
 

 

 

 

 

Vertical Alignment

English Language Arts and ReadingEnglish Language Arts and Reading

Grade 5

Reading

 



Grade 4 Grade 5 Grade 6

Introduction

§110.10. Implementation of Texas Essential Knowledge

and Skills for English Language Arts and Reading,

Elementary, Beginning with School Year 2009-2010.

Source: The provisions of this §110.10 adopted to be

effective September 4, 2008, 33 TexReg 7162; amended

to be effective February 22, 2010, 35 TexReg 1462.

§110.15. English Language Arts and Reading, Grade 4,

Beginning with School Year 2009-2010.

§110.10. Implementation of Texas Essential Knowledge

and Skills for English Language Arts and Reading,

Elementary, Beginning with School Year 2009-2010.

Source: The provisions of this §110.10 adopted to be

effective September 4, 2008, 33 TexReg 7162; amended

to be effective February 22, 2010, 35 TexReg 1462.

§110.16. English Language Arts and Reading, Grade 5,

Beginning with School Year 2009-2010.

§110.17. Implementation of Texas Essential Knowledge

and Skills for English Language Arts and Reading, Middle

School, Beginning with School Year 2009-2010.

Source: The provisions of this §110.17 adopted to be

effective September 4, 2008, 33 TexReg 7162; amended

to be effective February 22, 2010, 35 TexReg 1462.

§110.18. English Language Arts and Reading, Grade 6,

Beginning with School Year 2009-2010.

The English Language Arts and Reading Texas

Essential Knowledge and Skills (TEKS) are organized

into the following strands: Reading, where students

read and understand a wide variety of literary and

informational texts; Writing, where students compose

a variety of written texts with a clear controlling idea,

coherent organization, and sufficient detail; Research,

where students are expected to know how to locate a

range of relevant sources and evaluate, synthesize,

and present ideas and information; Listening and

Speaking, where students listen and respond to the

ideas of others while contributing their own ideas in

conversations and in groups; and Oral and Written

Conventions, where students learn how to use the oral

and written conventions of the English language in

speaking and writing. The standards are cumulative--

students will continue to address earlier standards as

needed while they attend to standards for their grade.

In fourth grade, students will engage in activities that

build on their prior knowledge and skills in order to

strengthen their reading, writing, and oral language

The English Language Arts and Reading Texas

Essential Knowledge and Skills (TEKS) are organized

into the following strands: Reading, where students

read and understand a wide variety of literary and

informational texts; Writing, where students compose

a variety of written texts with a clear controlling idea,

coherent organization, and sufficient detail; Research,

where students are expected to know how to locate a

range of relevant sources and evaluate, synthesize,

and present ideas and information; Listening and

Speaking, where students listen and respond to the

ideas of others while contributing their own ideas in

conversations and in groups; and Oral and Written

Conventions, where students learn how to use the oral

and written conventions of the English language in

speaking and writing. The standards are cumulative--

students will continue to address earlier standards as

needed while they attend to standards for their grade.

In fifth grade, students will engage in activities that

build on their prior knowledge and skills in order to

strengthen their reading, writing, and oral language

The English Language Arts and Reading Texas

Essential Knowledge and Skills (TEKS) are organized

into the following strands: Reading, where students

read and understand a wide variety of literary and

informational texts; Writing, where students compose

a variety of written texts with a clear controlling idea,

coherent organization, and sufficient detail; Research,

where students are expected to know how to locate a

range of relevant sources and evaluate, synthesize,

and present ideas and information; Listening and

Speaking, where students listen and respond to the

ideas of others while contributing their own ideas in

conversations and in groups; and Oral and Written

Conventions, where students learn how to use the oral

and written conventions of the English language in

speaking and writing. The standards are cumulative--

students will continue to address earlier standards as

needed while they attend to standards for their grade.

In sixth grade, students will engage in activities that

build on their prior knowledge and skills in order to

strengthen their reading, writing, and oral language
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skills. Students should read and write on a daily basis. skills. Students should read and write on a daily basis. skills. Students should read and write on a daily basis.

For students whose first language is not English, the

students' native language serves as a foundation for

English language acquisition.

For students whose first language is not English, the

students' native language serves as a foundation for

English language acquisition.

For students whose first language is not English, the

students' native language serves as a foundation for

English language acquisition.

English language learners (ELLs) are acquiring

English, learning content in English, and learning to

read simultaneously. For this reason, it is imperative

that reading instruction should be comprehensive and

that students receive instruction in phonemic

awareness, phonics, decoding, and word attack skills

while simultaneously being taught academic

vocabulary and comprehension skills and strategies.

Reading instruction that enhances ELL's ability to

decode unfamiliar words and to make sense of those

words in context will expedite their ability to make

sense of what they read and learn from reading.

Additionally, developing fluency, spelling, and

grammatical conventions of academic language must

be done in meaningful contexts and not in isolation.

English language learners (ELLs) are acquiring

English, learning content in English, and learning to

read simultaneously. For this reason, it is imperative

that reading instruction should be comprehensive and

that students receive instruction in phonemic

awareness, phonics, decoding, and word attack skills

while simultaneously being taught academic

vocabulary and comprehension skills and strategies.

Reading instruction that enhances ELL's ability to

decode unfamiliar words and to make sense of those

words in context will expedite their ability to make

sense of what they read and learn from reading.

Additionally, developing fluency, spelling, and

grammatical conventions of academic language must

be done in meaningful contexts and not in isolation.

English language learners (ELLs) are acquiring

English, learning content in English, and learning to

read simultaneously. For this reason, it is imperative

that reading instruction should be comprehensive and

that students receive instruction in phonemic

awareness, phonics, decoding, and word attack skills

while simultaneously being taught academic

vocabulary and comprehension skills and strategies.

Reading instruction that enhances ELL's ability to

decode unfamiliar words and to make sense of those

words in context will expedite their ability to make

sense of what they read and learn from reading.

Additionally, developing fluency, spelling, and

grammatical conventions of academic language must

be done in meaningful contexts and not in isolation.

For ELLs, comprehension of texts requires additional

scaffolds to support comprehensible input. ELL

students should use the knowledge of their first

language (e.g., cognates) to further vocabulary

development. Vocabulary needs to be taught in the

context of connected discourse so that language is

meaningful. ELLs must learn how rhetorical devices in

English differ from those in their native language. At

the same time English learners are learning in English,

the focus is on academic English, concepts, and the

language structures specific to the content.

For ELLs, comprehension of texts requires additional

scaffolds to support comprehensible input. ELL

students should use the knowledge of their first

language (e.g., cognates) to further vocabulary

development. Vocabulary needs to be taught in the

context of connected discourse so that language is

meaningful. ELLs must learn how rhetorical devices in

English differ from those in their native language. At

the same time English learners are learning in English,

the focus is on academic English, concepts, and the

language structures specific to the content.

For ELLs, comprehension of texts requires additional

scaffolds to support comprehensible input. ELL

students should use the knowledge of their first

language (e.g., cognates) to further vocabulary

development. Vocabulary needs to be taught in the

context of connected discourse so that language is

meaningful. ELLs must learn how rhetorical devices in

English differ from those in their native language. At

the same time English learners are learning in English,

the focus is on academic English, concepts, and the

language structures specific to the content.

During initial stages of English development, ELLs are During initial stages of English development, ELLs are During initial stages of English development, ELLs are
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expected to meet standards in a second language that

many monolingual English speakers find difficult to

meet in their native language. However, English

language learners' abilities to meet these standards

will be influenced by their proficiency in English. While

English language learners can analyze, synthesize,

and evaluate, their level of English proficiency may

impede their ability to demonstrate this knowledge

during the initial stages of English language

acquisition. It is also critical to understand that ELLs

with no previous or with interrupted schooling will

require explicit and strategic support as they acquire

English and learn to learn in English simultaneously.

expected to meet standards in a second language that

many monolingual English speakers find difficult to

meet in their native language. However, English

language learners' abilities to meet these standards

will be influenced by their proficiency in English. While

English language learners can analyze, synthesize,

and evaluate, their level of English proficiency may

impede their ability to demonstrate this knowledge

during the initial stages of English language

acquisition. It is also critical to understand that ELLs

with no previous or with interrupted schooling will

require explicit and strategic support as they acquire

English and learn to learn in English simultaneously.

expected to meet standards in a second language that

many monolingual English speakers find difficult to

meet in their native language. However, English

language learners' abilities to meet these standards

will be influenced by their proficiency in English. While

English language learners can analyze, synthesize,

and evaluate, their level of English proficiency may

impede their ability to demonstrate this knowledge

during the initial stages of English language

acquisition. It is also critical to understand that ELLs

with no previous or with interrupted schooling will

require explicit and strategic support as they acquire

English and learn to learn in English simultaneously.

To meet Public Education Goal 1 of the Texas

Education Code, §4.002, which states, "The students
in the public education system will demonstrate

exemplary performance in the reading and writing of

the English language," students will accomplish the

essential knowledge, skills, and student expectations

at Grade 4 as described in subsection (b) of this

section.

To meet Public Education Goal 1 of the Texas

Education Code, §4.002, which states, "The students
in the public education system will demonstrate

exemplary performance in the reading and writing of

the English language," students will accomplish the

essential knowledge, skills, and student expectations

at Grade 5 as described in subsection (b) of this

section.

To meet Public Education Goal 1 of the Texas

Education Code, §4.002, which states, "The students
in the public education system will demonstrate

exemplary performance in the reading and writing of

the English language," students will accomplish the

essential knowledge, skills, and student expectations

at Grade 6 as described in subsection (b) of this

section.

To meet Texas Education Code, §28.002(h), which
states, "... each school district shall foster the

continuation of the tradition of teaching United States

and Texas history and the free enterprise system in

regular subject matter and in reading courses and in

the adoption of textbooks," students will be provided

oral and written narratives as well as other

informational texts that can help them to become

thoughtful, active citizens who appreciate the basic

democratic values of our state and nation.

To meet Texas Education Code, §28.002(h), which
states, "... each school district shall foster the

continuation of the tradition of teaching United States

and Texas history and the free enterprise system in

regular subject matter and in reading courses and in

the adoption of textbooks," students will be provided

oral and written narratives as well as other

informational texts that can help them to become

thoughtful, active citizens who appreciate the basic

democratic values of our state and nation.

To meet Texas Education Code, §28.002(h), which
states, "... each school district shall foster the

continuation of the tradition of teaching United States

and Texas history and the free enterprise system in

regular subject matter and in reading courses and in

the adoption of textbooks," students will be provided

oral and written narratives as well as other

informational texts that can help them to become

thoughtful, active citizens who appreciate the basic

democratic values of our state and nation.
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Grade 4 Grade 5 Grade 6

Reading/Fluency.

4.1

Reading/Fluency. Students read grade-level text

with fluency and comprehension. Students are

expected to:

5.1

Reading/Fluency. Students read grade-level text

with fluency and comprehension. Students are

expected to:

6.1

Reading/Fluency. Students read grade-level text

with fluency and comprehension. Students are

expected to:
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4.1A

Read aloud grade-level stories with fluency (rate,

accuracy, expression, appropriate phrasing) and

comprehension.

Read Aloud

GRADE-LEVEL STORIES WITH FLUENCY AND

COMPREHENSION

Including, but not limited to:

Rate/Accuracy – 120180 wcpm (words
correct per minute) by the end of fourth grade

Expression – use raised and lowered voices
appropriately, emphasizing words and

sentences

Appropriate phrasing – pause appropriately
with intonation by paying attention to

punctuation, bold print, italics, etc.

Adjust method and rate to the purpose of the

assignment or material (e.g., reading a fiction

selection quickly, paying attention to the plot

details, or reading an informational article

more slowly, noting critical concepts)

Fluency – the ability to read text at an appropriate

rate, and with accuracy, expression, and

appropriate phrasing

Rate – the number of words read per minute

Accuracy – reading words in text with no errors

Note:

The goal of fluency is the time (not speed) needed

to ensure comprehension.

5.1A

Read aloud grade-level stories with fluency (rate,

accuracy, expression, appropriate phrasing) and

comprehension.

Read Aloud

GRADE-LEVEL STORIES WITH FLUENCY AND

COMPREHENSION

Including, but not limited to:

Rate/Accuracy – 135190 wcpm (words
correct per minute) by the end of fifth grade

Expression – use raised and lowered voices
appropriately, emphasizing words and

sentences

Appropriate phrasing – pause appropriately
with intonation by paying attention to

punctuation, bold print, italics, etc.

Adjust method and rate to the purpose of the

assignment or material (e.g., reading a fiction

selection quickly, paying attention to the plot

details, or reading an informational article

more slowly, noting critical concepts)

Fluency – the ability to read text at an appropriate

rate, and with accuracy, expression, and

appropriate phrasing

Rate – the number of words read per minute

Accuracy – reading words in text with no errors

Note:

The goal of fluency is the time (not speed) needed

to ensure comprehension.

6.1A

Adjust fluency when reading aloud grade-level

text based on the reading purpose and the nature

of the text.

Adjust

FLUENCY WHEN READING ALOUD GRADE-

LEVEL TEXT BASED ON THE READING PURPOSE

AND NATURE OF THE TEXT

Including, but not limited to:

Read with appropriate rate, accuracy,

phrasing, and expression to signify meaning

Adjust method and rate to the purpose of the

assignment or material (e.g., reading a fiction

selection quickly, paying attention to the plot

details, or reading an informational article

more slowly, noting critical concepts)

Fluency – the ability to read text at an appropriate

rate, and with accuracy, expression, and

appropriate phrasing
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Grade 4 Grade 5 Grade 6

Fluency may be practiced and assessed using

independent-level texts that are easy to read and

understand at 95% accuracy or above (no more

than 1 in 20 words are difficult for the reader).

Fluency may be directly taught and modeled using

instructional-level texts that are challenging, but

manageable to read and understand at 90-95%

accuracy (no more than 1 in 10 words are difficult

for the reader).

Fluency may be practiced and assessed using

independent-level texts that are easy to read and

understand at 95% accuracy or above (no more

than 1 in 20 words are difficult for the reader).

Fluency may be directly taught and modeled using

instructional-level texts that are challenging, but

manageable to read and understand at 90-95%

accuracy (no more than 1 in 10 words are difficult

for the reader).

Reading/Vocabulary Development.

4.2

Reading/Vocabulary Development. Students

understand new vocabulary and use it when

reading and writing. Students are expected to:

5.2

Reading/Vocabulary Development. Students

understand new vocabulary and use it when

reading and writing. Students are expected to:

6.2

Reading/Vocabulary Development. Students

understand new vocabulary and use it when

reading and writing. Students are expected to:

TxCCRS

B.Understand new vocabulary and concepts and

use them accurately in reading, speaking, and

writing.

TxCCRS

B.Understand new vocabulary and concepts and

use them accurately in reading, speaking, and

writing.

TxCCRS

B.Understand new vocabulary and concepts and

use them accurately in reading, speaking, and

writing.

4.2A

Determine the meaning of grade-level academic

English words derived from Latin, Greek, or other

linguistic roots and affixes.

Readiness Standard

Determine

THE MEANING OF GRADE-LEVEL ACADEMIC

ENGLISH WORDS DERIVED FROM LATIN,

GREEK, OR OTHER LINGUISTIC ROOTS AND

5.2A

Determine the meaning of grade-level academic

English words derived from Latin, Greek, or other

linguistic roots and affixes.

Readiness Standard

Determine

THE MEANING OF GRADE-LEVEL ACADEMIC

ENGLISH WORDS DERIVED FROM LATIN,

GREEK, OR OTHER LINGUISTIC ROOTS AND

6.2A

Determine the meaning of grade-level academic

English words derived from Latin, Greek, or other

linguistic roots and affixes.

Readiness Standard

Determine

THE MEANING OF GRADE-LEVEL ACADEMIC

ENGLISH WORDS DERIVED FROM LATIN,

GREEK, OR OTHER LINGUISTIC ROOTS AND
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AFFIXES

Possible examples:

Latin – e.g., audi (audience, auditory), vis
(vision, invisible), dict (dictator, contradict),

able, ible

Greek – e.g., auto (autobiography,
autograph), bio (biology, biography), tele

(telegraph, telepathy), meter (speedometer,

perimeter, thermometer), ology, phobia

Other affixes and roots as found in

appropriate grade-level text in multi content

areas

Affix – a word element, such as a prefix or suffix,

that occurs before or after a root or base word to

modify its meaning (e.g., the prefix un- and the

suffix -able in unbelievable)

Academic English words

1. words used in the learning of academic

subject matter in formal educational

context that are associated with literacy

and academic achievement, including

specific academic terms, technical

language, and speech registers related

to each field of study

2. words used during instruction and

exams, and in textbooks

These could include words that are specific to

content (e.g., hyperbole, metaphor, and meter) or

that are related to learning tasks (e.g.,

compare/contrast, differentiate, and infer).

AFFIXES

Possible examples:

Latin – e.g., rupt (rupture, eruption), port
(transport, import, report), spect (spectator,

inspector), ject (projection), ence, ance

Greek – e.g., graph (geography, photograph,
graphic), photo (photosynthesis, photocopy),

ism, ist  

Other affixes and roots as found in

appropriate grade-level text in multi-content

areas 

Affix – a word element, such as a prefix or suffix,

that occurs before or after a root or base word to

modify its meaning (e.g., the prefix un- and the

suffix -able in unbelievable)

Academic English words  

1. words used in the learning of academic

subject matter in formal educational

context that are associated with literacy

and academic achievement, including

specific academic terms, technical

language, and speech registers related

to each field of study

2. words used during instruction and

exams, and in textbooks

These could include words that are specific to

content (e.g., hyperbole, metaphor, and meter) or

that are related to learning tasks (e.g.,

compare/contrast, differentiate, and infer).

STAAR Note:

AFFIXES

Possible examples:

Latin: e.g., struct (instruct, structure); tract

(traction, subtraction)

Greek: e.g., scope (microscope,

stethoscope)

Other affixes and roots as found in grade-level

academic words and texts

Affix – a word element, such as a prefix or suffix,

that occurs before or after a root or base word to

modify its meaning (e.g., the prefix un- and the

suffix -able in unbelievable)

Academic English words

1. words used in the learning of academic

subject matter in formal educational

context that are associated with literacy

and academic achievement, including

specific academic terms, technical

language, and speech registers related

to each field of study

2. words used during instruction and

exams, and in textbooks

These could include words that are specific to

content (e.g., hyperbole, metaphor, and meter) or

that are related to learning tasks (e.g.,

compare/contrast, differentiate, and infer).

STAAR Note:

Questions associated with 6.2A may refer students

back to the paragraph in the passage that contains

the word being assessed. Context, along with word
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STAAR Note:

Questions associated with 4.2A may refer students

back to the paragraph in the passage that contains

the word being assessed. Context, along with word

parts, is important in determining word meaning.

Refer to 4.2B for the standard addressing context

clues.

Questions associated with 5.2A may refer students

back to the paragraph in the passage that contains

the word being assessed. Context, along with word

parts, is important in determining word meaning.

Refer to 5.2B for the standard addressing context

clues.

parts, is important in determining word meaning.

Refer to 6.2B for the standard addressing context

clues.

Students have access to dictionaries during the

STAAR exam. Dictionaries can assist students in

determining word meaning. Refer to 6.2E for the

standard addressing dictionary skills.

4.2B

Use the context of the sentence (e.g., in-sentence

example or definition) to determine the meaning

of unfamiliar words or multiple meaning words.

Readiness Standard

Use

CONTEXT OF THE SENTENCE

Context – the words, sentences, or passages that

precede or follow a specific word, sentence, or

passage

To determine

THE MEANING OF  UNFAMILIAR WORDS OR

MULTIPLE MEANING WORDS

Including, but not limited to:

Identify and use relationships among

surrounding words, phrases, sentences, and

paragraphs

Use in-sentence examples

Use definitions in the sentence

5.2B

Use context (e.g., in-sentence restatement) to

determine or clarify the meaning of unfamiliar or

multiple meaning words.

Readiness Standard

Use

CONTEXT

Context – the words, sentences, or passages that

precede or follow a specific word, sentence, or

passage

To determine or clarify

THE MEANING OF UNFAMILIAR WORDS OR

MULTIPLE MEANING WORDS

Including, but not limited to:

Identify and use relationships among

surrounding words, phrases, sentences, and

paragraphs

Use in-sentence examples

Use definition in the sentence

6.2B

Use context (e.g., cause and effect or compare

and contrast organizational text structures) to

determine or clarify the meaning of unfamiliar or

multiple meaning words.

Readiness Standard

Use

CONTEXT

Context – the words, sentences, or passages that

precede or follow a specific word, sentence, or

passage

To determine or clarify

THE MEANING OF UNFAMILIAR OR MULTIPLE

MEANING WORDS

Including, but not limited to:

Identify and use relationships among

surrounding words, phrases, sentences, and

paragraphs

Distinguish words as multiple meaning

Print Date 08/14/2014 page 10 of 69  

about:/module/standards/Tools/Browse?LinkStandardId=0&StandardId=103123
about:/module/standards/Tools/Browse?LinkStandardId=0&StandardId=103185
about:/module/standards/Tools/Browse?LinkStandardId=0&StandardId=103293


Grade 4 Grade 5 Grade 6

Multiple meaning word – a word that has more than

one meaning (e.g., trunk)

Use in-sentence restatement

Multiple meaning word – a word that has more than

one meaning (e.g., trunk)

Use examples within the sentence

Use definition in the sentence

Use restatement within the sentence

Use organizational text structure, examples

include:

Cause and effect

Sequential order

Order of importance

Description

Compare and contrast

Logical order

Classification scheme

Position-and-support

Problem-and-solution

Multiple meaning word – a word that has more than

one meaning (e.g., trunk)

STAAR Note: 

Students have access to dictionaries during the

STAAR exam. Dictionaries can assist students in

determining word meaning. Refer to 6.2E for the

standard addressing dictionary skills. However,

students should consider the dictionary definitions

in conjunction with contextual meaning.

4.2C

Complete analogies using knowledge of

antonyms and synonyms (e.g., boy:girl as

male:____ or girl:woman as boy:_____).

Complete

ANALOGIES USING KNOWLEDGE OF ANTONYMS

AND SYNONYMS

5.2C

Produce analogies with known antonyms and

synonyms.

Produce

ANALOGIES WITH KNOWN ANTONYMS AND

SYNONYMS

Examples:

6.2C

Complete analogies that describe part to whole

or whole to part (e.g., ink:pen as page: ____ or

pen:ink as book: _____).

Complete

ANALOGIES THAT DESCRIBE PART TO WHOLE

OR WHOLE TO PART
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Examples:

Boy:girl as male:female (antonym)

Girl:woman as boy:man (synonym)

Analogy – a vocabulary exercise in which an

association between a concept and its attribute

is present (e.g., hot:cold as north:_____)

Boy:girl as male:female (antonym)

Girl:woman as boy:man (synonym)

Analogy – a vocabulary exercise in which an

association between a concept and its attribute

is present (e.g., hot:cold as north:_____)

Examples:

Ink is to pen as page is to book (part to

whole)

Pen is to ink as book is to page (whole to

part)

Analogy – a vocabulary exercise in which an

association between a concept and its attribute

is present (e.g., hot:cold as north: ____.)

4.2D

Identify the meaning of common idioms.

Identify

THE MEANING OF COMMON IDIOMS

Idiom – an expression that has a different

meaning from the literal meaning of its individual

words (e.g., have the upper hand or under the

weather). Idioms are particular to a given

language and usually cannot be translated

literally.

Possible examples:

Eat like a bird

Fit as a fiddle

Finding a needle in a haystack

A breathe of fresh air

5.2D

Identify and explain the meaning of common

idioms, adages, and other sayings.

Identify, Explain

THE MEANING OF COMMON IDIOMS, ADAGES,

AND OTHER SAYINGS

Idiom – an expression that has a different

meaning from the literal meaning of its individual

words (e.g., have the upper hand or under the

weather). Idioms are particular to a given

language and usually cannot be translated

literally.

Possible examples:

Off the top of my head

Green thumb

I’m all ears
Get cold feet

Adage – a short but memorable saying that holds

some important fact considered true by many

people (e.g., Don’t judge a book by its cover.)

6.2D

Explain the meaning of foreign words and

phrases commonly used in written English (e.g.,

RSVP, que sera sera).

Explain

THE MEANING OF FOREIGN WORDS AND

PHRASES COMMONLY USED IN WRITTEN

ENGLISH

Including, but not limited to:

RSVP

Que sera sera

Other possible examples:

Bon voyage

Cul de sac

Others as found in grade-appropriate texts
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Possible examples:

An apple a day keeps the doctor away.

The grass is always greener on the other

side.

The best things in life are free.

Look before you leap.

4.2E

Use a dictionary or glossary to determine the

meanings, syllabication, and pronunciation of

unknown words.

Readiness Standard

Use

A DICTIONARY OR GLOSSARY

To determine

THE MEANINGS, SYLLABICATION, AND

PRONUNCIATION OF UNKNOWN WORDS

Including, but not limited to:

Use guide words and/or knowledge of

alphabetical order to locate words

Use the given syllabication and the phonetic

symbols to pronounce unknown words

Read the definition(s) and determine the

meaning of the word (using context as

applicable)

Syllabication – forming or dividing words into

syllables

5.2E

Use a dictionary, a glossary, or a thesaurus

(printed or electronic) to determine the meanings,

syllabication, pronunciations, alternate word

choices, and parts of speech of words.

Readiness Standard

Use

A DICTIONARY, A GLOSSARY, OR A THESAURUS

(PRINTED OR ELECTRONIC)

To determine

MEANINGS, SYLLABICATION, PRONUNCIATIONS,

ALTERNATIVE WORD CHOICES, PARTS OF

SPEECH OF WORDS

Including, but not limited to:

Use guide words and/or knowledge of

alphabetical order to locate words in print

resources; use search features to find words

in electronic resources

Use the given syllabication and the phonetic

symbols to pronounce unknown words

Read the definition(s) and determine the

6.2E

Use a dictionary, a glossary, or a thesaurus

(printed or electronic) to determine the meanings,

syllabication, pronunciations, alternate word

choices, and parts of speech of words.

Readiness Standard

Use

A DICTIONARY, A GLOSSARY, OR A THESAURUS

(PRINTED OR ELECTRONIC)

To determine

MEANINGS, SYLLABICATION, PRONUNCIATIONS,

ALTERNATIVE WORD CHOICES, PARTS OF

SPEECH OF WORDS

Including, but not limited to:

Use guide words and/or knowledge of

alphabetical order to locate words in print

resources; use search features to find words

in electronic resources

Use the given syllabication and the phonetic

symbols to pronounce unknown words

Read the definition(s) and determine the
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Pronunciation – the manner in which someone

utters a word

STAAR Note:

Questions associated with 4.2E may refer

students back to the paragraph in the passage

that contains the word being assessed. Context,

along with dictionary skills, is important in

determining word meaning. Refer to 4.2B for the

standard addressing context clues.

meaning of the word (using context as

applicable)

Locate synonyms or alternate word choices

Determine the appropriate part of speech

using context if applicable

Syllabication – forming or dividing words into

syllables

Pronunciation – the manner in which someone

utters a word

Part of speech – e.g., noun, pronoun, verb,

adjective, adverb, conjunction, appositive,

interjection

STAAR Note:

Questions associated with 5.2E may refer

students back to the paragraph in the passage

that contains the word being assessed. Context,

along with dictionary skills, is important in

determining word meaning. Refer to 5.2B for the

standard addressing context clues.

meaning of the word (using context as

applicable)

Locate synonyms or alternate word choices

Determine the appropriate part of speech

using context if applicable

Syllabication – forming or dividing words into

syllables

Pronunciation – the manner in which someone

utters a word

Part of speech – e.g., noun, pronoun, verb,

adjective, adverb, conjunction, appositive,

interjection

STAAR Note:

Questions associated with 6.2E may refer

students back to the paragraph in the passage

that contains the word being assessed. Context,

along with dictionary skills, is important in

determining word meaning. Refer to 6.2B for the

standard addressing context clues.

Reading/Comprehension Skills.

4.Fig19

Reading/Comprehension Skills. Students use a

flexible range of metacognitive reading skills in

both assigned and independent reading to

understand an author’s message. Students will
continue to apply earlier standards with greater

depth in increasingly more complex texts as they

become self-directed, critical readers. The student

is expected to:

5.Fig19

Reading/Comprehension Skills. Students use a

flexible range of metacognitive reading skills in

both assigned and independent reading to

understand an author’s message. Students will
continue to apply earlier standards with greater

depth in increasingly more complex texts as they

become self-directed, critical readers. The student

is expected to:

6.Fig19

Reading/Comprehension Skills. Students use a

flexible range of metacognitive reading skills in

both assigned and independent reading to

understand an author’s message. Students will
continue to apply earlier standards with greater

depth in increasingly more complex texts as they

become self-directed, critical readers. The student

is expected to:
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TxCCRS

D.Academic behaviors

TxCCRS

D.Academic behaviors

TxCCRS

D.Academic behaviors

TxCCRS

A.Reading across the curriculum

TxCCRS

A.Reading across the curriculum

TxCCRS

A.Reading across the curriculum

4.Fig19A

Establish purposes for reading selected texts

based upon own or others’ desired outcome to
enhance comprehension.

Establish

PURPOSES FOR READING SELECTED TEXTS

BASED UPON OWN AND OTHERS’ DESIRED

OUTCOME TO ENHANCE COMPREHENSION

Possible examples:

To learn

To interpret or follow directions

To solve problems

For enjoyment

5.Fig19A

Establish purposes for reading selected texts

based upon own or others’ desired outcome to
enhance comprehension.

Establish

PURPOSES FOR READING SELECTED TEXTS

BASED UPON OWN AND OTHERS’ DESIRED

OUTCOME TO ENHANCE COMPREHENSION

Possible examples:

To learn

To interpret or follow directions

To solve problems

For enjoyment

4.Fig19B

Ask literal, interpretive, and evaluative questions

of text.

Ask

LITERAL, INTERPRETIVE, AND EVALUATIVE

QUESTIONS OF TEXT

Including, but not limited to:

Before, during, and after reading  

Literal question – knowledge level, factbased

5.Fig19B

Ask literal, interpretive, evaluative, and universal

questions of text.

Ask

LITERAL, INTERPRETIVE, EVALUATIVE, AND

UNIVERSAL QUESTIONS OF TEXT

Including, but not limited to:

Before, during, and after reading

Literal question – knowledge level, factbased
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question (e.g., who, what, when, where, why, and

how questions), questions asked for clarification

Interpretive question – may have more than one

answer and requires that the answer(s) be

supported with evidence from the text (e.g., What

does this mean?)

Evaluative question – asks for an opinion, a belief,

or a point of view. Responses may represent

different perspectives and should be supported

with evidence from the text. (e.g., Do you agree or

disagree? What do you feel about this? What do

you believe about this? What is your opinion about

this?)

question (e.g., who, what, when, where, why, and

how questions), questions asked for clarification

Interpretive question – may have more than one

answer and requires that the answer(s) be

supported with evidence from the text (e.g., What

does this mean?)

Evaluative question – asks for an opinion, a belief,

or a point of view. Responses may represent

different perspectives and should be supported

with evidence from the text. (e.g., Do you agree or

disagree? What do you feel about this? What do

you believe about this? What is your opinion about

this?)

Universal question – an openended question that

is raised by ideas in the text and transcend social

and cultural boundaries and speak to a common

human experience (e.g., What does the character

believe in? What is the main character willing to

fight for? How does this story give you a better

understanding of human nature?)

4.Fig19C

Monitor and adjust comprehension (e.g., using

background knowledge, creating sensory images,

rereading a portion aloud, generating questions).

Monitor, Adjust

COMPREHENSION

Including, but not limited to:

Use background knowledge

Create sensory images (images created by

5.Fig19C

Monitor and adjust comprehension (e.g., using

background knowledge, creating sensory images,

rereading a portion aloud, generating questions).

Monitor, Adjust

COMPREHENSION

Including, but not limited to:

Use background knowledge

Create sensory images (images created by
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Grade 4 Grade 5 Grade 6

using the five senses – sight, smell, sound,
touch, taste)

Re-read a portion aloud

Use contextual clues (refer to 4.2B)

Generate literal, interpretive, and evaluative

questions (refer to 4.Fig19B)

Ask for help

using the five senses- sight, smell, sound,

touch, taste)

Re-read a portion aloud

Use contextual clues (refer to 5.2B)

Generate literal, interpretive, evaluative, and

universal questions (refer to 5.Fig19B)

Ask for help

4.Fig19D

Make inferences about text using textual

evidence to support understanding.

Readiness Standard (Fiction)

Supporting Standard (Literary Nonfiction, Poetry,

and Drama)

Make

INFERENCES ABOUT TEXT

Including, but not limited to:

Literary Text (e.g., poetry, drama, fiction, literary

nonfiction)

Structural elements

Literary elements

Sensory language

Figurative language

Purpose of elements and language in

sections of text and/or specific sentences

Note:

Refer to the specificity of the Knowledge and Skills

Statements for each literary genre for additional

information on inferring in each type of literary text.

Informational Text (e.g., expository, persuasive,

embedded procedural text/graphics)

5.Fig19D

Make inferences about text using textual

evidence to support understanding.

Readiness Standard (Fiction, Expository)

Supporting Standard (Literary Nonfiction, Poetry,

and Drama, Persuasive)

Make

INFERENCES ABOUT TEXT

Including, but not limited to:

Literary Text (e.g., poetry, drama, fiction, literary

nonfiction)

Structural elements

Literary elements

Sensory language

Figurative language

Purpose of elements and language in

sections of text and/or specific sentences

Note:

Refer to the specificity of the Knowledge and Skills

Statements for each literary genre for additional

information on inferring in each type of literary text.

Informational Text (e.g., expository, persuasive,

embedded procedural text/graphics)
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Purpose of informational text

Main idea of whole texts and sections of texts

Details that support the central idea or

controlling idea

Note:

Refer to the specificity of the Knowledge and Skills

Statements for each informational genre for

additional information on inferring in each type of

informational text.

Inference – a logical guess made by connecting

bits of information. Readers make inferences by

drawing conclusions, making generalizations, and

making predictions.

Drawing conclusions – a form of inference in

which the reader gathers information, considers

the general thoughts or ideas that emerge from

the information, and comes to a decision. The

conclusion is generally based on more than one

piece of information.

Use

TEXTUAL EVIDENCE TO SUPPORT

UNDERSTANDING

Textual evidence – specific details or facts found in

the text that support what is inferred

Purpose of informational text

Main idea of whole texts and sections of texts

Details that support the central idea or

controlling idea

Note:

Refer to the specificity of the Knowledge and Skills

Statements for each informational genre for

additional information on inferring in each type of

informational text.

Inference – a logical guess made by connecting

bits of information. Readers make inferences by

drawing conclusions, making generalizations, and

making predictions.   

Drawing conclusions – a form of inference in

which the reader gathers information, considers

the general thoughts or ideas that emerge from

the information, and comes to a decision. The

conclusion is generally based on more than one

piece of information.

Use

TEXTUAL EVIDENCE TO SUPPORT

UNDERSTANDING

Textual evidence – specific details or facts found in

the text that support what is inferred

4.Fig19E

Summarize information in text, maintaining

meaning and logical order.

Readiness Standard (Fiction)

Supporting Standard (Literary Nonfiction, Poetry,

and Drama)

5.Fig19E

Summarize and paraphrase texts in ways that

maintain meaning and logical order within a text

and across texts.

Readiness Standard (Fiction, Expository)

Supporting Standard (Literary Nonfiction, Poetry,
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Summarize

INFORMATION IN TEXT, MAINTAINING MEANING

AND LOGICAL ORDER

Including, but not limited to:

Brief, coherent sentences that communicate

the key information, ideas, or events in logical

order

Main ideas from the beginning, middle, and

end

Summarize – to reduce large sections of text to

their essential points and main idea. Note: It is

still important to attribute summarized ideas to

the original source.

STAAR Note:

Students may be required to summarize in multiple

genres, including drama, literary nonfiction,

expository text, and fiction.

and Drama, Persuasive)

Summarize, Paraphrase

TEXTS IN WAYS THAT MAINTAIN MEANING AND

LOGICAL ORDER WITHIN A TEXT AND ACROSS

TEXTS

Including, but not limited to:

Brief, coherent sentences that communicate

the key information, ideas, or events in logical

order

Main ideas from the beginning, middle, and

end

Summarize – to reduce large sections of text to

their essential points and main idea. Note: It is

still important to attribute summarized ideas to

the original source.

Paraphrase – restate the meaning of something

in different words. Paraphrasing alters the exact

wording of the source and transmits its ideas or

information without evaluation or interpretation.

STAAR Note:

Students may be required to summarize in multiple

genres, including drama, literary nonfiction,

expository text, and fiction.

4.Fig19F

Make connections (e.g., thematic links, author

analysis) between literary and informational texts

with similar ideas and provide textual evidence.

Readiness Standard

Make

5.Fig19F

Make connections (e.g., thematic links, author

analysis) between and across multiple texts of

various genres and provide textual evidence.

Readiness Standard

Make
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CONNECTIONS BETWEEN LITERARY AND

INFORMATIONAL TEXTS WITH SIMILAR IDEAS

Including, but not limited to:

Thematic links

Author analysis

Similarities and differences in:

ideas

details

purpose

Thematic link – a logical connection made

between or among texts that share similar

themes

Possible literary genres:

Fiction

Literary nonfiction

Poetry

Drama

Possible informational genres:

Expository

Persuasive

Procedural

Provide

TEXTUAL EVIDENCE

Textual evidence – specific details or facts found in

text that support what is inferred

CONNECTIONS BETWEEN AND ACROSS

MULTIPLE TEXTS OF VARIOUS GENRES

Including, but not limited to:

Thematic links

Author analysis

Similarities and differences in:

ideas

details

purpose

Thematic link – a logical connection made

between or among texts that share similar

themes

Possible literary genres:

Fiction

Literary nonfiction

Poetry

Drama

Possible informational genres:

Expository

Persuasive

Procedural

Provide

TEXTUAL EVIDENCE

Textual evidence – specific details or facts found in

text that support what is inferred

6.Fig19A

Establish purposes for reading selected texts
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based upon own or others’ desired outcome to
enhance comprehension.

Establish

PURPOSES FOR READING SELECTED TEXTS

BASED UPON OWN AND OTHERS’ DESIRED

OUTCOME TO ENHANCE COMPREHENSION

Possible examples:

To learn

To interpret or follow directions

To solve problems

For enjoyment

6.Fig19B

Ask literal, interpretive, evaluative, and universal

questions of text.

Ask

LITERAL, INTERPRETIVE, EVALUATIVE, AND

UNIVERSAL QUESTIONS OF TEXT

Including, but not limited to:

Before, during, and after reading

Literal question – knowledge level, factbased

question (e.g., who, what, when, where, why, and

how questions), questions asked for clarification

Interpretive question – may have more than one

answer and requires that the answer(s) be

supported with evidence from the text (e.g., What

does this mean?)

Evaluative question – asks for an opinion, a belief,
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or a point of view. Responses may represent

different perspectives and should be supported

with evidence from the text. (e.g., Do you agree or

disagree? What do you feel about this? What do

you believe about this? What is your opinion about

this?)

Universal question – an openended question that

is raised by ideas in the text and transcend social

and cultural boundaries and speak to a common

human experience (e.g., What does the character

believe in? What is the main character willing to

fight for? How does this story give you a better

understanding of human nature?)

6.Fig19C

Monitor and adjust comprehension (e.g., using

background knowledge; creating sensory images;

rereading a portion aloud; generating questions.

Monitor, Adjust

COMPREHENSION

Including, but not limited to:

Use background knowledge

Create sensory images (images created by

using the five senses- sight, smell, sound,

touch, taste)

Re-read a portion aloud

Use contextual clues (refer to 6.2B)

Generate literal, interpretive, evaluative, and

universal questions (refer to 6.Fig19B)

Ask for help
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6.Fig19D

Make inferences about text and use textual

evidence to support understanding.

Readiness Standard (Fiction, Expository)

Supporting Standard (Literary Nonfiction, Poetry,

and Drama, Persuasive)

Make

INFERENCES ABOUT TEXT

Including, but not limited to:

Literary Text (e.g., poetry, drama, fiction, literary

nonfiction)

Structural elements

Literary elements

Sensory language

Figurative language

Purpose of elements and language in

sections of text and/or specific sentences

Note: 

Refer to the specificity of the Knowledge and Skills

Statements for each literary genre for additional

information on inferring in each type of literary text.

Informational Text (e.g., expository, persuasive,

embedded procedural text/graphics)

Purpose of informational text

Main idea of whole texts and sections of texts

Details that support the central idea or

controlling idea

Note: 

Refer to the specificity of the Knowledge and Skills

Statements for each informational genre for
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additional information on inferring in each type of

informational text.

Inference – a logical guess made by connecting

bits of information. Readers make inferences by

drawing conclusions, making generalizations, and

making predictions. 

Drawing conclusions – a form of inference in

which the reader gathers information, considers

the general thoughts or ideas that emerge from

the information, and comes to a decision. The

conclusion is generally based on more than one

piece of information.

Use

TEXTUAL EVIDENCE TO SUPPORT

UNDERSTANDING

Textual evidence – specific details or facts found in

the text that support what is inferred

6.Fig19E

Summarize, paraphrase, and synthesize texts in

ways that maintain meaning and logical order

within a text and across texts.

Readiness Standard (Fiction, Expository)

Supporting Standard (Literary Nonfiction, Poetry,

and Drama, Persuasive)

Summarize, Paraphrase, Synthesize

TEXTS IN WAYS THAT MAINTAIN MEANING AND

LOGICAL ORDER WITHIN A TEXT AND ACROSS

TEXTS

Summary includes, but is not limited to:
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Brief, coherent sentences that communicate

the key information, ideas, or events in logical

order

Main ideas from the beginning, middle, and

end

Summarize – to reduce large sections of text to

their essential points and main idea. Note: It is

still important to attribute summarized ideas to

the original source.

Paraphrase – restate the meaning of something

in different words. Paraphrasing alters the exact

wording of the source and transmits its ideas or

information without evaluation or interpretation.

Synthesize – combine elements and parts to form

a coherent whole 

STAAR Note:

Students may be required to summarize in multiple

genres, including drama, literary nonfiction,

expository text, and fiction.

6.Fig19F

Make connections (e.g., thematic links, author

analysis) between and across multiple texts of

various genres, and provide textual evidence.

Readiness Standard

Make

CONNECTIONS BETWEEN AND ACROSS

MULTIPLE TEXTS OF VARIOUS GENRES

Including, but not limited to:

Print Date 08/14/2014 page 25 of 69  

about:/module/standards/Tools/Browse?LinkStandardId=0&StandardId=103499


Grade 4 Grade 5 Grade 6

Thematic links

Author analysis

Similarities and differences in:

ideas

details

purpose

Thematic link – a logical connection made

between or among texts that share similar

themes

Possible literary genres:

Fiction

Literary nonfiction

Poetry

Drama

Possible informational genres:

Expository

Persuasive

Procedural

Provide

TEXTUAL EVIDENCE

Textual evidence – specific details or facts found in

text that support what is inferred

Reading/Comprehension of Literary Text/Theme and Genre.

4.3

Reading/Comprehension of Literary Text/Theme

5.3

Reading/Comprehension of Literary Text/Theme

6.3

Reading/Comprehension of Literary Text/Theme
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and Genre.

Students analyze, make inferences and draw

conclusions about theme and genre in different cultural,

historical, and contemporary contexts and provide

evidence from the text to support their understanding.

Students are expected to:

Analyze, Make inferences, Draw conclusions

ABOUT THEME IN DIFFERENT, CULTURAL,

HISTORICAL, AND CONTEMPORARY CONTEXTS

Including but not limited to:

Determine the theme in various literary genres

(e.g., poetry, drama, fiction, literary

nonfiction)

Analyze, Make inferences, Draw conclusions

ABOUT GENRE IN DIFFERENT, CULTURAL,

HISTORICAL, AND CONTEMPORARY CONTEXTS

Including but not limited to:

Distinguish characteristics of various genres

(e.g., biography – based on reallife
experiences, realistic fiction – events that
take place could happen)

Provide

EVIDENCE FROM TEXT TO SUPPORT

UNDERSTANDING

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D.

and Genre.

Students analyze, make inferences and draw

conclusions about theme and genre in different cultural,

historical, and contemporary contexts and provide

evidence from the text to support their understanding.

Students are expected to:

Analyze, Make inferences, Draw conclusions

ABOUT THEME IN DIFFERENT, CULTURAL,

HISTORICAL, AND CONTEMPORARY CONTEXTS

Including but not limited to:

Determine the theme in various literary genres

(e.g., poetry, drama, fiction, literary

nonfiction)

Analyze, Make inferences, Draw conclusions

ABOUT GENRE IN DIFFERENT, CULTURAL,

HISTORICAL, AND CONTEMPORARY CONTEXTS

Including but not limited to:

Distinguish characteristics of various genres

(e.g., biography – based on reallife
experiences, realistic fiction – events that
take place could happen)

Provide

EVIDENCE FROM TEXT TO SUPPORT

UNDERSTANDING

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D.

and Genre.

Students analyze, make inferences and draw

conclusions about theme and genre in different cultural,

historical, and contemporary contexts and provide

evidence from the text to support their understanding.

Students are expected to:

Analyze, Make inferences, Draw conclusions

ABOUT THEME IN DIFFERENT CULTURAL,

HISTORICAL, AND CONTEMPORARY CONTEXTS

Including, but not limited to:

Determine the theme in various literary genres

(e.g., poetry, drama, fiction, literary

nonfiction)

Analyze, Make inferences, Draw conclusions

ABOUT GENRE IN DIFFERENT CULTURAL,

HISTORICAL, AND CONTEMPORARY CONTEXTS

Including, but not limited to:

Distinguish characteristics of various genres  

 

Provide

EVIDENCE FROM THE TEXT TO SUPPORT THEIR

UNDERSTANDING

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D.
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TxCCRS

C.Describe, analyze, and evaluate information

within and across literary and other texts from a

variety of cultures and historical periods.

TxCCRS

C.Describe, analyze, and evaluate information

within and across literary and other texts from a

variety of cultures and historical periods.

TxCCRS

C.Describe, analyze, and evaluate information

within and across literary and other texts from a

variety of cultures and historical periods.

4.3A

Summarize and explain the lesson or message of

a work of fiction as its theme.

Supporting Standard

Summarize, Explain

THE LESSON OR MESSAGE OF A WORK OF

FICTION AS ITS THEME

 Including, but not limited to:

Interpret the same meaning as the author’s
message

Possible works of fiction:

Fable

Legend

Myth

Historical fiction

Realistic fiction

Summarize – to reduce large sections of text to

their essential points and main idea. Note: It is

still important to attribute summarized ideas to

the original source.

Theme – the central or universal idea of a piece

of fiction or the main idea of a nonfiction essay.

Themes are ideas or concepts that relate to morals

5.3A

Compare and contrast the themes or moral

lessons of several works of fiction from various

cultures.

Supporting Standard

Compare, Contrast

THE THEMES OR MORAL LESSONS OF SEVERAL

WORKS OF FICTION FROM VARIOUS CULTURES

Possible works of fiction:

Fable

Legend

Myth

Historical fiction

Realistic fiction

Theme – the central or universal idea of a piece

of fiction or the main idea of a nonfiction essay.

Themes are ideas or concepts that relate to morals

and values and speak to the human experience.

Possible examples of theme:

Good friends are important

Believe in yourself

Hard work leads to rewards

6.3A

Infer the implicit theme of a work of fiction,

distinguishing theme from the topic.

Supporting Standard

Infer

THE IMPLICIT THEME OF A WORK OF FICTION,

DISTINGUISHING THEME FROM THE TOPIC

Theme – the central or universal idea of a piece

of fiction or the main idea of a nonfiction essay.

Themes are ideas or concepts that relate to morals

and values and speak to the human experience.

Implicit theme – refers to the author's ability to

construct a piece in such a way that through

inference the reader understands the theme

Inference – a logical guess made by connecting

bits of information. Readers make inferences by

drawing conclusions, making generalizations, and

making predictions

Note:

Theme differs from topic in that theme is a

comment, observation, lesson, or insight about a

subject. Topic is the subject.
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Grade 4 Grade 5 Grade 6

and values and speak to the human experience.

Possible examples of theme:

Good friends are important

Believe in yourself

Hard work leads to rewards

4.3B

Compare and contrast the adventures or exploits

of characters (e.g., the trickster) in traditional and

classical literature.

Supporting Standard

Compare, Contrast

THE ADVENTURES OR EXPLOITS OF

CHARACTERS IN TRADITIONAL AND CLASSICAL

LITERATURE

Including, but not limited to:

The trickster

Other characters in traditional and classical

literature

Adventure – an exciting or unusual experience

Exploit – a notable or heroic act

Trickster – a dishonest, cunning character who

cheats others by trickery

Traditional literature – stories that were originally

oral and later became written text

Classical literature – literature that is widely

acknowledged for its outstanding and enduring

5.3B

Describe the phenomena explained in origin

myths from various cultures.

Supporting Standard

Describe

THE PHENOMENA EXPLAINED IN ORIGIN MYTHS

FROM VARIOUS CULTURES

Phenomena – facts or events that are perceived or

observed by the senses. A phenomenon can be a

rare fact, an unusual occurrence, or an outstanding

or unusual person or thing; a marvel.

Myth – a body of traditional or sacred stories to

explain a belief or a natural happening

Origin myth – a tale that explains the creation of

something in the natural world (e.g., how humans

got fire, how animals got certain characteristics,

why animals behave in certain ways, how the moon

was created, etc.)

6.3B

Analyze the function of stylistic elements (e.g.,

magic helper, rule of three) in traditional and

classical literature from various cultures.

Supporting Standard

Analyze

THE FUNCTION OF STYLISTIC ELEMENTS IN

TRADITIONAL AND CLASSICAL LITERATURE

FROM VARIOUS CULTURES

Including, but not limited to:

Steps in analysis

Identify stylistic elements

Identify the function of the element in the text

Explain how stylistic element contributes to

the overall meaning

Stylistic elements include, but are not limited to:

Rule of three – a principle that states that

things grouped or presented in threes

create a more effective, satisfying, and

memorable pattern. Examples include

the three little pigs, the three Musketeers,

or Aristotle's three types of speeches.

Magic helper – a stylistic element used by
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Grade 4 Grade 5 Grade 6

qualities the author in the genre of fantasy to

introduce magic into the story (e.g., the

fairy godmother in Cinderella)

Possible functions of stylistic elements:

Create mood

Create tone

Persuade

For emphasis

Engage the reader

Stylistic element – manner of expression of the

writer produced by choice of words, grammatical

structures, uses of literary devices, and all the

possible parts of language use. Style is more

about how it is written than what is written.

Traditional literature – stories that were originally

oral and later became written text

Classical literature – literature that is widely

acknowledged for its outstanding and enduring

qualities

5.3C

Explain the effect of a historical event or

movement on the theme of a work of literature.

Supporting Standard

Explain

THE EFFECT OF A HISTORICAL EVENT OR

MOVEMENT ON THE THEME OF A WORK OF

LITERATURE

Possible historical events/movements:

6.3C

Compare and contrast the historical and cultural

settings of two literary works.

Compare, Contrast

THE HISTORICAL AND CULTURAL SETTINGS OF

TWO LITERARY WORKS

 Possible elements of setting:

Time – When is the story taking place?
Place – Where is the story taking place?
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Grade 4 Grade 5 Grade 6

American Revolution

Slavery

Holocaust

Civil War

Women’s Rights Movement

Theme – the central or universal idea of a piece

of fiction or the main idea of a nonfiction essay.

Themes are ideas or concepts that relate to morals

and values and speak to the human experience.

Environment – What does it feel like? (e.g.,
weather, mood, social conditions)

Culture – What cultural influences are part of
the setting? (e.g., geographic region,

ethnicity, religion, etc.)

Historical background – What historical
influences are part of the setting? (e.g.,

historical events, movements, time periods,

etc.)

Setting – the time and place in which a narrative

occurs. Elements of setting may include the

physical, psychological, cultural, or historical

background against which the story takes place.

Reading/Comprehension of Literary Text/Poetry.

4.4

Reading/Comprehension of Literary Text/Poetry.

Students understand, make inferences and draw

conclusions about the structure and elements of poetry

and provide evidence from text to support their

understanding. Students are expected to:

Understand, Make inferences, Draw conclusions

ABOUT THE STRUCTURE AND ELEMENTS OF

POETRY

Including, but not limited to:

Make inferences related to the whole poem

Make inferences related to a section (e.g.,

specific lines or stanzas) of the poem

Make inferences related to particular

techniques (e.g., punctuation, dialogue, word

5.4

Reading/Comprehension of Literary Text/Poetry.

Students understand, make inferences and draw

conclusions about the structure and elements of poetry

and provide evidence from text to support their

understanding. Students are expected to:

Understand, Make inferences, Draw conclusions

ABOUT THE STRUCTURE AND ELEMENTS OF

POETRY

Including, but not limited to:

Make inferences related to the whole poem

Make inferences related to a section (e.g.,

specific lines or stanzas) of the poem

Make inferences related to particular

techniques (e.g., punctuation, dialogue, word

6.4

Reading/Comprehension of Literary Text/Poetry.

Students understand, make inferences and draw

conclusions about the structure and elements of poetry

and provide evidence from text to support their

understanding. Students are expected to:

Understand, Make inferences, Draw conclusions

ABOUT THE STRUCTURE AND ELEMENTS OF

POETRY

Including, but not limited to:

Make inferences related to the whole poem

Make inferences related to a section (e.g.,

specific lines or stanzas) of the poem

Make inferences related to particular

techniques (e.g., punctuation, dialogue,
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Grade 4 Grade 5 Grade 6

choice, figurative language) in the poem

Provide

EVIDENCE FROM THE TEXT TO SUPPORT THEIR

UNDERSTANDING

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D and/or Figure 19E.

choice, figurative language) in the poem

Provide

EVIDENCE FROM THE TEXT TO SUPPORT THEIR

UNDERSTANDING

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D and/or Figure 19E.

organization, word choice, figurative language)

in the poem

Provide

EVIDENCE FROM THE TEXT TO SUPPORT THEIR

UNDERSTANDING

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D and/or Figure 19E.

TxCCRS

A.Locate explicit textual information and draw

complex inferences, analyze, and evaluate the

information within and across texts of varying

lengths.

TxCCRS

A.Locate explicit textual information and draw

complex inferences, analyze, and evaluate the

information within and across texts of varying

lengths.

TxCCRS

A.Locate explicit textual information and draw

complex inferences, analyze, and evaluate the

information within and across texts of varying

lengths.

4.4A

Explain how the structural elements of poetry

(e.g., rhyme, meter, stanzas, line breaks) relate to

form (e.g., lyrical poetry, free verse).

Supporting Standard

Explain

HOW THE STRUCTURAL ELEMENTS OF POETRY

RELATE TO THE FORM

Including, but not limited to:

Rhyme – identical or very similar recurring
final sounds in words; in poetry, rhyming

words may occur at the end of lines or within

lines (may or may not have a particular

5.4A

Analyze how poets use sound effects (e.g.,

alliteration, internal rhyme, onomatopoeia,

rhyme scheme) to reinforce meaning in poems.

Supporting Standard

Analyze

HOW POETS USE SOUND EFFECTS TO

REINFORCE MEANING IN POEMS

Including, but not limited to:

Steps in analysis

Identify sound effect(s)

Identify the meaning of the poem

Explain how the sound effect(s) contributes to

6.4A

Explain how figurative language (e.g.,

personification, metaphors, similes, hyperbole)

contributes to the meaning of a poem.

Supporting Standard

Explain

HOW FIGURATIVE LANGUAGE CONTRIBUTES TO

THE MEANING OF A POEM

Figurative language – language not intended to be

taken literally but layered with meaning through

the use of imagery, metaphors, and other literary

devices

Including, but not limited to:
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Grade 4 Grade 5 Grade 6

pattern, such as every second and fourth line)

Meter – the basic rhythmic structure in

verse, composed of stressed and

unstressed syllables. The movement of

words in a poem. Meter stresses the number

and patterns of syllables. It has a definite

organization with certain lines containing a

certain number of pronounced beats.

Stanza – a visual (with space) division of a
poem possibly characterized by meter,

rhyme, and number of lines (i.e., couplet: a 2-

line stanza; triplet: a 3-line stanza, quatrain: a

4-line stanza; quintet: a 5-line stanza, sestet:

a 6-line stanza)

Line break – the visual end of a line; may be
used to emphasize rhythm and sound, create

meaning and visual effects, and substitute

punctuation

Other possible structural elements include:

Patterns of verse – the regular or

predictable arrangement of sections or

lines of poetry

 Poetry forms include, but are not limited to:

Lyrical poetry – short poems expressing

personal feelings and emotions that may

be set to music and often involves the use

of regular meter

Free verse – poetry composed of rhymed or
unrhymed lines that have no set patterns.

Free verse has a casual irregular rhythm

similar to that of everyday speech.    

Other possible forms of poetry:

the meaning of the poem

Sound effects include, but are not limited to:

Alliteration – the repetition of the same

sounds at the beginning of two or more

adjacent words or stressed syllables (e.g.,

furrow followed free in Coleridge’s The

Rime of the Ancient Mariner)

Internal rhyme – a rhyme within the same

line of verse (e.g., dreary and weary in

Poe’s “The Raven”: Once upon a

midnight dreary, while I pondered, weak

and weary.)  

Onomatopoeia – the use of words that

sound like what they mean (e.g., buzz

and purr); a poetic device to produce this

effect 

Rhyme scheme – the pattern of rhyming

lines (e.g., ABAB, ABBA)

Consonance – the repetition of internal or
ending consonant sounds close together

(e.g., The abandoned bird found a wide

window in which to build his nest.)

Assonance – the repetition of vowel sounds in
words close together (e.g., David made his

way to the lake.)

Personification

Metaphor

Simile

Hyperbole

Personification – figurative language in which

non-human things or abstractions are

represented as having human qualities (e.g.,

necessity is the mother of invention)

Metaphor – a subtle comparison in which the

author describes a person or thing using words

that are not meant to be taken literally (e.g., time

is a dressmaker specializing in alterations)

Simile – a comparison of two things that are

essentially different, usually using the words like

or as (e.g., O my love is like a red, red rose from

Robert Burns, “A Red, Red Rose”)

Hyperbole – an intentional and extreme

exaggeration for emphasis or effect (e.g., this

book weighs a ton)

Note:

Refer to 6.8A for additional information related to

figurative language.
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Grade 4 Grade 5 Grade 6

Narrative poetry – poetry that tells a story to
entertain

Haiku – a Japanese poem composed of three
lines (unrhymed). The first line and last line

have five syllables. The middle line has seven

syllables

Cinquain – a poem that has five lines that
follow a distinct pattern

Quatrain – a poem or stanza consisting of
four lines that follow a distinct pattern

Acrostic – a poem that uses the letters of the
topic to begin in each line in the poem

Note:

Students are required to write poems that convey

sensory details using the conventions of poetry

(e.g., rhyme, meter, patterns of verse). Refer to

4.16B.

Reading/Comprehension of Literary Text/Drama.

4.5

Reading/Comprehension of Literary Text/Drama.

Students understand, make inferences and draw

conclusions about the structure and elements of drama

and provide evidence from text to support their

understanding. Students are expected to:

Understand, Make inferences, Draw conclusions

ABOUT THE STRUCTURE AND ELEMENTS OF

DRAMA

Including, but not limited to:

Make inferences related to the whole script

5.5

Reading/Comprehension of Literary Text/Drama.

Students understand, make inferences and draw

conclusions about the structure and elements of drama

and provide evidence from text to support their

understanding. Students are expected to:

Supporting Standard

Understand, Make inferences, Draw conclusions

ABOUT THE STRUCTURE AND ELEMENTS OF

DRAMA

6.5

Reading/Comprehension of Literary Text/Drama.

Students understand, make inferences and draw

conclusions about the structure and elements of drama

and provide evidence from text to support their

understanding. Students are expected to:

Supporting Standard

Understand, Make inferences, Draw conclusions

ABOUT THE STRUCTURE AND ELEMENTS OF

DRAMA
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Grade 4 Grade 5 Grade 6

Make inferences related to a part of the script

(e.g., scene, paragraph)

Make inferences related to particular

structural elements (e.g., lines,

dialogue/quotation, stage direction, props)

within part or all of the script

Make inferences related to particular

elements of drama (e.g., setting, character,

plot, events)

Summarize dramatic text in ways that

maintain meaning and logical order

Provide

EVIDENCE FROM TEXT TO SUPPORT THEIR

UNDERSTANDING

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D and/or Figure 19E.

Including, but not limited to:

Make inferences related to the whole script

Make inferences related to a part of the script

(e.g., scene, paragraph)

Make inferences related to particular

structural elements (e.g., lines,

dialogue/quotation, stage direction, props)

within part or all of the script

Make inferences related to particular

elements of drama (e.g., setting, character,

plot, events)

Summarize dramatic text in ways that

maintain meaning and logical order

Provide

EVIDENCE FROM TEXT TO SUPPORT THEIR

UNDERSTANDING

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D and/or Figure 19E.

Including, but not limited to:

Make inferences related to the whole script

Make inferences related to a part of the script

(e.g., scene, paragraph)

Make inferences related to structure of drama

(e.g., lines, dialogue/quotation, stage

direction, props) within part or all of the script

Make inferences related to particular

elements of drama (e.g., setting, character,

plot, events)

Summarize dramatic text in ways that

maintain meaning and logical order

Provide

EVIDENCE FROM TEXT TO SUPPORT THEIR

UNDERSTANDING

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D and/or Figure 19E.

TxCCRS

A.Locate explicit textual information and draw

complex inferences, analyze, and evaluate the

information within and across texts of varying

lengths.

TxCCRS

A.Locate explicit textual information and draw

complex inferences, analyze, and evaluate the

information within and across texts of varying

lengths.

TxCCRS

A.Locate explicit textual information and draw

complex inferences, analyze, and evaluate the

information within and across texts of varying

lengths.

4.5A

Describe the structural elements particular to

dramatic literature.

Supporting Standard

Describe

5.5A

Analyze the similarities and differences between

an original text and its dramatic adaptation.

Analyze

THE SIMILARITIES AND DIFFERENCES BETWEEN

6.5A

Explain the similarities and differences in the

setting, characters, and plot of a play and those in

a film based upon the same story line.

Explain
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Grade 4 Grade 5 Grade 6

THE STRUCTURAL ELEMENTS PARTICULAR TO

DRAMATIC LITERATURE

Possible examples of structural elements:

Stage directions

Scenes

Props

Dialogue

Structural elements of drama help to develop the

following literary elements:

Setting – ex. props and costumes develop the
significance of images of time and place

Character – ex. dialogue reveals choices and
actions taken by the characters

Plot – ex. acts and scenes organize the
events in the story

Dialogue – the lines spoken between characters

in fiction or a play. Dialogue in a play is the main

way in which plot, character, and other elements

are established.

AN ORIGINAL TEXT AND ITS DRAMATIC

ADAPTATION

Including, but not limited to:

Steps in analysis

Identify the characters, setting, plot, and

dialogue in the original text

Identify the characters, setting, plot, and

dialogue in the dramatic adaptation

Describe the similarities

Describe the differences

THE SIMILARITIES AND DIFFERENCES IN THE

SETTING, CHARACTERS, AND PLOT OF A PLAY

AND THOSE IN A FILM BASED UPON THE SAME

STORY LINE

Setting – the time and place in which a narrative

occurs. Elements of setting may include the

physical, psychological, cultural, or historical

background against which the story takes place.

Plot – the basic sequence of events in a story. In

conventional stories, plot has three parts: rising

action, climax, and falling action.

Notes:

Refer to 6.3C for skills related to setting.

Refer to 6.6B for skills related to character.

Refer to 6.6A for skill related to plot.

Reading/Comprehension of Literary Text/Fiction.

4.6

Reading/Comprehension of Literary Text/Fiction.

Students understand, make inferences and draw

conclusions about the structure and elements of fiction

and provide evidence from text to support their

understanding. Students are expected to:

Understand, Make inferences, Draw conclusions

ABOUT THE STRUCTURE AND ELEMENTS OF

5.6

Reading/Comprehension of Literary Text/Fiction.

Students understand, make inferences and draw

conclusions about the structure and elements of fiction

and provide evidence from text to support their

understanding. Students are expected to:

Understand, Make inferences, Draw conclusions

ABOUT THE STRUCTURE AND ELEMENTS OF

6.6

Reading/Comprehension of Literary Text/Fiction.

Students understand, make inferences and draw

conclusions about the structure and elements of fiction

and provide evidence from text to support their

understanding. Students are expected to:

Understand, Make inferences, Draw conclusions

ABOUT THE STRUCTURE AND ELEMENTS OF
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FICTION

Including, but not limited to:

Make inferences related to the whole story

Make inferences related to a part of the story

Make inferences related to structure of fiction

(e.g., organization, paragraphs)

Make inferences related to particular

elements of fiction (e.g., characters, plot,

events, setting)

Summarize fictional text in ways that

maintain meaning and logical order

Provide

EVIDENCE FROM TEXT TO SUPPORT THEIR

UNDERSTANDING

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D and/or Figure 19E.

FICTION

Including, but not limited to:

Make inferences related to the whole story

Make inferences related to a part of the story

Make inferences related to structure of fiction

(e.g., organization, paragraphs)

Make inferences related to particular

elements of fiction (e.g., characters, plot,

events, setting)

Summarize fictional text in ways that

maintain meaning and logical order

Provide

EVIDENCE FROM TEXT TO SUPPORT THEIR

UNDERSTANDING

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D and/or Figure 19E.

FICTION

Including, but not limited to:

Make inferences related to the whole story

Make inferences related to a part of the story

Make inferences related to structure of fiction

(e.g., organization, paragraphs)

Make inferences related to particular

elements of fiction (e.g., characters, plot,

events, setting)

Summarize fictional text in ways that

maintain meaning and logical order

Provide

EVIDENCE FROM THE TEXT TO SUPPORT THEIR

UNDERSTANDING

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D and/or Figure 19E.

TxCCRS

A.Locate explicit textual information and draw

complex inferences, analyze, and evaluate the

information within and across texts of varying

lengths.

TxCCRS

A.Locate explicit textual information and draw

complex inferences, analyze, and evaluate the

information within and across texts of varying

lengths.

TxCCRS

A.Locate explicit textual information and draw

complex inferences, analyze, and evaluate the

information within and across texts of varying

lengths.

4.6A

Sequence and summarize the plot's main events

and explain their influence on future events.

Readiness Standard

Sequence, Summarize

THE PLOT’S MAIN EVENTS 

5.6A

Describe incidents that advance the story or

novel, explaining how each incident gives rise to

or foreshadows future events.

Readiness Standard

Describe

6.6A

Summarize the elements of plot development

(e.g., rising action, turning point, climax, falling

action, denouement) in various works of fiction.

Readiness Standard

Summarize
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Including, but not limited to:

Order events chronologically (possibly using a

graphic organizer)

Determine the main idea of a portion of the

story

Identify how an event affects the overall story

(cause-effect)

Identify important story elements including

problem and solution

Plot – the basic sequence of events in a story. In

conventional stories, plot has three main parts:

rising action, climax, and falling action. The plot

includes the problem and solution.

Summarize – to reduce large sections of text to

their essential points and main ideas Note: It is

still important to attribute summarized ideas to

the original source.

Explain

THEIR INFLUENCE ON FUTURE EVENTS

Including, but not limited to:

Predict future outcomes and actions

throughout the story and at the end

Note:

Even though students are not required to know the

specific plot elements (e.g., rising action, problem,

climax, solution, falling action) in reading, students

are required to write an imaginative story that

builds a plot to a climax and contains details about

the characters and setting. Refer to 4.16A for

related writing standard.

INCIDENTS THAT ADVANCE THE STORY OR

NOVEL, EXPLAINING HOW EACH INCIDENT

GIVES RISE TO OR FORESHADOWS FUTURE

EVENTS

Including, but not limited to:

Identify and describe actions/incidents

(events that happen throughout the story)

Explain how each (action/incident/event)

helps the reader predict future outcomes and

actions (foreshadowing)

Foreshadowing – the use of hints or clues in a

narrative to suggest what action is to come

THE ELEMENTS OF PLOT DEVELOPMENT IN

VARIOUS WORKS OF FICTION

Including, but not limited to:

Exposition – an introduction that provides
necessary details about characters and

setting; the main problem or conflict is

introduced

Rising action – the part of the story that
develops the problem/conflict through a series

of events that build interest and/or suspense;

these events lead up to the climax/turning

point

Climax/turning point – the highest point in the
story where the problem/conflict reaches its

peak; the turning point can be the event right

before the climax, or can also be considered

the climax

Falling action – the event(s) after the
climax/turning point leading to the resolution

Denouement/Resolution – the conclusion to
the story that reveals the solution to the

problem/conflict; not all stories have clear

resolutions

Possible works of fiction:

Fantasy

Mystery

Historical fiction

Science fiction

Realistic fiction

Plot – the basic sequence of events in a story. In

conventional stories, plot has three parts: rising

action, climax, and falling action.
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Summarize – to reduce large sections of text to

their essential points and main ideas. Note: It is

still important to attribute summarized ideas to

the original source.

Conflict – in literature, the opposition of persons

or forces that brings about dramatic action

central to the plot of a story. Conflict may be

internal, as a psychological conflict within a

character, or external (e.g., man versus man,

man versus nature, or man versus society).

4.6B

Describe the interaction of characters including

their relationships and the changes they undergo.

Readiness Standard

Describe

THE INTERACTION OF CHARACTERS

INCLUDING THEIR RELATIONSHIPS AND THE

CHANGES THEY UNDERGO

Interactions include what characters do (actions)

and/or say (dialogue)

Possible examples of character changes:

Intellectual, emotional, and physical change

From beginning to end

Changes in relationships

Before an event and after an event in the plot

Possible examples of relationships:

Family

Friend

Enemy

5.6B

Explain the roles and functions of characters in

various plots, including their relationships and

conflicts.

Readiness Standard

Explain

THE ROLES AND FUNCTIONS OF CHARACTERS

IN VARIOUS PLOTS

Possible examples of roles and functions of

characters:

Hero/heroine

Villain

Side kick

Friend

Rival

Possible examples of conflicts:

Man vs. man

Man vs. self

Man vs. nature

6.6B

Recognize dialect and conversational voice and

explain how authors use dialect to convey

character.

Supporting Standard

Recognize

DIALECT AND CONVERSATIONAL VOICE

Explain

HOW AUTHORS USE DIALECT TO CONVEY

CHARACTER

 Dialect/conversational voice:

Conveys the character’s attitude, educational
level, background, societal influences, etc.

Dialect – language that is characteristic of a

particular group of people or geographical region

Note:

Authors may use dialogue with or without dialect.
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Plot – the basic sequence of events in a story. In

conventional stories, plot has three main parts:

rising action, climax, and falling action. The plot

includes the problem and solution.

Conflict – in literature, the opposition of persons

or forces that brings about dramatic action

central to the plot of a story. Conflict may be

internal, as a psychological conflict within a

character, or external (e.g., man versus man,

man versus nature, or man versus society).

4.6C

Identify whether the narrator or speaker of a story

is first or third person.

Supporting Standard

Identify

WHETHER THE NARRATOR OR SPEAKER OF A

STORY IS FIRST OR THIRD PERSON

Including, but not limited to:

Firstperson – narrated by a character or
characters inside the story using the pronoun

“I”
Thirdperson – narrated by someone who is
not directly involved in the story and is usually

not identified by name and refers to the

characters by their name or personal

pronouns (e.g., he, she, they)

5.6C

Explain different forms of third-person points of

view in stories.

Supporting Standard

Explain

DIFFERENT FORMS OF THIRD-PERSON POINTS

OF VIEW IN STORIES

Including, but not limited to:

Thirdperson – narrated by someone who is
not directly involved in the story and is usually

not identified by name and refers to the

characters by their name or personal

pronouns (e.g., he, she, they)

Thirdperson omniscient – the narrator tells

the story in third person from an all-

knowing perspective. The knowledge is

6.6C

Describe different forms of point-of-view,

including first- and third-person.

Supporting Standard

Describe

DIFFERENT FORMS OF POINT OF VIEW

Including, but not limited to:

Firstperson – narrated by a character or
characters inside the story using the pronoun

“I”  usually the main character is narrating,
but a minor character could also narrate or

sometimes there can be multiple first person

narrators

Thirdperson – narrated by someone who is
not directly involved in the story and is usually

not identified by name and refers to the
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Point of view – the perspective from which the

events in the story are told; the vantage point or

stance

not limited by any one character's view

or behavior as the narrator knows

everything about all characters.

Thirdperson limited – the narrator restricts
his knowledge to one character's view or

behavior

Point of view – the perspective from which the

events in the story are told; the vantage point or

stance

characters by their name or personal

pronouns (e.g., he, she, they)

Point of view – the perspective from which the

events in the story are told; the vantage point or

stance

Reading/Comprehension of Literary Text/Literary Nonfiction.

4.7

Reading/Comprehension of Literary Text/Literary

Nonfiction.

Students understand, make inferences and draw

conclusions about the varied structural patterns and

features of literary nonfiction and provide evidence

from text to support their understanding. Students are

expected to:

Understand, Make inferences, Draw conclusions

ABOUT THE VARIED STRUCTURAL PATTERNS

AND FEATURES OF LITERARY NONFICTION

Including, but not limited to:

Make inferences related to the whole literary

nonfiction text

Make inferences related to a part of the

literary nonfiction text

Make inferences related to the structure of

literary nonfiction (e.g., organization, main

5.7

Reading/Comprehension of Literary Text/Literary

Nonfiction.

Students understand, make inferences and draw

conclusions about the varied structural patterns and

features of literary nonfiction and provide evidence

from text to support their understanding. Students are

expected to:

Understand, Make inferences, Draw conclusions

ABOUT THE VARIED STRUCTURAL PATTERNS

AND FEATURES OF LITERARY NONFICTION

Including, but not limited to:

Make inferences related to the whole literary

nonfiction text

Make inferences related to a part of the

literary nonfiction text

Make inferences related to the structure of

literary nonfiction (e.g., organization, main

6.7

Reading/Comprehension of Literary Text/Literary

Nonfiction.

Students understand, make inferences and draw

conclusions about the varied structural patterns and

features of literary nonfiction and provide evidence

from text to support their understanding. Students are

expected to:

Understand, Make inferences, Draw conclusions

ABOUT THE VARIED STRUCTURAL PATTERNS

AND FEATURES OF LITERARY NONFICTION

Including, but not limited to:

Make inferences related to the whole literary

nonfiction text

Make inferences related to a part of the

literary nonfiction text

Make inferences related to the structure of

literary nonfiction text (e.g., organization,
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idea, cause-effect)

Make inferences related to features of literary

nonfiction (e.g., subject of a biography or

author of an autobiography, setting, events )

Summarize literary nonfiction text in ways

that maintain meaning and logical order

Respond by providing

EVIDENCE FROM TEXT TO SUPPORT THEIR

UNDERSTANDING

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D and/or Figure 19E.

idea, cause-effect)

Make inferences related to features of literary

nonfiction (e.g., subject of a biography or

author of an autobiography, setting, events )

Summarize literary nonfiction text in ways

that maintain meaning and logical order

Respond by providing

EVIDENCE FROM TEXT TO SUPPORT THEIR

UNDERSTANDING

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D and/or Figure 19E.

paragraph)

Make inferences related to features

(elements) of literary nonfiction text (e.g.,

characterization, point of view, setting,

events)

Summarize literary nonfiction text in ways

that maintain meaning and logical order

Respond by providing

EVIDENCE FROM TEXT TO SUPPORT THEIR

UNDERSTANDING

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D and/or Figure 19E.

TxCCRS

A.Locate explicit textual information and draw

complex inferences, analyze, and evaluate the

information within and across texts of varying

lengths.

TxCCRS

A.Locate explicit textual information and draw

complex inferences, analyze, and evaluate the

information within and across texts of varying

lengths.

TxCCRS

A.Locate explicit textual information and draw

complex inferences, analyze, and evaluate the

information within and across texts of varying

lengths.

4.7A

Identify similarities and differences between the

events and characters' experiences in a fictional

work and the actual events and experiences

described in an author's biography or

autobiography.

Supporting Standard

Identify

5.7A

Identify the literary language and devices used in

biographies and autobiographies, including how

authors present major events in a person's life.

Supporting Standard

Identify

THE LITERARY LANGUAGE AND DEVICES USED

IN BIOGRAPHIES AND AUTOBIOGRAPHIES

6.7A

Identify the literary language and devices used in

memoirs and personal narratives and compare

their characteristics with those of an

autobiography.

Supporting Standard

Identify

THE LITERARY LANGUAGE AND DEVICES USED
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SIMILARITIES AND DIFFERENCES BETWEEN THE

EVENTS AND CHARACTERS’ EXPERIENCES IN A

FICTIONAL WORK AND THE ACTUAL EVENTS

AND EXPERIENCES DESCRIBED IN AN

AUTHOR’S BIOGRAPHY OR AUTOBIOGRAPHY

Including, but not limited to:

Compare and contrast events and characters’
experiences in a fictional work and a

biography or autobiography

Autobiography – the life story of a person as told

by himself or herself

Biography – an account or interpretations of a

series of events making up a person’s life

Literary nonfiction – a type of narrative based on

actual persons, places, and things. In literary

nonfiction, a writer may construct text in any

number of ways and is not limited to the

organizational patterns normally associated with

nonfiction texts. (e.g., biography, autobiography,

memoir)

Note:

Subjects of a biography and autobiography do not

need to be famous, infamous, or outstanding for

their lives to communicate important lessons about

people and society.

Possible examples of literary language and

devices:

Sensory detail

Imagery

Simile

Metaphor

Non-literal meaning

Identify

HOW AUTHORS PRESENT MAJOR EVENTS IN A

PERSON’S LIFE

Including, but not limited to:

Presenting in chronological order

Focusing on the major events

Highlighting the person’s impact on society

Autobiography – the life story of a person as told

by himself or herself

Biography – an account or interpretation of a series

of events making up a person’s life

Literary nonfiction – a type of narrative based on

actual persons, places, and things. In literary

nonfiction, a writer may construct text in any

number of ways and is not limited to the

organizational patterns normally associated with

nonfiction texts. (e.g., biography, autobiography,

memoir)

Note:

Refer to 5.8A for skills related to literary language.

IN MEMOIRS AND PERSONAL NARRATIVES

Memoir – a narrative composed from personal

experience and communicated at a high emotional

level – contains a fictional quality even though the

story is true

Personal narrative – an expressive literary piece

written in first-person that centers on a particular

event in the author’s life and may contain vivid

description as well as personal commentary and

observations

Compare

THEIR CHARACTERISTICS WITH THOSE OF AN

AUTOBIOGRAPHY

Autobiography – the life story of a person, as told

by himself or herself

Possible literary language and devices:

Imagery

Sensory detail

Simile

Metaphor

Non-literal meaning

Hyperbole

Literary nonfiction – a type of narrative based on

actual persons, places, and things. In literary

nonfiction, a writer may construct text in any

number of ways and is not limited to the

organizational patterns normally associated with

nonfiction texts. (e.g., biography, autobiography,

memoir)

Note:
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Refer to 6.8A for related sensory language skills.

Reading/Comprehension of Literary Text/Sensory Language.

4.8

Reading/Comprehension of Literary Text/Sensory

Language.

Students understand, make inferences and draw

conclusions about how an author's sensory language

creates imagery in literary text and provide evidence

from text to support their understanding. Students are

expected to:

Understand, Make inferences, Draw conclusions

HOW AN AUTHOR’S SENSORY LANGUAGE

CREATES IMAGERY IN LITERARY TEXT

Including, but not limited to:

Make inferences related to sensory language

Make inferences related to figurative language

(e.g., idiom, simile)

Sensory language – words an author uses to help

the reader experience the sense elements of the

story. Sensory language is language that appeals

to one or more of the five senses: sight, sound,

touch, smell, and taste.

Figurative language – language not intended to be

taken literally but layered with meaning through

the use of imagery, metaphors, and other literary

devices

Provide

5.8

Reading/Comprehension of Literary Text/Sensory

Language.

Students understand, make inferences and draw

conclusions about how an author's sensory language

creates imagery in literary text and provide evidence

from text to support their understanding. Students are

expected to:

Understand, Make inferences, Draw conclusions

HOW AN AUTHOR’S SENSORY LANGUAGE

CREATES IMAGERY IN LITERARY TEXT

Including, but not limited to:

Make inferences related to sensory language

Make inferences related to figurative language

(e.g., idiom, simile)

Sensory language – words an author uses to help

the reader experience the sense elements of the

story. Sensory language is language that appeals

to one or more of the five senses: sight, sound,

touch, smell, and taste.

Figurative language – language not intended to be

taken literally but layered with meaning through

the use of imagery, metaphors, and other literary

devices

Provide

6.8

Reading/Comprehension of Literary Text/Sensory

Language.

Students understand, make inferences and draw

conclusions about how an author's sensory language

creates imagery in literary text and provide evidence

from text to support their understanding. Students are

expected to:

Understand, Make inferences, Draw conclusions

ABOUT HOW AN AUTHOR’S SENSORY

LANGUAGE CREATES IMAGERY IN LITERARY

TEXT

Including, but not limited to:

Make inferences related to sensory language

Make inferences related to figurative language

(e.g., idiom, simile, metaphor, personification)

Sensory language – words an author uses to help

the reader experience the sense elements of the

story. Sensory language is language that appeals

to one or more of the five senses: sight, sound,

touch, smell, and taste.

Figurative language – language not intended to be

taken literally but layered with meaning through

the use of imagery, metaphors, and other literary

devices
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EVIDENCE FROM TEXT TO SUPPORT THEIR

UNDERSTANDING

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D.

EVIDENCE FROM TEXT TO SUPPORT THEIR

UNDERSTANDING

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D.

Provide

EVIDENCE FROM TEXT TO SUPPORT THEIR

UNDERSTANDING

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D.

4.8A

Identify the author's use of similes and metaphors

to produce imagery.

Supporting Standard

Identify

THE AUTHOR’S USE OF SIMILES AND

METAPHORS TO PRODUCE IMAGERY

 Including, but not limited to:

Locate similes and/or metaphors that help

create imagery in the reader’s mind.

Simile – a comparison of two things that are

essentially different, usually using the words like

or as (e.g., O my love is like a red, red rose from

Robert Burns’s “A Red, Red Rose”)

Metaphor – a subtle comparison in which the

author describes a person or thing using words

that are not meant to be taken literally (e.g., time

is a dressmaker specializing in alterations)

Imagery – the use of language to create mental

5.8A

Evaluate the impact of sensory details, imagery,

and figurative language in literary text.

Readiness Standard

Evaluate

THE IMPACT OF SENSORY DETAILS, IMAGERY,

AND FIGURATIVE LANGUAGE IN LITERARY TEXT

Including, but not limited to:

Steps in evaluation

Identify sensory details, imagery, and

figurative language (e.g., simile, metaphor,

idiom, and non-literal words/phrases) in the

text

Determine the effectiveness of sensory

details, imagery, and figurative language by

considering their impact on the reader (e.g.,

stirs the emotions, evokes mental images,

gains/evokes support)

Sensory detail – a detail in writing that describes

what is seen, heard, smelled, tasted, or touched

6.8A

Explain how authors create meaning through

stylistic elements and figurative language

emphasizing the use of personification,

hyperbole, and refrains.

Readiness Standard

Explain

HOW AUTHORS CREATE MEANING THROUGH

STYLISTIC ELEMENTS AND FIGURATIVE

LANGUAGE EMPHASIZING THE USE OF

Including, but not limited to:

Personification

Hyperbole

Refrain

Other possible examples of figurative language:

Simile

Metaphor

Idiom

Stylistic element – technique used by an author to
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images and sensory impressions. Imagery can

be used for emotional effect and to intensify the

impact on the reader. The following is an

example of imagery from Romeo and Juliet: Her

eyes in heaven/ Would through the airy region

stream so bright/ That birds would sing and think

it were not night (2.2.20–22).

Imagery – the use of language to create mental

images and sensory impressions. Imagery can

be used for emotional effect and to intensify the

impact on the reader. The following is an

example of imagery from Romeo and Juliet: Her

eyes in heaven/ Would through the airy region

stream so bright/ That birds would sing and think

it were not night (2.2.20–22).

Figurative language – language not intended to be

taken literally but layered with meaning through

the use of imagery, metaphors, and other literary

devices

express meaning, ideas, or feelings in a written

work (e.g., metaphor, simile, alliteration, etc.).

The use of these techniques is related to the tone

of the piece and the style of the author.

Style – The way something is written, in contrast

to its content (e.g., Hemingway’s writing style is

terse, blunt, and conversational).

Hyperbole – an intentional and extreme

exaggeration for emphasis or effect (e.g., this

book weighs a ton)

Personification – figurative language in which

non-human things or abstractions are

represented as having human qualities (e.g.,

necessity is the mother of invention)

Refrain – group of words repeated at key intervals

in poetry

Reading/Comprehension of Text/Independent Reading.

4.9

Reading/Comprehension of Text/Independent

Reading. Students read independently for

sustained periods of time and produce evidence of

their reading. Students are expected to:

5.9

Reading/Comprehension of Text/Independent

Reading. Students read independently for

sustained periods of time and produce evidence of

their reading. Students are expected to:

TxCCRS

D.Academic behaviors

TxCCRS

D.Academic behaviors

TxCCRS

E.Work habits

TxCCRS

E.Work habits

4.9A 5.9A
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Read independently for a sustained period of

time and paraphrase what the reading was

about, maintaining meaning and logical order

(e.g., generate a reading log or journal;

participate in book talks).

Read Independently

FOR A SUSTAINED PERIOD OF TIME

Read aloud and/or silently for a

developmentally appropriate duration (e.g.,

30-40 minutes)

Read independent-level texts that are easy to

read and understand at 95% accuracy or

above (no more than 1 in 20 words are difficult

for the reader)

Read self-selected and/or teacher-selected

material

Adjust method and rate to the purpose of the

assignment or material (e.g., reading a fiction

selection quickly, paying attention to the plot

details, or reading an informational article

more slowly, noting critical concepts)

Read independently at school and at home

Paraphrase

WHAT THE READING WAS ABOUT, MAINTAINING

MEANING AND LOGICAL ORDER

Including, but not limited to:

Generate a reading log or journal

Participate in book talks

Paraphrase – restate the meaning of something

in different words. Paraphrasing alters the exact

Read independently for a sustained period of

time and summarize or paraphrase what the

reading was about, maintaining meaning and

logical order (e.g., generate a reading log or

journal; participate in book talks).

Read Independently

FOR A SUSTAINED PERIOD OF TIME

Read aloud and/or silently for a

developmentally appropriate duration (e.g.,

40-50 minutes)

Read independent-level texts that are easy to

read and understand at 95% accuracy or

above (no more than 1 in 20 words are difficult

for the reader)

Read self-selected and/or teacher-selected

material

Adjust method and rate to the purpose of the

assignment or material (e.g., reading a fiction

selection quickly, paying attention to the plot

details, or reading an informational article

more slowly, noting critical concepts)

Read independently at school and at home

Summarize, Paraphrase

WHAT THE READING WAS ABOUT, MAINTAINING

MEANING AND LOGICAL ORDER

Including, but not limited to:

Generate a reading log or journal

Participate in book talks

Paraphrase – restate the meaning of something

in different words. Paraphrasing alters the exact
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wording of the source and transmits its ideas or

information without evaluation or interpretation.

wording of the source and transmits its ideas or

information without evaluation or interpretation.

Summarize – to reduce large sections of text to

their essential points and main idea. Note: It is

still important to attribute summarized ideas to

the original source.

Reading/Comprehension of Informational Text/Culture and History.

4.10

Reading/Comprehension of Informational

Text/Culture and History.

Students analyze, make inferences and draw

conclusions about the author's purpose in cultural,

historical, and contemporary contexts and provide

evidence from the text to support their understanding.

Students are expected to:

Readiness Standard (Linked to Figure 19 D, Linked

to Figure 19 D)

Analyze, Make inferences, Draw conclusions

ABOUT THE AUTHOR’S PURPOSE IN CULTURAL,

HISTORICAL, AND CONTEMPORARY CONTEXTS

Including, but not limited to:

Determine the purpose of an entire

informational text

Determine the purpose of a section(s) of an

informational text

Determine the purpose of a specific sentence

from an informational text

5.10

Reading/Comprehension of Informational

Text/Culture and History.

Students analyze, make inferences and draw

conclusions about the author's purpose in cultural,

historical, and contemporary contexts and provide

evidence from the text to support their understanding.

Students are expected to:

Analyze, Make inferences, Draw conclusions

ABOUT THE AUTHOR’S PURPOSE IN CULTURAL,

HISTORICAL, AND CONTEMPORARY CONTEXTS

Including, but not limited to:

Determine the purpose of an entire

informational text

Determine the purpose of a section(s) of an

informational text

Determine the purpose of a specific sentence

from an informational text

Possible verbs to describe purpose:

To inform, explain, tell, demonstrate, share

To describe, show

6.9

Reading/Comprehension of Informational

Text/Culture and History.

Students analyze, make inferences and draw

conclusions about the author's purpose in cultural,

historical, and contemporary contexts and provide

evidence from the text to support their understanding.

Students are expected to:

Analyze, Make inferences, Draw conclusions

ABOUT THE AUTHOR’S PURPOSE IN CULTURAL,

HISTORICAL, AND CONTEMPORARY CONTEXTS

Including, but not limited to:

Determine the purpose of an entire

informational text

Determine the purpose of a section(s) of an

informational text

Determine the purpose of a specific sentence

from an informational text

Possible verbs to describe purpose:

To inform, explain, tell, demonstrate, share,

reveal, teach, communicate
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Possible verbs to describe purpose:

To inform, explain, tell, demonstrate, share

To describe, show

To compare

To provide, give information/examples

To persuade, encourage

To reinforce (an idea)

To suggest

Provide

EVIDENCE FROM TEXT TO SUPPORT THEIR

UNDERSTANDING

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D.

To compare

To provide, give information/examples

To persuade, encourage

To reinforce (an idea)

To suggest

Provide

EVIDENCE FROM TEXT TO SUPPORT THEIR

UNDERSTANDING

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D.

To illustrate, show, describe

To compare, contrast

To provide, give information/examples

To persuade, express an opinion, prove,

encourage, argue

To reinforce (an idea), emphasize

To suggest, imply

To celebrate

To question

Provide

EVIDENCE FROM THE TEXT TO SUPPORT THEIR

UNDERSTANDING

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D.

TxCCRS

C.Describe, analyze, and evaluate information

within and across literary and other texts from a

variety of cultures and historical periods.

TxCCRS

C.Describe, analyze, and evaluate information

within and across literary and other texts from a

variety of cultures and historical periods.

TxCCRS

C.Describe, analyze, and evaluate information

within and across literary and other texts from a

variety of cultures and historical periods.

4.10A

Explain the difference between a stated and an

implied purpose for an expository text.

Explain

THE DIFFERENCE BETWEEN A STATED AND AN

IMPLIED PURPOSE FOR AN EXPOSITORY TEXT

Purpose – the intended goal of a piece of writing;

the reason a person writes

Stated purpose – declared, explicit purpose

5.10A

Draw conclusions from the information presented

by an author and evaluate how well the author's

purpose was achieved.

Supporting Standard

Draw Conclusions

FROM THE INFORMATION PRESENTED BY AN

AUTHOR

Draw conclusions – a form of inference in which

the reader gathers information, considers the

6.9A

Compare and contrast the stated or implied

purposes of different authors writing on the same

topic.

Supporting Standard

Compare, Contrast

THE STATED OR IMPLIED PURPOSES OF

DIFFERENT AUTHORS WRITING ON THE SAME

TOPIC

Including, but not limited to:
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Implied purpose – indirect, implicit purpose general thoughts or ideas that emerge from the

information, and comes to a decision. The

conclusion is generally based on more than one

piece of information.

Evaluate

HOW WELL THE AUTHOR’ S PURPOSE WAS

ACHIEVED

Including, but not limited to:

Steps in evaluation

Identify the author’s stated or implied purpose
Locate and identify information provided by

the author (e.g., visuals, text features, key

points, details)

Determine if the information provided supports

the author’s purpose
Evaluate the effectiveness of the information

in supporting the author’s intended purpose

Purpose – the intended goal of a piece of writing;

the reason a person writes

Steps in compare and contrast

Identify the authors’ purposes
Identify if the purposes are implied or stated

Identify if the authors’ purposes are similar or
different

Describe how the authors’ purposes are
similar or different

Purpose – the intended goal of a piece of writing;

the reason a person writes

Stated purpose – declared, explicit purpose

Implied purpose – an indirect, implicit purpose

Reading/Comprehension of Informational Text/Expository Text.

4.11

Reading/Comprehension of Informational

Text/Expository Text.

Students analyze, make inferences and draw

conclusions about expository text and provide evidence

from text to support their understanding. Students are

expected to:

5.11

Reading/Comprehension of Informational

Text/Expository Text.

Students analyze, make inferences and draw

conclusions about expository text and provide evidence

from text to support their understanding. Students are

expected to:

6.10

Reading/Comprehension of Informational

Text/Expository Text.

Students analyze, make inferences and draw

conclusions about expository text and provide evidence

from text to support their understanding. Students are

expected to:

Analyze, Make inferences, Draw conclusions Analyze, Make inferences, Draw conclusions Analyze, Make inferences, Draw conclusions
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ABOUT EXPOSITORY TEXT

Including, but not limited to:

Make inferences related to the whole text

Make inferences related to a section of the

text

Make inferences related to particular

sentences, ideas, or details

Summarize expository text in ways that

maintain meaning and logical order

Provide

EVIDENCE FROM TEXT TO SUPPORT THEIR

UNDERSTANDING

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D and/or Figure 19E.

STAAR items that are dual-coded with this

Knowledge and Skills Statement and

Figure19D may be assessed by:

Providing information from the text and

asking students to make an inference. For

example, sentences from the article are

given in a textbox followed by the question,

“The author includes this information to —”
Providing the inference in the question stem

and asking students to choose evidence

from the text that supports the inference.

For example, “Which of the following
sentences supports the idea that (provided

inference)?”

ABOUT EXPOSITORY TEXT

Including, but not limited to:

Make inferences related to the whole text

Make inferences related to a section of the

text

Make inferences related to particular

sentences, ideas, or details

Summarize expository text in ways that

maintain meaning and logical order

Provide

EVIDENCE FROM TEXT TO SUPPORT THEIR

UNDERSTANDING

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D and/or Figure 19E.

STAAR items that are dual-coded with this

Knowledge and Skills Statement and

Figure19D may be assessed by:

Providing information from the text and

asking students to make an inference. For

example, sentences from the article are

given in a textbox followed by the question,

“The author includes this information to —”
Providing the inference in the question stem

and asking students to choose evidence

from the text that supports the inference.

For example, “Which of the following
sentences supports the idea that (provided

inference)?”

ABOUT EXPOSITORY TEXT

Including, but not limited to:

Make inferences related to the whole text

Make inferences related to a section of the

text

Make inferences related to particular

sentences, ideas, or details

Summarize expository text in ways that

maintain meaning and logical order

Provide

EVIDENCE FROM TEXT TO SUPPORT THEIR

UNDERSTANDING

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D and/or Figure 19E.

STAAR items that are dual-coded with this

Knowledge and Skills Statement and

Figure19D may be assessed by:

Providing information from the text and

asking students to make an inference. For

example, sentences from the article are

given in a textbox followed by the question,

“The author includes this information to —”
Providing the inference in the question stem

and asking students to choose evidence

from the text that supports the inference.

For example, “Which of the following
sentences supports the idea that (provided

inference)?”

TxCCRS TxCCRS TxCCRS
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A.Locate explicit textual information and draw

complex inferences, analyze, and evaluate the

information within and across texts of varying

lengths.

A.Locate explicit textual information and draw

complex inferences, analyze, and evaluate the

information within and across texts of varying

lengths.

A.Locate explicit textual information and draw

complex inferences, analyze, and evaluate the

information within and across texts of varying

lengths.

4.11A

Summarize the main idea and supporting details

in text in ways that maintain meaning.

Readiness Standard

Summarize

THE MAIN IDEA AND SUPPORTING DETAILS IN

TEXT IN WAYS THAT MAINTAIN MEANING

Summary includes, but is not limited to:

Brief, coherent sentences that communicate

the key information in logical order

Main ideas from the beginning, middle, and

end

Summary – to reduce large sections of text to

their essential points and main idea. Note: It is

still important to attribute summarized ideas to

the original source.

Main idea – the overall message of an entire text or

section of a text (e.g., Polar bears are becoming

endangered.)

Facts/Details – support the main idea by telling

how, when, what, where, why, how much, and how

many 

Note:

Subtitles may help students determine the main

idea of sections of text.

5.11A

Summarize the main ideas and supporting details

in a text in ways that maintain meaning and

logical order.

Readiness Standard

Summarize

THE MAIN IDEAS AND SUPPORTING DETAILS IN A

TEXT IN WAYS THAT MAINTAIN MEANING AND

LOGICAL ORDER

Summary includes, but is not limited to:

Brief, coherent sentences that communicate

the key information in logical order

Main ideas from the beginning, middle, and

end

Summary – to reduce large sections of text to

their essential points and main idea. Note: It is

still important to attribute summarized ideas to

the original source.

Logical order – how a writer organizes text when

building an argument. The writer may present

ideas or information in a sequence that makes

sense to him or her and addresses the

audience's needs.

Main idea – the overall message of an entire text or

section of a text (e.g., Polar bears are becoming

endangered.)

6.10A

Summarize the main ideas and supporting details

in text, demonstrating an understanding that a

summary does not include opinions.

Readiness Standard

Summarize

THE MAIN IDEAS AND SUPPORTING DETAILS IN

TEXT, DEMONSTRATING AN UNDERSTANDING

THAT A SUMMARY DOES NOT INCLUDE

OPINIONS

Summary includes, but is not limited to:

Brief, coherent sentences that communicate

the key information in logical order

Main ideas from the beginning, middle, and

end

Summarize – to reduce large sections of text to

their essential points and main ideas. Note: It is

still important to attribute summarized ideas to

the original source.

Main idea – the overall message of an entire text or

section of a text

Facts/Details – support the main idea by telling

how, when, what, where, why, how much, and how

many 

Fact – a truth that is verifiable
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Refer to 4.Fig19E for related comprehension skills. Facts/Details – support the main idea by telling

how, when, what, where, why, how much, and how

many 

Note:

Subtitles may help students determine the main

idea of sections of text.

Refer to 5.Fig19E for related comprehension skills.

Opinion – a personal view or belief based on

emotions or interpretation of facts

Note:

Subtitles may help students determine the main

idea of sections of text.

Refer to 6.Fig19E for related comprehension skills.

4.11B

Distinguish fact from opinion in a text and

explain how to verify what is a fact.

Supporting Standard

Distinguish

FACT FROM OPINION IN A TEXT

Fact – a truth that is verifiable

Opinion – a personal view or belief based on

emotions or interpretation of facts

Explain

HOW TO VERIFY WHAT IS A FACT

5.11B

Determine the facts in text and verify them

through established methods.

Supporting Standard

Determine

THE FACTS IN TEXT

Fact – a truth that is verifiable

Opinion – a personal view or belief based on

emotions or interpretation of facts

Verify

THE FACTS THROUGH ESTABLISHED METHODS

Including, but not limited to:

Verify facts through the use of reliable

sources

Determine if the sources are valid and

credible

Example of a reliable source:

Encyclopedia

6.10B

Explain whether facts included in an argument

are used for or against an issue.

Supporting Standard

Explain

WHETHER FACTS INCLUDED IN AN ARGUMENT

ARE USED FOR OR AGAINST AN ISSUE

Fact – a truth that is verifiable
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Reliable source – a credible or believable source.

Some questions to evaluate credibility might be:

Is the author a respected authority on the

subject? Does the author support opinions with

strong argumentation and reasoning? How

current is the information?

4.11C

Describe explicit and implicit relationships

among ideas in texts organized by cause-and-

effect, sequence, or comparison.

Readiness Standard

Describe

EXPLICIT AND IMPLICIT RELATIONSHIPS AMONG

IDEAS IN TEXTS ORGANIZED BY CAUSE-AND-

EFFECT, SEQUENCE, OR COMPARISON

Explicit – stated clearly and in detail

Implicit – implied, rather than expressly stated 

  Including, but not limited to:

Cause-and-effect

Sequential order

Comparison

Other possible examples of organizational

patterns:

Logical order

Order of importance

Classification scheme

Description

5.11C

Analyze how the organizational pattern of a text

(e.g., cause-and-effect, compare-and-contrast,

sequential order, logical order, classification

schemes) influences the relationships among the

ideas.

Readiness Standard

Analyze

HOW THE ORGANIZATIONAL PATTERN OF A TEXT

INFLUENCES THE RELATIONSHIPS AMONG

IDEAS

Organizational pattern – the pattern an author

constructs as he organizes his or her ideas and

provides supporting details

Including, but not limited to:

Cause-and-effect

Compare-and-contrast

Sequential order

Logical order

Classification scheme

Other possible examples of organizational

patterns:

6.10C

Explain how different organizational patterns

(e.g., proposition-and-support, problem-and-

solution) develop the main idea and the author's

viewpoint.

Readiness Standard

Explain

HOW DIFFERENT ORGANIZATIONAL PATTERNS

DEVELOP THE MAIN IDEA AND THE AUTHOR’S

VIEWPOINT

Including, but not limited to:

Determine and describe how the organization

pattern develops the main idea and point of

view

Organizational pattern – the pattern an author

constructs as he organizes his or her ideas and

provides supporting details

Including, but not limited to:

Proposition-and-support

Problem-and-solution

Problemandsolution – an organizational
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Causeandeffect – cause is an event; effect is the

result of the event

Comparison – similarities and

differences                                          

Sequential order – order in which events occur

Logical order – how a writer organizes text when

building an argument. The writer presents ideas

or information in a sequence that makes sense

to him or her and addresses the audience’s

needs.

Classification – events or ideas grouped in specific

categories

Organizational pattern – the pattern an author

constructs as he organizes his or her ideas and

provides supporting details

Note: 

Graphic organizers may be used to show

relationships among ideas.

Organizational patterns can be found in sections of

text (single or multiple paragraphs) or throughout

an entire text.

Description

Order of importance

Causeandeffect – cause is an event; effect is the

result of the event

Compareandcontrast – similarities and

differences                                               

Sequential order – order in which events occur

Logical order – how a writer organizes text when

building an argument. The writer presents ideas

or information in a sequence that makes sense

to him or her and addresses the audience’s

needs.

Classification – events or ideas grouped in specific

categories

Note:

Graphic organizers may be used to show

relationships among ideas. 

Organizational patterns can be found in sections of

text (single or multiple paragraphs) or throughout

an entire text.

structure in which the author introduces the

situation or conflict and then proceeds to explain

how to correct the situation or resolve the

conflict

Propositionandsupport – an organizational

structure in which the writer first asserts an idea

or opinion and then provides information to

support the idea or opinion

Other possible examples of organizational

patterns:

Cause-and-effect

Sequential order

Description

Order of importance

Compare-and-contrast

Logical order

Classification scheme

Note: 

Organizational patterns can be found in sections of

text (single or multiple paragraphs) or throughout

an entire text.

4.11D

Use multiple text features (e.g., guide words,

topic and concluding sentences) to gain an

overview of the contents of text and to locate

information.

Readiness Standard

5.11D

Use multiple text features and graphics to gain an

overview of the contents of text and to locate

information.

Readiness Standard

Use
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Use

MULTIPLE TEXT FEATURES TO GAIN AN

OVERVIEW OF THE CONTENTS OF TEXT AND TO

LOCATE INFORMATION

Including, but not limited to:

Guide word

Topic sentence

Concluding sentence

Other possible examples of text features:

Title

Captions

Sub titles

Key word

Bold print

Italics

Table of contents

Glossary

Index

Heading

Illustration/photo

MULTIPLE TEXT FEATURES AND GRAPHICS TO

GAIN AN OVERVIEW OF THE CONTENTS OF TEXT

AND TO LOCATE INFORMATION

Possible examples of text features:

Title

Captions

Sub titles

Key words

Bold print

Italics

Table of contents

Glossary

Index

Heading

Illustration/photo

Topic sentence

Concluding sentence

Guide word

Diagram

Chart

Map

Graph

Table

Timeline

5.11E

Synthesize and make logical connections

between ideas within a text and across two or

three texts representing similar or different

genres.

Readiness Standard

Synthesize, Make

6.10D

Synthesize and make logical connections

between ideas within a text and across two or

three texts representing similar or different

genres.

Readiness Standard

Synthesize, Make
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LOGICAL CONNECTIONS BETWEEN IDEAS

WITHIN A TEXT

Including, but not limited to:

Identify similar/related information within a

single text

Draw conclusions and/or make

generalizations about the ideas presented

throughout a single text

Synthesize, Make

LOGICAL CONNECTIONS ACROSS TWO OR

THREE TEXTS REPRESENTING SIMILAR OR

DIFFERENT GENRES

Including, but not limited to:

Identify similar/related information from

multiple texts of the same genre or different

genres

Draw conclusions and/or make

generalizations about the ideas presented in

the texts

Synthesize – to combine elements and parts to

form a coherent whole

Draw Conclusions – a form of inference in which

the reader gathers information, considers the

general thoughts or ideas that emerge from the

information, and comes to a decision. The

conclusion is generally based on more than one

piece of information.

Note:

Refer to 5.Fig19F for related skills.

LOGICAL CONNECTIONS BETWEEN IDEAS

WITHIN A TEXT

Including, but not limited to:

Identify similar/related information within a

single text

Draw conclusions and/or make

generalizations about the ideas presented

throughout a single text

Synthesize, Make

LOGICAL CONNECTIONS ACROSS TWO OR

THREE TEXTS REPRESENTING SIMILAR OR

DIFFERENT GENRES

Including, but not limited to:

Identify similar/related information from

multiple texts of the same genre or different

genres

Draw conclusions and/or make

generalizations about the ideas presented in

the texts

Synthesize – combine elements and parts to form

a coherent whole 

Draw conclusions – a form of inference in which

the reader gathers information, considers the

general thoughts or ideas that emerge from the

information, and comes to a decision. The

conclusion is generally based on more than one

piece of information.

Note:

Refer to 6.Fig19F for related skills.
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Reading/Comprehension of Informational Text/Persuasive Text.

TxCCRS

A.Locate explicit textual information and draw

complex inferences, analyze, and evaluate the

information within and across texts of varying

lengths.

TxCCRS

A.Locate explicit textual information and draw

complex inferences, analyze, and evaluate the

information within and across texts of varying

lengths.

TxCCRS

A.Locate explicit textual information and draw

complex inferences, analyze, and evaluate the

information within and across texts of varying

lengths.

4.12

Reading/Comprehension of Informational

Text/Persuasive Text. Students analyze, make

inferences and draw conclusions about persuasive

text and provide evidence from text to support

their analysis. Students are expected to:

5.12

Reading/Comprehension of Informational

Text/Persuasive Text. Students analyze, make

inferences and draw conclusions about persuasive

text and provide evidence from text to support

their analysis. Students are expected to:

6.11

Reading/Comprehension of Informational

Text/Persuasive Text.

Students analyze, make inferences and draw

conclusions about persuasive text and provide

evidence from text to support their analysis. Students

are expected to:

Analyze, Make inferences, Draw conclusions

ABOUT PERSUASIVE TEXT

Including, but not limited to:

Analyze for structure and organization of an

entire text or a section of text

Analyze for details that support the author’s
claim

Summarize persuasive text in ways that

maintain meaning and logical order

Provide

EVIDENCE FROM TEXT TO SUPPORT THEIR

ANALYSIS

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D and/or Figure19E.
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4.12A

Explain how an author uses language to present

information to influence what the reader thinks or

does.

Explain

HOW AN AUTHOR USES LANGUAGE TO

PRESENT INFORMATION TO INFLUENCE WHAT

THE READER THINKS OR DOES

Possible examples:

Facts and statistics

Humor

Words that play on emotions

Persuasive text – text written with the intent to

persuade or convince the reader of something

5.12A

Identify the author's viewpoint or position and

explain the basic relationships among ideas (e.g.,

parallelism, comparison, causality) in the

argument.

Supporting Standard

Identify

THE AUTHOR’S VIEWPOINT OR POSITION

Explain

THE BASIC RELATIONSHIPS AMONG IDEAS IN

THE ARGUMENT

Including, but not limited to:

Parallelism (parallel structure) – a rhetorical

device in which the same grammatical

structure is used within a sentence or

paragraph to show that two or more

ideas have equal importance

Comparison – the author differentiates
(similarities and differences) information to

support his/her viewpoint or position

Causality – the author provides causes and
their effects to support his/her viewpoint or

position

Position – an opinion about a particular subject

Viewpoint – the specific bias or perspective

Persuasive text – text written with the intent to

persuade or convince the reader of something

6.11A

Compare and contrast the structure and

viewpoints of two different authors writing for the

same purpose, noting the stated claim and

supporting evidence.

Supporting Standard

Compare, Contrast

THE STRUCTURE AND VIEWPOINTS OF TWO

DIFFERENT AUTHORS WRITING FOR THE SAME

PURPOSE, NOTING THE STATED CLAIM AND

SUPPORTING EVIDENCE

Including, but not limited to:

Steps in compare and contrast

Identify the common purpose for writing in

both texts

Identify the author’s viewpoint, or perspective,
in each text

Identify the stated claim and supporting

evidence in each text

Compare and contrast the structure of each

text

Compare and contrast the viewpoints, or

perspective, of each text

Purpose – the intended goal of a piece of writing;

the reason a person writes

Stated purpose – declared, explicit purpose

Persuasive text – text written with the intent to

persuade or convince the reader of something

Note:
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Refer to 6.9A for related skills.

5.12B

Recognize exaggerated, contradictory, or

misleading statements in text.

Supporting Standard

Recognize

EXAGGERATED, CONTRADICTORY, OR

MISLEADING STATEMENTS IN TEXT

Exaggeration – an overstatement or a

representation of more than is true

Contradictory – conflicting, inconsistent statement

Misleading – unreliable; to be regarded with

suspicion

6.11B

Identify simply faulty reasoning used in

persuasive texts.

Supporting Standard

Identify

SIMPLY FAULTY REASONING USED IN

PERSUASIVE TEXTS

Possible examples:

Bandwagon – appeals to “everyone is doing it”
mentality

Incorrect factual claims

Red herring – used to distract the audience
by presenting a side issue not related to the

topic

False authority – use of authority instead of
evidence

Faulty reasoning – defective reasoning,
logical fallacies

Reading/Comprehension of Informational Text/Procedural Text.

4.13

Reading/Comprehension of Informational

Text/Procedural Texts.

Students understand how to glean and use information

in procedural texts and documents. Students are

expected to:

Understand, Glean, Use

5.13

Reading/Comprehension of Informational

Text/Procedural Texts.

Students understand how to glean and use information

in procedural texts and documents. Students are

expected to:

Understand, Glean, Use

6.12

Reading/Comprehension of Informational

Text/Procedural Texts.

Students understand how to glean and use information

in procedural texts and documents. Students are

expected to:

Understand, Glean, Use
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INFORMATION IN PROCERURAL TEXTS AND

DOCUMENTS

Including, but not limited to:

Interpret information and details within

procedural texts and graphics

Determine the purpose of embedded

procedural texts and graphics

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D.

INFORMATION IN PROCERURAL TEXTS AND

DOCUMENTS

Including, but not limited to:

Interpret information and details within

procedural texts and graphics

Determine the purpose of embedded

procedural texts and graphics

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D.

INFORMATION IN PROCEDURAL TEXTS AND

DOCUMENTS

Interpret information and details within

procedural texts and graphics

Determine the purpose of embedded

procedural texts and graphics

STAAR Note:

This Knowledge and Skills Statement may be

assessed with Figure 19D.

TxCCRS

A.Locate explicit textual information and draw

complex inferences, analyze, and evaluate the

information within and across texts of varying

lengths.

TxCCRS

A.Locate explicit textual information and draw

complex inferences, analyze, and evaluate the

information within and across texts of varying

lengths.

TxCCRS

A.Locate explicit textual information and draw

complex inferences, analyze, and evaluate the

information within and across texts of varying

lengths.

4.13A

Determine the sequence of activities needed to

carry out a procedure (e.g., following a recipe).

Supporting Standard

Determine

THE SEQUENCE OF ACTIVITIES NEEDED TO

CARRY OUT A PROCEDURE

Examples of procedural text:

Instructions/Directions

Manual

5.13A

Interpret details from procedural text to complete

a task, solve a problem, or perform procedures.

Supporting Standard

Interpret

DETAILS FROM  PROCEDURAL TEXT TO

COMPLETE A TASK, SOLVE A PROBLEM, OR

PERFORM PROCEDURES

Examples of procedural text:

Instructions/Directions

6.12A

Follow multi-tasked instructions to complete a

task, solve a problem, or perform procedures.

Follow

MULTI-TASKED INSTRUCTIONS TO COMPLETE A

TASK, SOLVE A PROBLEM, OR PERFORM

PROCEDURES

Multitasked instruction – two or more things at one

time

Examples of procedural text:
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Recipe

Procedural text – a type of informational text that

is written with the intent to explain the steps in

the procedure, as in a recipe. Procedural text

could house data that requires reader

interpretation.

Procedure

Manual

Recipe

Procedural text – a type of informational text that

is written with the intent to explain the steps in

the procedure, as in a recipe. Procedural text

could house data that requires reader

interpretation.

Instructions/Directions

Procedures

Manual

Recipe

Procedural text – a type of informational text that

is written with the intent to explain the steps in

the procedure, as in a recipe. Procedural text

could house data that requires reader

interpretation.

4.13B

Explain factual information presented graphically

(e.g., charts, diagrams, graphs, illustrations).

Supporting Standard

Explain

FACTUAL INFORMATION PRESENTED

GRAPHICALLY

Including, but not limited to:

Chart

Diagram

Graph

Illustration

Other possible examples:

Table

Graphic organizer

Caption

Key

Note:

Refer to 4.11D for related skills.

5.13B

Interpret factual or quantitative information

presented in maps, charts, illustrations, graphs,

timelines, tables, and diagrams.

Supporting Standard

Interpret

FACTUAL OR QUANTITATIVE INFORMATION

PRESENTED IN

Including, but not limited to:

Map

Chart

Illustration

Graph

Timelines

Table

Diagram

Other possible examples:

Graphic organizer

Caption

Key

6.12B

Interpret factual, quantitative, or technical

information presented in maps, charts,

illustrations, graphs, timelines, tables, and

diagrams.

Supporting Standard

Interpret

FACTUAL, QUANTITATIVE, OR TECHNICAL

INFORMATION PRESENTED IN

Including, but not limited to:

Map

Chart

Illustration

Graph

Timeline

Table

Diagram

Infographic

Factual information – focus on details such as

who, what, where, and when
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Factual information – a focus on details such as

who, what, where, and when

Quantitative – refers to numbers and statistics

Quantitative information – refers to numbers and

statistics

Technical information – meaningful or of interest to

persons of specialized knowledge

Reading/Media Literacy.

4.14

Reading/Media Literacy.

Students use comprehension skills to analyze how

words, images, graphics, and sounds work together in

various forms to impact meaning. Students will

continue to apply earlier standards with greater depth

in increasingly more complex texts. Students are

expected to:

Supporting Standard

Use

COMPREHENSION SKILLS

Analyze

HOW WORDS, IMAGES, AND SOUNDS WORK

TOGETHER IN VARIOUS FORMS TO IMPACT

MEANING

Including, but not limited to:

Interpret words, images, and sounds in media

and consider their effect on meaning

Determine the purpose of embedded media

Determine how embedded media supports

5.14

Reading/Media Literacy.

Students use comprehension skills to analyze how

words, images, graphics, and sounds work together in

various forms to impact meaning. Students will

continue to apply earlier standards with greater depth

in increasingly more complex texts. Students are

expected to:

Use

COMPREHENSION SKILLS

Analyze

HOW WORDS, IMAGES, AND SOUNDS WORK

TOGETHER IN VARIOUS FORMS TO IMPACT

MEANING

Including, but not limited to:

Interpret words, images, and sounds in media

and consider their effect on meaning

Determine the purpose of embedded media

Determine how embedded media supports

information in the text

STAAR Note:

6.13

Reading/Media Literacy.

Students use comprehension skills to analyze how

words, images, graphics, and sounds work together in

various forms to impact meaning. Students will

continue to apply earlier standards with greater depth

in increasingly more complex texts. Students are

expected to:

Use

COMPREHENSION SKILLS

Analyze

HOW WORDS, IMAGES, GRAPHICS, AND

SOUNDS WORK TOGETHER IN VARIOUS FORMS

TO IMPACT MEANING

Including, but not limited to:

Interpret words, images, and sounds in media

and consider their effect on meaning

Determine the purpose of embedded media

Determine how details within embedded

media support information in the text

STAAR Note:
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information in the text

STAAR Note:

In 2013, all dual-coded media items in 3rd-5th

grade were assessed using embedded

photographs.

This Knowledge and Skills Statement may be

assessed with Figure 19D.

In 2013, all dual-coded media items in 3rd-5th

grade were assessed using embedded

photographs.

This Knowledge and Skills Statement may be

assessed with Figure 19D.

This Knowledge and Skills Statement may be

assessed with Figure 19D.

TxCCRS

A.Apply listening skills as an individual and as a

member of a group in a variety of settings (e.g.,

lectures, discussions, conversations, team projects,

presentations, interviews).

TxCCRS

A.Apply listening skills as an individual and as a

member of a group in a variety of settings (e.g.,

lectures, discussions, conversations, team projects,

presentations, interviews).

TxCCRS

A.Apply listening skills as an individual and as a

member of a group in a variety of settings (e.g.,

lectures, discussions, conversations, team projects,

presentations, interviews).

TxCCRS

B.Reasoning

TxCCRS

B.Reasoning

TxCCRS

B.Reasoning

TxCCRS

E.Technology

TxCCRS

E.Technology

TxCCRS

E.Technology

4.14A

Explain the positive and negative impacts of

advertisement techniques used in various genres

of media to impact consumer behavior.

Explain

THE POSITIVE AND NEGATIVE IMPACTS OF

ADVERTISEMENT TECHNIQUES USED IN

VARIOUS GENRES OF MEDIA TO IMPACT

CONSUMER BEHAVIOR

Including, but not limited to:

5.14A

Explain how messages conveyed in various forms

of media are presented differently (e.g.,

documentaries, online information, televised

news).

Explain

HOW MESSAGES CONVEYED IN VARIOUS

FORMS OF MEDIA ARE PRESENTED

DIFFERENTLY

Including, but not limited to:

6.13A

Explain messages conveyed in various forms of

media.

Supporting Standard

Explain

MESSAGES CONVEYED IN VARIOUS FORMS OF

MEDIA

Including, but not limited to:

Explicit message – specific, clear, detailed
(leaves little room for interpretation)
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Identify and describe common advertising

techniques (e.g., using celebrities, humor,

statistics, and testimonials)

Explain how the advertisements impact

consumers and whether it is positive or

negative

Possible examples of media genre:

Television

Radio

Newspaper

Magazine

Web page

Product label

Flyer

Brochure

Poster

Photograph (with and without caption)

Documentaries

Online information

Televised news

Characteristics of documentary format:

Nonfiction film without actors

Journalistic record – conveys factual data
No rumors or unsupported opinions

Slow pace

In-depth information

Characteristics of online format:

Appears up-to-date

Provides text and graphics

Usually provides links to additional

information

May or may not be accurate

Characteristics of televised news:

Up-to-date information

Anchor person

Fast pace

Short synopsis of information

Note:

Each form of media is unique in format and

characteristics.

Possible forms of media:

Advertisement – print and electronic (e.g.,
flyers, brochures, posters, signs)

Newspaper

Magazine

Radio program (songs, lyrical music)

Web page – online information
Televised news

Documentary

Commercial

Product label

Photograph (with and without caption)

4.14B

Explain how various design techniques used in

media influence the message (e.g., pacing, close-

ups, sound effects).

Explain

5.14B

Consider the difference in techniques used in

media (e.g., commercials, documentaries, news).

Consider

THE DIFFERENCE IN TECHNIQUES USED IN

6.13C

Critique persuasive techniques (e.g., testimonials,

bandwagon appeal) used in media messages.

Critique

PERSUASIVE TECHNIQUES USED IN MEDIA

Print Date 08/14/2014 page 65 of 69  

about:/module/standards/Tools/Browse?LinkStandardId=0&StandardId=103146
about:/module/standards/Tools/Browse?LinkStandardId=0&StandardId=103211
about:/module/standards/Tools/Browse?LinkStandardId=0&StandardId=103318


Grade 4 Grade 5 Grade 6

HOW VARIOUS DESIGN TECHNIQUES USED IN

MEDIA INFLUENCE THE MESSAGE

Including, but not limited to:

Sound (e.g., background music, volume,

sound effects)

Movement (e.g., feet moving quickly, hair

blowing in the wind, pacing)

Visuals (e.g., pictures, graphs, graphics,

colors, shapes, close- ups)

MEDIA

Including, but not limited to:

Compare and contrast different types of

media and techniques used

Examples of techniques used in documentaries:

Filmed with real people, not actors

Provides factual data

Does not rely on rumors or unsupported

opinions

May be captured at a slower pace

Provides in-depth information about a

particular person or subject

Examples of techniques used in televised news:

Provides current facts and  information

Use of an anchor person

Usually has a fast pace

Provides a short synopsis of information

MESSAGES

Including, but not limited to:

Steps in critique

Identify the persuasive technique used

Explain the effectiveness based on intended

audience, purpose, and message

Persuasive techniques include, but are not limited

to:

Testimonial – a statement in support of a
particular truth, fact, or claim;

recommendation

Bandwagon appeal – a persuasive

technique used in media messages that

appeals to the “everyone is doing it”
mentality

Appeal – in rhetoric, the means of persuasion in

an argument. According to Aristotle, there are

three fundamental appeals to convince a person:

reason (logos), ethics (ethos), and emotion

(pathos).

Other possible techniques:

Exaggeration

Contradiction

Misleading statement

Sentimental appeal

Scare tactic

False authority – use of authority instead of
evidence

Critique – to review or analyze critically (a reflective

examination of the validity of the subject)
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5.14C

Identify the point of view of media presentations.

Supporting Standard

Identify

THE POINT OF VIEW OF MEDIA PRESENTATIONS

Point of view in media – the specific bias or

perspective that an image maker brings to a

particular scene or subject about a person, idea, or

event

6.13B

Recognize how various techniques influence

viewers' emotions.

Supporting Standard

Recognize

HOW VARIOUS TECHNIQUES INFLUENCE

VIEWERS’ EMOTIONS

Possible techniques:

Testimonial – a statement in support of a
particular truth, fact, or claim;

recommendation

Bandwagon appeal – a persuasive

technique used in media messages that

appeals to the “everyone is doing it”
mentality

Exaggeration

Contradiction

Misleading statement

Sentimental appeal

Scare tactic

False authority – use of authority instead of
evidence

Appeal – in rhetoric, the means of persuasion in

an argument. According to Aristotle, there are

three fundamental appeals to convince a person:

reason (logos), ethics (ethos), and emotion

(pathos).

4.14C 5.14D 6.13D
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Compare various written conventions used for digital

media (e.g., language in an informal e-mail vs. language

in a web-based news article).

Compare

VARIOUS WRITTEN CONVENTIONS USED FOR

DIGITAL MEDIA

 Including, but not limited to:

Compare and contrast written conventions

and language in informal (e.g., casual e-mail,

text message, blog, social media, etc.) and

formal (e.g., business e-mail, web-based

news article, etc.) digital media

Possible examples of informal written conventions:

Slang

Abbreviations

Lack of punctuation and capitalization

Casual tone

Possible examples of formal written conventions:

Proper grammar

Formal sentence structure

Correct use of punctuation and capitalization

Business, academic, or formal tone

Digital media – electronic media that work on

digital codes (as opposed to analog media).

Examples include e-mail, digital videos, e-books,

Internet, video games, and interactive media.

Analyze various digital media venues for levels of

formality and informality.

Analyze

VARIOUS DIGITAL MEDIA VENUES FOR LEVELS

OF FORMALITY AND INFORMALITY

Including, but not limited to:

Steps in analysis

Examine digital media venues

Identify the language conventions,

presentation, style, and design techniques

Determine if the media venue is formal or

informal

Examples of digital media:

TV

Photography

Cell phone – text messaging
CD

DVD

Video conferencing

E-books

Chat rooms

Instant messaging

Digital media – electronic media that work on

digital codes (as opposed to analog media).

Examples include e-mail, digital videos, e-books,

Internet, video games, and interactive media.

Level of formality – formal, semiformal, or informal

writing style determined by the writer’s purpose

and the intended audience 

Analyze various digital media venues for levels of

formality and informality.

Analyze

VARIOUS DIGITAL MEDIA VENUES FOR LEVELS

OF FORMALITY AND INFORMALITY

Including, but not limited to:

Steps in analysis

Examine digital media venues

Identify the language conventions,

presentation, style, and design techniques

Determine if the media venue is formal or

informal

Examples of digital media:

TV

Photography

Cell phone – text messaging
CD

DVD

Video conferencing

E-books

Chat rooms

Instant messaging

Digital media – electronic media that work on

digital codes (as opposed to analog media).

Examples include e-mail, digital videos, e-books,

Internet, video games, and interactive media.

Level of formality – formal, semiformal, or informal

writing style determined by the writer’s purpose

and the intended audience
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