (China, India, Mediterranean), Leader Analyses

(Ashoka, Pericles), Change and Continuity Analyses (development of new types of irrigation

systems and the spread of crops, expansion of pastoral nomadic groups in Central Asia), and

map exercises on ancient conceptions of the world. These lessons address Themes 1, 2, 3, 4,

and 5.  
II. Early Societies in Southwest Asia and North America 
A. The Quest for Order

B. The Development of Complex Societies

C. Writing and the Formation of Sophisticated Cultural Traditions

D. The Broader Influence of Mesopotamian and Egyptian Societies

Key Concepts: (CR3)
2.1—Development and Codification of Religious and Cultural Traditions

2.2—Development of States and Empires

2.3—Emergence of Transregional Networks of Communication and Exchange

Core Topics:
Development of Classical Civilizations

Religion & Philosophy: Major Belief Systems

Key Regional and Trans-Regional Trade Networks

Case Studies & In-Depth Explorations:
World Religions:

· Jainism, Hinduism & Buddhism

· Animism in various cultures 

· Bloodletting in Mesoamerica (CR5b)
· Hellenic philosophy & culture

· Chinese Philosophies (CR5c)
· Judaism & Christianity and their Competitors

· The Axial Age: From Ritual to Ethics

· Pax Romana: The Spread of Goods & Ideas Throughout the Roman World

· How Barbaric were the Barbarians? (CR7)
· Trade, Diffusion & Disease: A Little Plague With Your Foreign Stuff?

· Vision of the Oikumene: The Rise & Fall of Classical Civilizations--Maurya & Gupta India, 

· Zhou, Qin & Han China, Persia, Greece & Rome, Olmec & Maya, Moche
Activities & Skill Development:
· After practicing how to write an acceptable comparison essay thesis using the SPICE-T categories, students will write thesis-based essays supported with relevant evidence comparing two different classical societies (CR12) (CR6)
· After reading part of Guzman’s essay on the role of barbarians in history, students will discuss whether their impact on classical empires was more positive or negative

· Groups of students will represent the philosophies of Legalism, Taoism, Confucianism, and Mohism in a “Chinese Philosophers’ Debate” (CR4—Theme 2)
· After reading primary and secondary documents about Emperor Ashoka’s attempts to “rule by dharma,” students will discuss what makes a ruler or government legitimate

· Students will choose the name of a famous figure of the Axial Age such as Siddartha, Aristotle, or Lao Tze, research them and represent them in a discussion. (CR4)  Each student “sage” will have to use their knowledge of their historic personage to respond to questions like “How would you run our school?” and “What questions would you give a modern person searching for truth?” (CR14)
· Students will compare and analyze factors that contributed to the fall of classical empires, such as corruption, border pressures, and disease (CR14)
· Recent documentaries on digs related to China’s First Emperor and the Indus Valley cities of Harappa and Mohenjo-Daro will stimulate student consideration of the importance of archaeology in reevaluating history (CR15)
Reading
Ch 7-12 of Traditions & Encounters

Were the Barbarians a Negative or Positive Factor in Ancient and Medieval History? by 

Gregory Guzman

Early Chinese History: The Hundred Schools Period—China’s Golden Age of Philosophy by 

Clayton Dube (UCLA)

Emperor Ashoka of India: What Makes a Ruler Legitimate?  by Jean Elliott Johnson and 

Donald James Johnson (UCLA)

The Great Transformation by Karen Armstrong (excerpts on Axial Age figures)

II. Early Society in South Asia and the Indo-European Migrations
A. Haprappan Society

B. The Indo-European Migrations and Early Aryan India

C. Vedic Society

D. Religion in the Vedic Age

III. Early Society in East Asia
A. Political Organization in Early China

B. Society and Family in Ancient China

C. Early Chinese Writing and Cultural Development

D. The Broader Influence of Ancient Chinese Society

IV. Early Societies in the Americas and Oceania
A. Early Societies of Mesoamerica

B. Early Societies of South America

C. Early Societies of Oceania

V. The Empires of Persia
A. The Rise and Fall of the Persian Empires

B. Imperial Society and Economy

C. Religions of Salvation in Classical Persian Society

VI. The Unification of China
A. In Search of Political and Social Order

B. The Unification of China

C. From Economic Prosperity to Social Disorder

VII. State, Society, and the Quest for Salvation in India
A. The Fortunes of Empire in Classical India

B. Economic Development and Social Distinctions

C. Religions of Salvation in Classical India

VIII. Mediterranean Society: The Greek Phase
A. Early Development of Greek Society

B. Greece and the Larger World

C. The Fruits of Trade: Greek Economy and Society

D. The Cultural Life of Classical Greece

Second Six Weeks

X. Mediterranean Society: The Roman Phase

A. From Kingdom to Republic

B. From Republic to Empire

C. Economy and Society in the Roman Mediterranean

D. The Cosmopolitan Mediterranean

Period 3: Regional and Trans-regional Interactions (c. 600 C.E. to c. 1450)


Key Concept 3.1: Expansion and Intensification of Communication and Exchange Networks


Key Concept 3.2: Continuity and Innovation of State Forms and Their Interactions


Key Concept 3.3: Increased Economic Productive Capacity and Its Consequences

Core Topics:
Byzantium, Muscovy and Orthodox Society: The Rome That Didn’t Fall

The Rise of Islam: New Model for Society

Africa Connects: Rise of the Caravan Trade & Swahili City-States (CR5a)
Pax Mongolica: The Mongols Connect Most of Eurasia (CR5c)
Europe Rebuilds & Reconnects: From “Dark Ages” to Renaissance Light

(or, we found some cool stuff while on Crusade)

1491: American empires before Columbus (CR5b)
Case Studies & In-Depth Explorations:
Zheng He and Why didn’t China discover America?

The Mongols: Barbarians or not?

Ibn Battuta: the “Moroccan Marco Polo”

Sundiata: Lion King of Mali

Syncretism: Zen Buddhism & Sufism

Islam’s Golden Age: Algebra, literature, & medicine flourish

Battle of Tours POV: Who said what, and why?

The Indian Ocean & “Southernization”

Peopling the Pacific

Activities & Skill Development:
· Students learn and practice the CCOT essay format, constructing theses and crafting essays on one or more regions during this era.  Changes and continuities within Afro-Eurasia will be a particular focus; students will be asked to evaluate reasons for changes and continuities within the global context of events like the rise of Islam, the Indian Ocean trade and the Pax Mongolica. (CR10)
· Students will continue practicing comparison essays, with topics such as two empires, two golden ages, two migrations (eg., Vikings & Polynesians), two trade networks (CR12)
· After reading four different primary documents on the Battle of Tours and watching a relevant clip from the History Channel, students will practice analyzing point of view and purpose and intended audience in historic documents (CR8) 
· Students will be asked to re-evaluate the term “Dark Ages” in light of the relative condition of societies in Europe, Asia, Africa and the Americas during this period (CR11)
· Analyzing images: presented with images of a Confucian examination room and a Malian mosque, students will analyze and discuss what the images imply (CR1b)
· After close-reading Southernization by Linda Shaffer, students will discuss the impact of the Indian Ocean trade during this period, as well as why it has been little known in the West before now.  Specifics will be drawn from the trans-Sahara caravan trade and its links to Islam and the hemispheric economy, as well as the impact of trade on the Swahili city-states, Ming China, India, and the Abbasid caliphate. (CR4—Theme 4) (CR13)
· Students will analyze and reflect on the significance of Ibn Battuta’s accounts of his travels after reading both primary and secondary documents about them, including maps

· After reviewing accounts of the Mongols from a range of primary and secondary sources, including recent on-site research cited by Weatherford and viewing clips from several documentaries, students will debate whether or not they were barbarians (CR 15)
· Students will discuss the tone, images, and cultural influences of Du Fu’s Tang dynasty poem Alone in Her Beauty
· Recent archaeological and anthropological research from Mann’s 1491 will be used to ask students to reevaluate aspects of pre-Columbian societies in the Americas, such as their size, sophistication, and trade networks (CR15)
Reading:
Ch 13-22 of Traditions & Encounters

Southernization by Lynda Shaffer
Four Accounts of the Battle of Tours, The Rise & Spread of Islam, Social Studies School 

Service (CR1b—textual)
Ibn Battuta: A View of the Fourteenth-Century World by Joan Arno and Helen Grady 

(UCLA)

Genghis Khan & the Making of the Modern World by Jack Weatherford (excerpts)
Alone in Her Beauty by Du Fu
Special Focus:

We will analyze images and textual sources used in documentaries on the beginnings of

Islam and the Islamic Empires, create annotated diagrams of the dynastic cycle of the Tang

and Song dynasties, compare the development of polities in Mesoamerica and in the Andes,

and examine The Song of Roland as a poetic (though historically inaccurate) homage to

Charlemagne’s role in nascent French national identity. In small groups, students will research

and present on Genghis Khan, Viking and Polynesian migrations, and Byzantine art and

architecture. Sample assignments include Leader Analysis (Harun al-Rashid, Charlemagne,

Mansa Musa, Montezuma I), Change and Continuity Analysis (effects of the bubonic plague

in Europe, North Africa, Middle East, and China), Conflict Analyses (Sunni/Shiite, Byzantine/

Roman Catholic, Mahayana and Neo-Confucianism, Crusades), and map exercises tracing

economic and technological developments in long-distance trading networks in AfroEurasia

and Bantu migrations. These lessons address Themes 1, 2, 3, 4, and 5.
XI. Cross-Cultural Exchanges on the Silk Roads
A. Long-Distance Trade and the Silk Roads network

B. Cultural and Biological Exchanges Along the Silk Roads

C. The Fall of the Han Dynasty

D. The Fall of the Roman Empire

XII. A Survivor Society: Byzantium 
A. The Early Byzantine Empire

B. Byzantine Economy and Society

C. Classical Heritage and Orthodox Christianity

D. The Influence of Byzantium in Eastern Europe

XIII. A New Society: The Realm of Islam
A. A Prophet and His World

B. The Expansion of Islam

C. Economy and Society of the Early Islamic World

D. Islamic Values and Cultural Exchanges

XIV. The Resurgence of Empire in East Asia
A. The Restoration of Centralized Imperial Rule in China

B. The Economic Development of Tang and Song China

C. Cultural Change in Tang and Song China

D. China in East Asia

XV. India and the Indian Ocean Basin
A. Islamic and Hindu Kingdoms

B. Production and Trade in the Indian Ocean Basin

C. The Meeting of Hindu and Islamic Traditions

D. The Influence of Indian Society in Southeast Asia

XVI. The Foundations of Christian Society in Western Europe
A. The Quest for Political Order

B. Feudal Society

C. The Formation of Christian Europe

XVII. Nomadic Empires and Eurasian Integration
A. Turkish Migrations and Imperial Expansion

B. The Mongol Empires

C. After the Mongols

Third Six Weeks

XVIII. States and Societies of Sub-Saharan Africa
A. The Bantu Migrations

B. Islamic Kingdoms and Empires

C. Bantu Society and Cultural Development

XIV. Western Europe During the High Middle Ages
A. The Establishment of Regional States

B. Economic Growth and Social Development

C. European Christianity during the High Middle Ages

D. The Medieval Expansion of Europe

XX. Worlds Apart: The Americas and Oceania
A. States and Empires in Mesoamerica and North America

B. States and Empires in South America

C. The Societies of Oceania

Period 4: Global Interactions (c. 1450 to c. 1750)


Key Concept 4.1: Globalizing Networks of Communication and Exchange


Key Concept 4.2: New Forms of Social Organization and Modes of Production


Key Concept 4.3: State Consolidation and Imperial Expansion

Special Focus:

We will visit our local art museum to examine the characteristics of and influences on Italian

Renaissance art. A docent will guide us through discussions of different approaches art

historians have toward the analysis of Italian Renaissance art. We will watch the feature film

“The Mission” to analyze the conflicts among European missionaries, European colonists,

and indigenous peoples in South America and the new cultures that resulted. We will

explore the global reach of the Columbian exchange in historic and contemporary regional

cuisines by preparing and sampling meals that show the syncretism in cuisines from the

15th century to today. Sample assignments include: Change and Continuity Analysis

(Columbian Exchange, European involvement in Asian trading networks), Conflict Analysis

(English Civil War, Tokugawa Seclusion policies, and decentralization in the Mughal Empire),

Leader Analysis (Peter the Great, Suleiman the Great, and Qianlong), and map exercises on

European maritime expansion and Polynesian migrations. These lessons address Themes 1,

2, 3, 4, and 5.

Core Topics:
The Columbian Exchange: Two Worlds Meet

Guns, Germs & Steel: New World Empires & The Rise of the West

Europe Transformed, Reformed & Enlightened

On The Backs of Africans: The Atlantic Slave Trade (CR5a)
Manchus & Shoguns: East Asia Closes Its Doors (CR5c)
The Gunpowder Empires

Case Studies & In-Depth Explorations:
Ottomans, Safavids & Mughals—Oh, My!

The Mission & Latin America (CR5b)
Rise of the West

Why Didn’t China Keep Up?

Coffeehouses on Trial

Activities & Skill Development:
· Students will continue honing their document-based question skills, including analyzing POV and tone, with the released FRQ on global silver and the Manila galleons (CR8)
· Comparison essay practice will feature the released FRQ comparing the Spanish, Ottoman, and Russian empires.  Students will write thesis-based essays supported by relevant historical evidence responding to this prompt. (CR6)
· CCOT practice will highlight changes & continuities in the Atlantic world, as well as within and between other regions and globally

· After viewing The Mission, students will discuss the competing motives of Europeans in the New World and the impacts of that conflict

· Students will discuss the validity of Jared Diamond’s theories from Guns, Germs & Steel, such as the importance of the alignment of the continents or of the native crops and livestock of an area in its development, after viewing part of his National Geographic special and reviewing key parts of the book (CR15)
· After reviewing the information in Deborah Johnston’s unit on coffeehouses (below), students will take part in a mock trial of the role of coffee and coffeehouses in destabilizing societies in Europe, the Americas, and the Islamic world (CR13)
· Students will explore some of the factors that made Western Europe dynamic during this period, including maritime exploration, the Reformation, the development of competing nation-states with effective governments, and the Scientific Revolution (CR5e)
· After reading Lynda Shaffer’s article below and viewing part of the China episode of Michael Wood’s Legacy series, students will be asked to explain why China fell behind the West technologically during this period (CR14)
Reading:
Ch 23-28 of Traditions & Encounters

Guns, Germs & Steel by Jared Diamond

Bartolome de las Casas, from The History of the Indies
De Busbecq, Chardin & Ikram on the Ottoman, Safavid & Mughal empires

China, Technology, and Change by Lynda Shaffer

Urban Coffeehouses: Brewers of Controversy by Deborah Johnston
XXI. Reaching Out: Cross-Cultural Interactions
A. Long Distance Trade and Travel

B. Crisis and Recovery

C. Exploration and Colonization

XXII. Transoceanic Encounters and Global Connections
A. The European Reconnaissance of the World’s Oceans

B. Trade and Conflict in Early Modern Asia

C. Global Exchanges

XXIII. The Transformation of Europe
A. The Fragmentation of Western Christendom

B. The Consolidation of Sovereign States

C. Early Capitalistic Society

D. Science and Enlightenment

XXIV. New Worlds: The Americas and Oceania
A. Colliding Worlds

B. Colonial Society in the Americas

C. Europeans in the Pacific

Fourth Six Weeks

XXV. Africa and the Atlantic World
A. African Politics and Society in the Early Modern Times

B. The Atlantic Slave Trade

C. The African Diaspora

XXVI. Tradition and Change in East Asia
A. The Quest for Political Stability (Ming and Qing Dynasties)

B. Economic and Social Changes

C. The Confucian Tradition and New Cultural Influences

D. The Unification of Japan

XXVII. The Islamic Empires
A. Formation of the Islamic Empires

B. Imperial Islamic Society

C. The Empires in Transition

Period 5: Industrialization and Global Integration (c. 1750 to c. 1900)


Key Concept 5.1: Industrialization and Global Capitalism


Key Concept 5.2: Imperialism and Nation-State Formation


Key Concept 5.3: Nationalism, Revolution, and Reform\


Key Concept 5.4: Global Migration

Special Focus:

We will analyze a documentary on imperialism in Africa with a focus on how Queen Victoria’s

reign affected the geo-political, social, and cultural implications of European eventual

domination of Africa. [CR13] We will use a documentary on Napoleon Bonaparte, to defend

or refute the statement, “Napoleon was a great man.” The unit’s work will also include a

comparative analysis of Latin American independence movements. Sample assignments

include: Change Analysis (steam engine, pencil, telegraph), Conflict Analyses (Zulu Wars,

Boer War, Spanish American War, Taiping Rebellion), and Leader Analyses (Queen Victoria,

Muhammad Ali, Toussaint L’Ouverture), and map exercises investigating connections

between imperialism and industrialization. These lessons address Themes 1, 4, and 5.

Core Topics:
The Age of Revolutions: Bringing Enlightenment Ideals to Life

The Industrial Revolution Transforms Society

Nationalism: A Two-Edged Sword

Imperialism Connects The World

Global Migrations: Moving to Get Ahead

Progress Towards Equality: End of Slavery, Rise of Women
Case Studies & In-Depth Explorations:
The French Revolution & Napoleon: From 3 Unequal Estates to Liberty, Equality & 

Fraternity (CR5e)

Comparing Revolutions: American & French, Haitian, Latin American, urban (Europe, 1830 

& 1848)

Industry: Its Impact, Fans & Critics

How Nationalism Replaced Older Allegiances Like Religion & Monarch

The Empire Game: Motives, Methods & Rationales

Responding to the West: Comparing Different Societies’ Reactions to Imperialism

The Ideal & Reality of Progress

Activities & Skill Development:
· Students will practice analyzing political cartoons about the French Revolution and Napoleon, early industry, & imperialism (CR1b--images)
· Students will learn how to use evidence from tables, charts, graphs and maps related to events such as the Opium Wars, cotton manufacturing, and the global movement of laborers (CR1b—quantitative data)
· Students will compare the causes and results of the American, French, Haitian, and Latin American revolutions, as well as making general observations about the revolutionary process versus more gradual reforms in areas like slavery and women’s rights (CR4—Theme 3) (CR9). Students will also be asked to analyze the importance of contextual factors such as the Enlightenment and patterns of colonization of the New World in their comparisons. (CR13)
· After reviewing relevant documents and evidence, students will reenact a debate in the British Parliament about how to respond to abuses in the Congo Free State (CR14)
· Students will compare the responses of Russia, the Ottoman Empire, China and Japan to the growth of Western imperialism (CR13)
· Students will continue building their skills responding to document-based questions by practicing with the released exam DBQs on indentured servitude, cotton manufacturing, and the Scramble for Africa (CR5a)
· Students will practice responding to CCOT questions related to changes and continuities in the role of women, labor, migrations (including to Oceania, such as the British to Australia) and global economic and political power during this era (CR5d)
Reading:
Ch 29-33 of Traditions & Encounters

Human Rights in the Making: The French and Haitian Revolutions, Anne Chapman (UCLA)

The White Man’s Burden by Rudyard Kipling

Conquest, Conflict, and Commerce: Colonialism in the Congo.  Choices Project, Institute for 

International Studies, Brown University.

Adam Smith, from The Wealth of Nations
Karl Marx & Friedrich Engels, from The Communist Manifesto

Table 2. British Imports and Exports at Port of Canton, April 1, 1835, to March 31, 1836, as 

cited in Reilly, v. 2, chapter 7, Free Trade and the Opium War (2000) (CR1b)
The Treaty of Nanking, 1842

XXVIII. The Russian Empire in Europe and Asia
A. Foundations of the Absolutist State

B. Westernization and Empire

C. A Society in Tension

D. Cultural Clashes

XXIX. Revolutions and National States in the Atlantic World
A. Popular Sovereignty and Political Upheaval

B. The Influence of Revolution

C. The Consolidation of National States in Europe
XXX. The Making of Industrial Society
A. Patterns of Industrialization

B. Industrial Society

C. Global Effects of Industrialization

XXXI. The Americas in the Age of Independence
A. The Building of American States

B. American Economic Development

C. American Cultural and Social Diversity

Fifth Six Weeks

XXXII. Societies at Crossroads
A. The Ottoman Empire in Decline

B. The Russian Empire Under Pressure

C. The Chinese Empire Under Siege

D. The Transformation of Japan

XXXIII. The Building of Global Empires
A. Foundations of Empire

B. European Imperialism

C. The Emergence of New Imperial Powers

D. Legacies of Imperialism

Period 6: Accelerating Global Change and Realignments (c. 1900 to the Present)


Key Concept 6.1: Science and the Environment


Key Concept 6.2: Global Conflicts and Their Consequences


Key Concept 6.3: New Conceptualizations of Global Economy, Society, and Culture

Special Focus:

We will examine the world wars to identify the interconnectedness of the major events of

this century, as well as their influence on our contemporary world. We will spend at least half

of the unit examining the independence movements in Africa, Asia, and Oceania after World

War II and various political and social revolutions in Latin America. Sample assignments

include: Change and Continuity Analyses (modern medicine, television, automobile,

computer), Conflict Analyses (world wars, Cambodian genocide, European labor strikes),

Leader Analyses (Stalin, Mao Zedong, Indira Gandhi, Golda Meir, Oscar Romero, Nkrumah,

Kenyatta, and Mandela). Finally, you will re-examine your start-of-the-year assessment

of the state of the world, this time considering the role of history and whether a deeper

understanding of prior events alter or reinforce your previous conclusions. These lessons

address Themes 1, 2, 3, 4, and 5.
Core Topics:
Upheavals, 1900-1945: Nationalism & anti-colonialism around the world, The Great War, 

Revolutions in Mexico, China, and Russia, Disillusionment & Depression, The 

“Totalitarian Twins” (fascism & communism), World War Two

The Postwar World: International Organizations, Decolonization, The Cold War, 

Globalization

Case Studies & In-Depth Explorations:
World War One: Who’s to Blame?

Genocide: its causes, variations, and prevention

Stalin & the early USSR

Rise of Hitler: death of a democracy

World War Two: Could the Axis have won?

Mao v. Mahatma: Contrasting approaches to reform

Globalization and its critics

The role of women in the modern world: tradition vs. equality

Research project (student choice)
Activities & Skill Development:
· Students will consider multiple causes and effects of World War One and be asked to explain and evaluate their importance (CR9)
· After reading articles by two different scholars on whether or not Germany deserved the blame for the First World War, students will be asked to draw their own conclusions (CR7)
· Throughout the unit, students will study a range of 20th century occurrences of genocide: Armenia, Ukraine, the Holocaust, Cambodia, the Balkans and Rwanda.  They will be asked to list similarities and differences, and consider the merits of approaches to prevent genocide. (CR14)
· Students will continue practicing their skills at interpreting historic and current political cartoons, as well as both verbal and image-based propaganda, such as recruiting posters (CR8)
· The early Soviet Union under Lenin and Stalin will serve as a case study for both totalitarianism and communism.  After studying documents, viewing HBO’s Stalin and reading Animal Farm, students will analyze why Soviet history unfolded as it did.

· Students will analyze the importance of contextual factors such as disillusionment and economic depression in the rise of totalitarianism during the 1930s (CR13)
· Students will consider the methods used by Hitler to gain power in Germany, including his propaganda techniques, paramilitary and political efforts, and resentment at the Versailles Treaty

· Students will write an essay responding to the prompt “Explore whether you believe the Axis Powers could have won the war and the impact this would have had on the world.  Describe an Axis strategy you believe would have led to victory, and explain why you believe the Axis Powers lost the war.” (CR14)
· CCOT: students will write essays responding to the released FRQs on the development of Islamic nationalism

· Comparison: students will respond to the released FRQ comparing the outcomes of the Mexican, Chinese & Russian revolutions, and compare the 20th century experiences of two countries of their choice from two teacher-prepared lists.  In addition, students will complete a document-based assignment asking them to compare the goals and methods of Mao Zedong and Mohandas Gandhi in reforming and strengthening their nations. (CR4)
· Presented with a range of evidence, including World Bank films, articles, and political cartoons, students will be asked to evaluate the impact of globalization on a range of areas, including the environment. (CR14) (CR4—Theme 1)
· Efforts towards equality for women in both the Communist world and the West will be contrasted with women’s roles in traditional societies such as South Asia and Africa.  Students will be asked to evaluate the causes and effects of the varying roles of women in modern societies. (CR4—Theme 5)
· Students will research and write a thesis-driven paper supported by at least four assertions with relevant evidence on a 20th century topic of their choosing, subject to teacher approval (CR6) 
Reading:
Ch 34-40 of Traditions & Encounters

Were German Militarism and Diplomacy Responsible for World War I? by V.R. Berghahn 

and Samuel R. Williamson, Jr.
Selection of primary documents from The Rise and Fall of the Soviet Union, Social Studies 

School Service

Animal Farm by George Orwell
After the Storm Passes by Fareed Zakaria
Mao and Gandhi: Alternate Paths to National Independence and Social Change, Donald & 

Jean Johnson (UCLA)

XXXIV. The Great War: The World in Upheaval
A. The Drift Toward War

B. Global War

C. The End of the War

XXXV. The Age of Anxiety, 1919-1939
A. Probing Cultural Frontiers

B. Global Depression and European Dictatorships

C. Struggles for National Identity in Asia

XXXVI. New Conflagrations: World War II and the Early Cold War
A. The Global Origins of World War II

B. Total War: The World Under Fire

C. Life During Wartime

D. Neither Peace Nor War

XXXVII. The Retreat from Empire in a Bipolar World

A. The Formation of a Bipolar World

B. Independence in South, Southwest, and Southeast Asia

C. Decolonization in Africa

XXXVIII. Transformation and Crisis in the Contemporary World

A. Challenges to Superpower Hegemony

B. New Political Orientations in the Postcolonial Era

C. Global Economic Experiments

XXXIX. A World Without Borders

A. The End of the Cold War

B. Cross-Cultural Exchanges and Global Communications

C. Crossing Boundaries

Sixth Six Weeks

Essay Preparation and Review


Document Based Question


Compare and Contrast Essay


Change over Time Essay

Content Review and Periodization

AP Exam Testing Strategies 
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